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The adolescent with specific barriers to learning often exhibit socio-emotional problems.  

Conversely, adolescents experiencing socio-emotional upsets do not achieve academically.  

The exact nature of the relationship is difficult  or nearly impossible to elucidate.  The aim of 

this study was to establish the specific challenges that the adolescent learner with barriers to 

learning  with an average or above average intelligence, experiences on socio-emotional 

level and to take these feelings, experiences and needs as a  lancer basis to develop and 

implement a social work  intervention programme. Also to evaluate the effect of this 

programme on the socio-emotional functioning and academic progress of the adolescents 

involved.  

 

The process of intervention research was followed during the empirical study. The 

combined, two-phase approach of Cresswell was used for data gathering. The one group 

pre-test post-test was utilized for the evaluation of the effectiveness of the social work 

intervention programme. The Child functioning inventory High School (CFI – High) was used 

to gather information during the quantitative phase. 

 

This study focused on the socio-emotional functioning and challenges ofthe adolescent 

learner with specific barriers to learning and used Gestalt play therapy  within a group 

context to address these challenges. During the qualitative phase two focus group 

discussions were held where the experiences, emotions and challenges of adolescents with 

specific barriers to learning were discussed with a group of five girls and five boys. Based on 

data gathered from these discussions, and a literature study  a social work intervention 

programme was developed and implemented. This programme consisted of play therapy 
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techniques within the Gestalt therapy framework. The social work intervention programme 

consisted of ten group sessions of about 90 minutes each, with a group of five girls  and a 

group of five boys.  The respondents were between 14 to 16 years, of an average to above 

average intelligence, and were referred to the social worker of a branch of Child Welfare: 

South Africa, Mpumalanga because of socio-emotional problems. This study attempted to 

incorporate the essential elements of Gestalt therapy, various play therapy techniques and 

the dynamics of group work into a programme to address socio-emotional issues  

experienced by the adolescent learner with barriers to learning.  

 

Socio-emotional aspects that were conceptualised and specifically evaluated are: positive 

functioning elements, self perception, trauma dynamics, interpersonal relationships and 

decision making abilities. 

 

Based on the findings, the conclusion could be made that the social work intervention 

programme brought about an improvement in the socio-emotional functioning and the 

academic progress of the respondents. 
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Die adolessente leerder met spesifieke leerhindernisse ervaar dikwels sosio-emosionele 

probleme.  Aan die ander kant sal die adolessent wat sosio-emosionele probleme ervaar, 

nie akademies presteer nie.  Dit is bykans onmoontlik om die presiese verhouding te bepaal. 

Die doel van hierdie studie is om die uitdagings wat die adolessente leerder met spesifieke 

leerhindernisse met ‘n gemiddelde of bo-gemiddelde intelligensie op sosio-emosionele 

gebied ervaar, vas te stel, en om hierdie gevoelens, ervarings en behoeftes as ‘n 

lanseerbasis te gebruik vir die ontwikkeling en implementering van ‘n 

maatskaplikewerkintervensieprogram.  Die impak van die intervensieprogram op die sosio-

emosionele funksionering en akademiese prestasie van die adolessente is ook bepaal. 

 

Tydens die empiriese navorsing is die proses van intervensienavorsing gevolg. Die 

gekombineerde, twee fase model van Cresswell is gebruik vir data-insameling, terwyl die 

een groep voor-toets na-toets gebruik is om die effektiwiteit van die 

maatskaplikewerkintervensieprogram te meet. Die Kinderfunksioneringsinventaris – 

Hoërskool (CFI- Hoër) is gebruik om inligting in te samel tydens die kwantitatiewe fase. 

 

Die studie het gefokus op die sosio-emosionele funksionering van die adolessente leerder 

met spesifieke leerhindernisse en het Gestaltspelterapie binne ‘n groepkonteks gebruik om 

die aangeleenthede aan te spreek.  Gedurende die kwalitatiewe fase is twee 

fokusgroepbesprekings gehou met een groep van vyf meisies en een groep van vyf seuns 

waar  hulle gevoelens, ervaringe en behoeftes bepaal en bespreek is. Op grond van data 

ingesamel tydens die fokusgroepbesprekings en ‘n literatuurstudie is ‘n 

maatskaplikewerkintervensieprogram ontwikkel en geïmplementeer. Hierdie program 

bestaan uit tegnieke gebaseer op die gestaltbenadering.  

 

Die maatskaplikewerkintervensieprogram bestaan uit tien groepwerksessies van ongeveer 

90 minute elk met ‘n groep van vyf seuns en ‘n groep van vyf meisies. Die respondente was 
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tussen 14 en 16 jaar en van ‘n gemiddelde tot bo-gemiddelde intelligensie wat verwys is na 

die maatskaplike werk kantoor van Kindersorg: Suid-Afrika,  in Mpumalanga, deur 

onderwysers, as gevolg van sosio-emosionele probleme. Hierdie studie het gepoog om die 

basiese beginsels van Gestaltterapie en verskeie spelterapietegnieke met groepsdinamika 

te inkorporeer in ‘n maatskaplikewerkintervensieprogram om die sosio-emosionele probleme 

van die adolessente leerder met spesifieke leerhindernisse aan te spreek. 

 

Sosio-emosionele aspekte wat gekonseptualiseer en ge-evalueer is, is: positiewe 

funksioneringselemente, selfpersepsie, trauma dinamika, interpersoonlike verhoudings en 

besluitnemingsvermoë. 

 

Gebaseer op bevindinge, kan die gevolgtrekking gemaak word dat die 

maatskaplikewerkintervensieprogram, verbetering te weeg gebring het in die sosio-

emosionele funksionering en akademiese prestasie van die respondente. 
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