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ABSTRACT

The impact of aided language stimulation on the receptive language

abilities of children with little or no functional speech.

Comprehension of spoken language skills are often taken for granted in research concerning
early childhood language acquidtion in typicdly developing children. While the onset of
early word comprehension arguably precedes word production, traditiona research has
focused on language production rather than comprehension. A smilar trend of focussng on
expresson is evident in the fidd of Augmentative and Alternative Communication (AAC).
Traditiondly, the role of AAC systems for individuds with little or no functional speech
(LNFS) has been as an output mode for expressing messages. While this is an essentid role
and find outcome of AAC intervention dSrategies, the role of listeners is equaly important.
The comprehenson of spoken language provides an essentid foundation upon which

language production competence can be built.

AAC uss ability to comprehend spoken languege is varied from age equivadent
comprehenson of spoken language to minima comprehenson. Some AAC users
comprehend spoken language and therefore come to the AAC acquisition task with an
established knowledge of spoken language. Others who experience difficulty comprehending
spoken language require AAC as both input (receptive) and output (expressve) mode.
Graphic symbols play a role in facilitating comprehendon of messages ether through
facilitating the comprehension of the spoken language or the AAC symbols. The use of
augmented input drategies like aided language simulation is one type of ingructiona
technique used in teaching graphic symbols to AAC users. Aided language stimuletion refers
to atechnique in which afacilitator or communication partner combines the use of AAC with

natural speech through smultaneoudy pointing to graphic symbols and spesking.

The am of this study was therefore to determine the impact of a three week long aided
language stimulation program on the receptive language skills of children with LNFS. Four
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children participated in this multiple probe sudy. The aided language stimulation programme
comprised three activities viz. arts and crafts, food preparation and story time activity. Each
activity was repested over duration of five subsequent sessons. Eight target vocabulary
items were taught within each activity. The acquigtion of al 24 target items were probed
throughout the duration of the three week intervention period. The results indicated that all
the participants acquired the target receptive vocabulary items. There were, however,
vaiaions in tems of the rate of acquistion. There was no datigicaly sgnificant

improvement in the genera receptive language ahilities of the participants.

Keyterms:  Little or no functiona speech; Augmented input; Aided language stimulation;
Augmentative and Alternative Communication (AAC); Receptive language
abilities
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OPSOMMING

Die impak van ondersteunende taal stimulasie op die reseptiewe taalvaar dighede

van kinders met min of geen funksionele spraak

Gesproke tadbegripsvaardighede word dikwels as vansdfsprekend aanvaar in navorsing
oor die aanleer van tad in jong tipies ontwikkelende kinders. Daar word geredeneer dat
woordbegrip woordprodukse voorafgaan, maar tradisoned het navorang gefokus op
tadproduksie in plaas van taabegrip. Diesdfde neiging word waargeneem in die veld van
Aanvullende en Alternatieve Kommunikase (AAK), waar die fokus op ekspressie va.
Tradisoned, isdierol van AAK ssteme om uitset metodes te voorsien aan persone met min
of geen funksonee sprask sodat hulle boodskeppe kan oordra. Alhoewe dit ‘n
noodsaaklike rol en gevolg van AAK intervensie drategi€ is, isdie rol van die luisteraar net
s0 belangrik. Gesproke taabegripvaardighede voorsien ‘n noodsasklike gronddag waarop
taal produksievaardighede gebou kan word.

AAK gebruikers se gesproke taalbegripsvaardighede verskil en toon ‘n verspreiding van
ooudersomsgel yke taal begrip tot minimale taalbegrip.

Sommige AAK gebruikers verstaan gesproke taal, en benader die aanleer van AAK met ‘n
gesproke taal. Ander persone wa probleme ondervind met  gesproke
taalbegripsvaardighede, benodig AAK vir beide inset (reseptiewe) en uitset (ekpressiewe)
metodes. Grafiese smbole sped ‘nral in die faslitering van begrip van boodskappe deur &f
die begrip van gesproke tad te fasliteer, of die begrip van AAK smbole te fasiliteer. Die
gebruik van aanvullende invoer strategieé soos ondersteunde taalstimulasieis een tipe soort
onderrigstegniek wat gebruik word in die aanleer van grafiese smbole vir AAK gebruikers.
Ondergeunde taalstimulasie verwys na ‘n tegniek waar ‘n fasliteerder of kommunikase
vennoot AAK kombineer met natuurlike sprask deur gelyktydig gebruik te maak van
uitwysing na grafiese ambole tesame met oragk.
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Die dod van die sudie was om die impak vas te g van ‘n drie-week lange ondersteunde
tadltimulase program op die reseptiewe tadvaardighede van kinders met min of geen
funksionele spraak. Vier kinders het dedgeneem hierdie vedvoudige basdyn sudie. Die
ondergeunende taal stimulasie program het bestaan uit drie aktiwiteite, naamlik kuns en
handwerk, kos voorbereiding en storie aktiwitete. Elke aktiwitelt is vyf keer aangebied aan
die dedlnemers. Agt teiken woordeskat items is aangeleer in eke aktiwitet. Die aanleer van
a 24 teiken items is aangemoedig tydens elke sessie oor die drie-week lange-intervense
periode. Die resultate dui aan dat d die deenemers d die tetken reseptiewe woordeskat
items aangeleer het. Daar was egter variasie in die tempo waarteen die dednemers die
telken items aangdeer het. Daar is geen datidties betekenisvolle verbetering in dgemene

reseptiewe taal vaardighede waargeneem onder die dednemers nie.
Kern woorde: Min of geen spraak; Aanvullende toevoer; Ondersteunde taal

dimulase; Aanvullende en Alternatiewe Kommunikasie (AAK);

Reseptiewe tad vaardighede

Xii
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