
 
 
 
 

SECONDARY SCHOOL TEACHERS’ 
CONCEPTUALISATION AND IMPLEMENTATION 

OF THE AIDS ACTION PROGRAMME IN ZIMBABWE 
 
 
 
 
 

ROSE MUGWENI 
 
 
 
 
 
 
 
 
 
 
 

MARCH 2012 

 

 

 

 
 
 



 
 
 

SECONDARY SCHOOL TEACHERS’  
CONCEPTUALISATION AND IMPLEMENTATION OF THE  

AIDS ACTION PROGRAMME IN ZIMBABWE 
 

by 
 

ROSE MUGWENI 
 
 
 
 
 

Submitted in partial fulfilment of the requirements for the degree 
 
 
 
 

PHILOSOPHIAE DOCTOR 
 
 
 
 

Department of Education Management  
and Policy Studies 
Faculty of Education 

UNIVERSITY OF PRETORIA 
 
 
 

PROMOTOR 
Prof. C. Hartell 

 
CO-PROMOTOR 
Dr. N.C. Phatudi 

 
 
 

March 2012 
PRETORIA 

 

 
 
 

©©  UUnniivveerrssiittyy  ooff  PPrreettoorriiaa  

 



  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

I dedicate this PhD thesis to 

my late sister Ms Estella Manjindo, 

for her immense contribution to my education.  

I cherish the values and ethos I learned from my late 

parents Solomon and Rarami Mukuni,  

and my father-in-law Timothy Mugweni.  

You are greatly appreciated. 

 
 
 



 

 
My sincere gratitude and appreciation go to the following whose input enabled me to realise 

my dreams and achieve this goal:  

 

 My Supervisor, Professor Cycil Hartell and my Co-Supervisor, Dr. Nkidi Phatudi, for their 

efficient and effective supervision, support, patience, guidance, sacrifices, motivation, 

academic and technical assistance that made this work of high quality possible.  

 My husband, Osmond Mugweni, for being a strong pillar to lean on during my studies. 

Osmond, you are my hero. 

 Our children and VaMadhuve, for their prayers, support and encouragement.  

 My sisters Edah, Jean and Tafara, for their prayers, support and encouragement. 

Friends Thelma, Emily, Gamuchirai and Ellen, for encouraging me to keep pressing on 

to the goal. 

 Dr. J. Chabilall for supplying technical support and advice, Ms. Carina Barnard and Ms. 

Hester van der Walt for the final editing and proof reading of the thesis and Mrs. Adrie 

van Dyk for the final technical editing. 

 The University of Pretoria, Faculty of Education, for awarding me a bursary to undertake 

the doctoral study. 

 Great Zimbabwe University for granting me study leave  

 Messrs. J. Mukona, J. Sithole, A. Mufanechiya, M. Kufakunesu, D. Madzanire, and C. 

Dekeza and Miss. R. Chikwavava, thank you for being a strong support system.   

 

I thank my heavenly Father, the Lord God Almighty, through his son Jesus Christ, for giving 

me additional stamina, patience, peace and tenacity to carry on even when I felt weary and 

worn out. ‘Not that we are competent in ourselves to claim anything for ourselves, but our 

competence comes from God’ (2 Corinthians, 3 verse 5). ‘It does not therefore depend on 

man’s desire or effort, but on God’s mercy’ (Romans, 9 verse 16). 

 

---oOo--- 

 

ACKNOWLEDGEMENTS 

 
 
 



 
 
 
I, Rose Mugweni, hereby declare that this PhD thesis titled Secondary school 

teachers’ conceptualisation and implementation of the AIDS Action Programme in 

Zimbabwe is my original work and that all sources that I have consulted have been 

indicated and acknowledged by means of complete references. 

 

 

 

 

 

Signature ____________________________ 

 

Date ____________________________ 

 

 

---oOo--- 
 

 

DECLARATION OF ORIGINALITY 

 
 
 



 

 

CERTIFICATE OF LANGUAGE EDITING 

 
 
 



 
 
In 2003 the Ministry of Education – Zimbabwe, in partnership with UNICEF 

introduced an HIV and AIDS subject area named the AIDS Action Programme for 

Schools (AAPS) in secondary schools. It was mandated that AAPS be a compulsory 

subject area taught alongside other subjects in the curriculum as the objective of the 

strategy was to use the life-sustaining power of education to reduce the learners’ 

vulnerability to HIV infection. Despite the innovation there still exists a high 

prevalence of 11,1% of HIV infection among secondary school learners (UNAIDS 

2010183). The high HIV infection rate prompted the study into how secondary 

school teachers understand, respond to and implement the AAPS. The study was 

founded upon the Concerns-Based Adoption Model. The sample comprised twenty 

teachers, four school heads and two Ministry of Education officials from the 

Masvingo district. Data for the qualitative case study was collected via individual 

interviews, focus group interviews and open-ended questionnaires.  

 

The study found that the AAPS has a low status in schools. Most teachers face 

numerous challenges regarding their understanding and implementation of the 

AAPS. It became apparent that teachers had mixed perceptions, were uninformed, 

ignorant, frustrated or confused regarding the AAPS policy, curriculum requirements 

and components. They developed negative attitudes because they lacked 

resources, syllabuses and prescribed textbooks, support, sufficient time for the 

subject area and a protective policy to cover them when they teach sensitive topics. 

The lack of understanding among teachers created feelings of helplessness and 

fear of implementing the subject area. Teachers feared loss of status among 

colleagues in the schools, and that they or their learners might be labelled as being 

HIV-positive. Teachers feared teaching orphaned and vulnerable learners in their 

classrooms, some of whom were infected and affected by HIV and AIDS, without 

being able to offer them practical solutions. Teachers who had a positive attitude 

attempted to adapt the curriculum while many were reluctant and ignored 

implementation of the subject area. Evaluated against the Concerns-Based 

Adoption Model, it was revealed that many of the teachers implemented the AAPS 

 

SUMMARY 

 
 
 



at low stages of concern and levels of use. Overall, the subject area was 

implemented with reluctant compliance and compliance with constraints, revealing a 

disjunction between policy and curriculum requirements and practice in the schools.  

 

In the light of these findings, recommendations were made with regard to the study 

on training and support of teachers. The Ministry of Education should become 

proactive in developing teachers’ knowledge and skills via significant and ongoing 

professional development and training for all teachers in HIV and AIDS education. 

School heads should exercise control and provide support with regard to curriculum 

implementation. Subject area coordinators, and school heads should deliberately 

create opportunities for staff to collaborate and exchange creative ideas and 

information that will improve teachers’ conceptualisation and implementation of the 

curriculum. Qualified and interested teachers should be appointed in a permanent 

capacity to teaching HIV and AIDS education. Universities should develop and 

provide programmes that will prepare teachers to effectively implement the 

curriculum of the AIDS Action Programme for Schools.  
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