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SUMMARY 


T h is study explores t each ers' op ini ons a nd v iew s on c lassroom 

management and quality education. Socie t y expects learning 

results from the school , where as results in education are 

achieved in a specific p lace within schools , namely the 

classroom. 

In th e policy on Whole School Evaluation , 2000, the Minister of 

Education e xpressed concern for the apparent poor quality of 

teaching and learning at school and classroom level and urged 

for an ove rall improvement in levels of ach ievement. Teachers, 

therefore , need to focus on aspects of quality in their 

classro oms . Qu ality, however , is an elusive concept in 

education , and th ere may be as many definitions of quality as 

there are teach e rs . In an attemp t t o gain understanding and 

insight on the possible influ en ce of classroom management on 

quality education, I firstly conduc ted a review of published 

literatu re , which . provided t he conceptual framework of this 

study. Secondly, I asked three school principals to select 

experienced teachers on their st aff , who would write their 

opinions and views on the t op ic , in essay format. The essays, 

which are written documents , prov ided the raw data , which was 

organised in cat egories accordi ng to C reemers ' compre hensive 

model of school effectiveness . Aspec t s of classroom 

management , which were referred to most by teachers , are 

discipline , planning, and preparation . 

From the data it appears that effective and consistent 

discipline forms the foundation of classroom management. 

Some teachers are of the opinion that classroom routine 

positively contributes to effective classroom discipline. 
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Thoroug h planning and preparation appears to enhance 

d isc ipli ne as well , becaus e a we ll prepared teacher knows 

which learning outcomes ne ed to be ach ieved i n the lesson , is 

familiar w ith the learning co ntent, has structured the transfer of 

knowledge and accompanying lea rn i ng activities , and exercises 

effective control in the classroom . Some teachers are of the 

opinion that the entire classroo m management process begins 

with and depends on planni ng and preparation . Furthermore , 

important aspects such as group composition and grouping 

procedures, the educational and aesthetic appeal of the 

classroom, classroom atmosph e re , and effective time 

management , t he accessibili t y of resources and homework, 

were also emphasised by teach ers. 

Teachers who did not focus on the probable relationship 

between classroom management and quality education , 

however , limited the data int e rpre tat ion . Aspects of quality 

were not referred to in the data , and the kind of quality 

teachers had in mind is not clear . I wonder about the reasons 

for this and believe that it could warrant further investigation. 

In conclusion , a number of researchers have focused on 

students in class rooms in dev e loped nations , i n an attempt to 

identify the most powerful determ inants of student academic 

achievement. The results of these stud ies show that , among 

others , variables such as composition of the student body , 

academic emphasis of school time and the home -school 

relationship are consistently related to student achievement. It 

could be deduced , therefore , that some aspects of classroom 

management probably influence the quality of education. 
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