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ABSTRACT

Several cross-national studies, which monitor the quality of education in many countries across the
world, have been conducted over the recent years. The International Association for the Evaluation
of Educational Achievement (IEA), founded in 1958 by a group of European and American
researchers (Grisay and Griffin, 2004), wanted to measure the achievement of comparable samples
of students in various subjects and in diverse school systems, with the view of investigating the
relationships between possible differences in achievement and differences in inputs, processes and

educational contexts.

Since Mozambique’s independence in 1975 there have been many small research studies
undertaken by the Ministry of Education and universities, which have not been nationally
representative. One exception is a nationally representative study conducted under the auspices of
the Southern and Eastern Africa Consortium for Monitoring Educational Quality (SACMEQ)
implemented in 2000 and comprising 15 systems of education, namely Botswana, Kenya, Lesotho,
Malawi, Mauritius, Mozambique Namibia, Seychelles, South Africa, Swaziland, Tanzania,

Uganda, Zambia, Zanzibar and Zimbabwe.

This thesis is a quantitative study and undertakes a secondary analysis using a sample from the
SACMEQ database archive collected in 2000 in all countries except Zimbabwe in reading and in
mathematics. The Mozambican sample was drawn from 3 177 pupils in 168 schools, while in the
SACMEQ study the sample was composed of 41 686 pupils within 2 305 schools. The purpose of
this study was to describe and explore the main factors that have an effect on Grade 6 teacher

competence and pupil performance in reading and mathematics.

Findings reveal that the relationship between teacher competence and pupil performance in reading
and mathematics in upper primary schools in Mozambique, as well as in SACMEQ countries, is
influenced by a cognitive domain, an affective domain and a behavioural domain. In addition,
teacher competence and pupil performance are affected by many constructs but in this study 10

main predictors related to teacher competence and pupil performance, were identified.

The Cheng and Tsui model (1998) was adopted and adapted as a conceptual framework for this
study and findings reveal that for SACMEQ countries as a whole, the data in some way is
consistent with the adapted model and fill two domains, namely cognitive and behavioural within

the following six constructs: teacher training, teacher characteristics, internal and external teaching
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context, pre-existing pupils’ characteristics and parent and community involvement. However, no

individual country is completely consistent with the adapted model.

This study, taking into account the role of the teacher on pupil performance, as emphasized by
many researchers such as Chapman and Méhick (1997), Chau (1996), Darling-Hammond (1999)
and Kanu (1996), is intended to be a modest contribution for the Ministries of Education in
SACMEQ countries although it has particular reference for the Ministry of Education and Culture
in Mozambique. For instance, on the one hand, the Ministry has conducted few studies in upper
primary schools related to the pupil and teacher performance and, on the other hand, Mozambique
as a Portuguese speaking country, has a unique history, tradition and system of education which

differs from that of the other participating countries.

The SACMEQ studies have provided valid and reliable data on which important decisions could be
based. Specifically, SACMEQ Il provided relevant, high quality data about the academic profile of
teachers, the level of performance in the areas assessed, school management and other aspects that
are relevant for policymaking. A comparative analysis, using such a cross-national study, is
important for the Ministry of Education and Culture in order to have an overview of the
performance of teachers and pupils in other school systems within the SACMEQ countries. By
identifying the weaknesses and the strengths in each system, all SACMEQ countries can learn from
one another. However, the results of this analysis should be used with caution, taking into
consideration the history, location, economy and culture of each country.

Within the educational context of the region, many benefits are also apparent. The data collected
through SACMEQ 1l can be considered to be of extreme importance for Mozambique’s education
system, since it provides the country with important data to promote a reflection on its primary
education sector, to identify the position of Mozambique’s education system within the region, and

to work towards its improvement.
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