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CHAPTER FIVE 
 

 AN ALYSIS  OF DATA,  RESULTS AND DISCUSSION 
 

5.1 In t roduc t ion  

Thi s  chapter  deals  wi t h  da ta  ana l ys i s ,  t he  resu l ts  and  

d iscuss i on.  The  chap te r  has been d iv i ded  in to  two par ts ,  

namel y  par t  1  and  pa r t  2 .  Bo th par ts  a re c ruc i a l  t o  t he  two 

aspects  o f  t he  top ic  under  resea rch,  whi ch a re:  an  eva lua t i on  

of  t he  i ncorporat ion  of  i nd i genous m us i ca l  a r ts  i n  t he  Creat i ve 

and  Per fo rm ing  A r ts  sy l l abus,  and the  implem entat i on  of  t he  

sy l l abus  in  t he  pr im ary schools .  The  two  par ts  dea l  wi t h  t he  

qua l i ta t i ve  data t ha t  has  been co l l ec ted a round each of  t he  two 

aspects  o f  t he  top ic .  

 

Par t  1  dea l s  wi t h ,  and  takes an  anal yt i ca l  and  eva luat i ve l ook  

a t  t he  Crea t i ve and  Per fo rming  A r ts  sy l l abus  (see  Append i x  I ) ,  

whereas  par t  2  dea ls  wi th  i ssues  sur round ing im plementa t ion  o f  

t he  sy l l abus.  I t  i s  t heref o re l og ica l  to  have  the  anal ys i s  o f  t he 

sy l l abus  f i rs t ,  f o l l owed by  a  d i scuss i on  of  t he im plem entat i on .  

The  l og ic  o f  t h i s  order  l i es  i n  t he f ac t  t ha t ,  f o r  one  to  

unders tand  i ssues of  sy l l abus  implem entat i on  bes t ,  t hey  mus t  

be  d i scussed wi th i n  t he  con tex t  o f  the  na tu re ,  s t ruc ture  and  

organ i za t i on of  t he  sy l l abus  i tse l f .  

5.2 Access  in to  the schoo ls  and eth ica l  issues  

As i n  the  p i l o t  phase  of  t he  research ,  access  i n to  the  schoo l s  

se l ec ted  fo r  data  co l l ec t i on i n  t he ac tua l  research was  

negot i a ted w i th  schoo l  heads.  Leedy and Orm rod (2005:137 )  

keen l y  observe  tha t  “ t o  ga in  access  to  a  s i t e ,  t he researche r  

m us t  o f ten  go th rough a  ga tekeeper,  a  person  who  can  prov i de 

a  smooth  ent rance  i n to  t he  s i t e .  Th is  i nd i v i dual  m igh t  be 
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…pr i nc ipa l  o r  t eacher  i n  a  school  o r  c lass room,  o r  p rogramme 

d i rec tor  i n  a  she l te r  f o r  t he  homeless ” .   None of  t he  schoo l s  

t ha t  were  se l ec ted  f o r  t he  p i l o t  exerc i se was  se l ec ted  f o r  the  

ac tua l  resea rch .   

 

I n  a l l  t he school s ,  save  one,  the  heads  a l l owed the  researche r  

i n to  t he i r  p remises  and gave  the  go-ahead  fo r  t he  i n te rv i ews  on  

the  s t reng th o f  t he  research  pe rm i t  f rom the Min is t r y  o f  

Educat i on  Headquar te rs  (see  Append ix  E ) .  I n  t he  on l y school  

where  the  head expressed d issat i s fac t i on w i th  t he perm i t ,  t he  

researcher  was  adv i sed to  ge t  t he  app rova l  o f  t he l oca l  

Educat i on  Of f i ce,  where  a  copy o f  the  permi t  was s tamped and 

the  P r i nc i pa l  Educat i on Of f i cer  made a  note ,  ask i ng  the  heads 

of  school s  t o  g i ve  the researcher  due  ass is tance  (see  Appendi x  

F ) .   

 

Once  the researcher  was  wi th i n  t he  p rem ises  and a l l  t he  

e l i g i b le  pa r t i c ipants  i n  t he  in te rv i ew exerc i se had  ga thered  a t  

one  po in t ,  t he researcher  observed  p ro toco l  and  deal t  w i t h  

m at ters  per ta i n i ng  to  research e th i cs .  As cou r tesy d i c ta tes ,  t he  

researcher  i n t roduced h imsel f  (see the ‘ se l f - i n t roduct i on ’  par t  

o f  Append ix  B)  and  p roceeded to  exp la i n  t he  pu rpose o f  t he  

research.  Par t i c i pan ts  were  g iven  the  assurance  tha t  t he i r  

names  wou ld no t  be  d i sc l osed i n  an y of  t he research  

docum ents .  Nondisc l osure  of  par t i c ipan ts ’  names ,  acco rd i ng to  

P i tm an &  Maxwe l l  (1992:756 ) ,  guaran tees  p ro tec t i on o f  

conf i dent i a l i t y  i n  as  f a r  as  t he i n fo rm at i on they p rov ide  i s  

concerned.  They were  a lso  i n fo rmed that  cou ld  w i thdraw f rom 

the  p rocess  at  any s tage .  
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5.3 Sources  o f  da ta 

The  two m ain  sources o f  data f o r  t he  s tudy a re  t he i n te rv i ews 

as  p resented  in  par t  2  (Chapter  5 .5) ,  and  conten t  ana l ys i s  o f  

docum ents  and  records as  p resented  i n  par t  1  (Chapter  5 .4 ) .  

The  data  co l l ec ted  th rough i n terv i ews  i s  qua l i ta t i ve  a l though 

responses to  some ques t ions  have been quan t i f i ed .  Conten t  

ana l ys i s  o f  t he sy l l abus  document  has  so le l y  y i e l ded qual i ta t i ve  

da ta ,  however  f requency counts  o f  t he  var i ous  i nd i genous  

m us i ca l  a r ts  have been taken to  show the i r  re l a t i ve p ropor t i ons  

as  t hey appear  i n  t he  sy l l abus.  The  f i rs t  s tep towards  the  

p rocess ing of  raw data  f rom i n te rv iews  was  to  dec i de  wh ich  of  

t he  data needed to  be  quant i f i ed and  wh ich  needed to  be  

desc r i bed  qua l i ta t i ve l y.  Once the  dec i s i on was  taken,  t he  

coding  of  t he  data was  f i na l i zed  and captu red  i n to  a  da tabase 

as  i nd ica ted i n  Append i x  I  as  t he f i rs t  s tep towards  p rocess ing 

the  data.  

5.4    Par t  1  
5.4 .1  Organ i sa t ion  o f  low er  p r imary (s tandard  1 -4 )  

C rea t i ve  and  Per fo rm in g Ar ts  syl l abus  ( re fer  to  

Append ix  I )  

The  core con ten t  i n  t he  sy l l abus  i s  p receded by  p re l im inary 

i n fo rm at i on  in  t he f orm of  i n t roduc t ion ,  ra t i ona le ,  a ims  of  t he 

l ower  p r imary Crea t i ve and  Pe r fo rm ing  A r ts ,  o rgan i zat i on  o f  the 

sy l l abus ,  assessm ent  p rocedures and  a t ta i nm ent  targe ts  (see  

Append ix  I ) .  

 

The  Creat i ve  and Per f orm ing  A r ts  sy l l abus  i s  o rgani zed  i n to  

f our  m odules ,  namel y Heal th  and Saf et y,  Communi ca t i on ,  

L i s ten i ng ,  Com pos ing  and Per fo rm ing ,  and Des ign ing and 

Mak ing .  T he modu les  d raw con tent  f rom the  four  sub jec t  a reas 
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o f  m us ic ,  a r t  and  c raf t ,  phys i ca l  educa t i on,  and des ign  and 

technology.  The m odules  a re covered  i n  a l l  c l asses  a t  l ower  

p r im ary school  l eve l  i . e .  s tandards 1 ,2 ,3 ,  and 4 .  The d i f f i cu l t y  

i n  conten t  i s  supposed to  i nc rease  sp i ra l l y  f rom the  lower  t o  

h i gher  l eve l s .  The  coverage o f  t he respec t i ve m odules  ac ross  

a l l  s tandards  i s  represented  in  Table  5 .4 .1 .  

 

Standard  M odu le  
no  

Mod u le  t i t l e  
1  2  3  4  

1  Heal th  and  Saf et y  √  √  √  √  

2  Comm unicat i on  √  √  √  √  
3  L is ten ing,  Com pos ing  and 

Per f orming  
√  √  √  √  

4  Design ing  and Mak ing  √  √  √  √  
  

√  =  p resen ce  o f  a  modu le  acco rd ing  t o  c l a ss  

T a b l e  5 . 4 . 1  

 
F rom  Table  5 .4 .1  i t  i s  c l ear  that  t he module  on ‘ compos ing ,  

l i s t en i ng  and per fo rming ’ wh ich covers  t he  con ten t  on  mus ic ,  

dance ,  dram a,  and  phys i ca l  educat ion  ( see  Append i x  I ,  p2)  

takes a  quar te r  o r  25% of  t he  Crea t i ve  and Per f o rming  Ar ts  

sy l l abus  in  p ropo r t i on  to  o ther  modu les .  A t i c k  aga ins t  a  

pa r t i cu l a r  module t i t l e ,  and  under  a  pa r t i cu l a r  s tandard  o r  

c l ass ,  i nd ica tes  tha t  t he  module i s  o f f e red a t  t ha t  l eve l .   I t  

m eans  theref o re,  t ha t  i nd i genous  mus i ca l  a r ts  should  be  taught  

ac ross  a l l  the  c l asses  a t  l ower  p r im ary.  

 
5.4 .2  Con ten t  ana l ys i s  o f  l ow er  p r imary ( s tandard  1 -4 )  

C rea t i ve  and  Per fo rm ing Ar ts  syl l abus  (see 

Append ix  I )  

Conten t  anal ys i s  o f  documents  and  records  i s  the  appropr i a te  

m ethod of  eva lua t i ng the Creat i ve  and  Per fo rm ing Ar ts  

sy l l abus .  I t  i s  one  o f  t he  methods of  eva lua t ion  l i s t ed by  
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Worthen  et  a l  (1997 :351-389) .  “Conten t ”  re fe rs  t o  words ,  

m eanings,  p i c tu res ,  sym bols ,  t hemes  or  any m essage that  can 

be  comm unica ted (Mou ton  2001:165) .  Leedy and Ormrod 

(2005:142)  exp la in  t hat  “ con ten t  ana l yses  a re  per f ormed on  

fo rm s of  hum an communica t ion ” .   

 

The  main ob jec t i ve  t hat  t he ana l ys i s  seeks to  add ress ,  wh ich  i s  

am ong other  ob j ec t i ves  of  t h i s  s tudy,  i s :   

•  To  what  ex ten t  a re  t he  i nd i genous m us i ca l  a r ts  o f  t he  

Batswana re f lec ted  i n  t he Creat i ve and  Per fo rm ing  

A r ts  sy l l abus?  

 

The  Batswana as  exp la i ned  i n  Chapte r  1  o f  th i s  t hes is ,  i s  a  

co l l ec t i ve  t e rm tha t  re f e rs  t o  a l l  t he  e thn ic  g roups  tha t  i nhabi t  

Botswana as  a count ry,  and  that  make up  the  na t i on of  t he  

count ry.  The  Batswana,  i n  t h i s  t hes is ,  a re  represented  by the  

l oca l  communi t i es  am ongs t  wh i ch the  schoo l s  t hat  par t i c i pated  

i n  t h i s  research a re  l oca ted.  The mus i ca l  a r ts  o f  communi t i es  i n  

t o ta l i t y  wou ld  t heref o re ,  m ake up the  mus ica l  a r ts  o f  the  

Batswana.   

 

Conten t  anal ys i s  o f  any document  i s  gu i ded  by ca tegor i es  o f  

ana l ys i s  whi ch the  researche r  o r  ana l ys t  must  i den t i f y  p r i o r  t o  

em bark i ng  upon the  ana l ys i s .   

 

5.4 .2 .1  Categor i es o f  ana l ys i s  

The  i nd i genous mus i ca l  a r ts  can  be d i v i ded  i n to  t he  ca tego r i es  

l i s t ed  be low and the  ana l ys i s  w i l l  examine  these c lose l y.  

A l t hough mus ic  wou ld  normal l y  cover  o ther  ca tego r i es  on the 

l i s t  be l ow,  i t  has  been i den t i f i ed as  a  ca tego ry  because i t  
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appears ,  i n  m any i ns tances,  on  i ts  own i n  t he sy l l abus .  The 

ca tegor i es  a re  as  f o l l ows :  

•  Mus i c   

•  S i ng i ng  

•  Dance (choreog raphed m ovem ents )  

•  Movem ent  (unpresc r i bed,  spontaneous  m ovem ents  i n  

response  to  mus ic )  

•  D rama (express i on  of  em ot i ons  and  cha rac te r i zat i on  

of  t ex t )  

•  Poe t ry  ( t ex ts )  

•  C l app ing  

•  I ns t ruments  (m us ica l )  

•  Cos tume des ign (mater i a l  cu l t u re)  

 

W hi l e  t hese  catego r i es  appear  here as  d i sc rete  ent i t i es ,  t here  

i s  obv i ous l y m uch over l app ing be tween them:  e .g .  dance  and  

m ovem ent  o r  mus ic  and s i ng i ng.  Never the less ,  t hese  

ca tegor i es  wi l l  be employed  as  th i s  i s  how they appear  i n  t he 

sy l l abus .    

 

A l t hough c lapping  i s  not  l i s t ed  as  a  mus i ca l  a r t  i n  any of  t he  

sources  rev i ewed under  l i t e ra tu re search  i n  Chapter  2  o f  t h i s  

t hes is ,  i t  has  however  been iden t i f ied  as  such by  the teachers  

and ,  on that  bas i s ,  has  been l i s ted as  one  of  t he ca tegor i es  o f  

ana l ys i s  because i t  occupi es  an  impor tant  p l ace  and a l so p l ays  

an  equa l l y  impor tan t  ro l e  i n  mus i ca l  per fo rm ance i n  many 

comm uni t i es  i n  Bo tswana.  For  example ,  c l app ing dete rm ines  

the  tempo of  a  p iece  o f  m us ic  and i t  va r i es  f rom one mus ica l  

genre  to  t he nex t  (Phuthego 2005) ,  w i t h  each gen re  hav ing  a 

de f i ned  technique o f  c l apping  i n  t e rms  of  the f ormat ion  of  t he 
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hands  and the  sound that  t he  pe r fo rm er  shou ld  s t r i ve t o  

p roduce.   

Examples  of  spec i f i c  ob j ec t i ves  where  c l apping i s  emphas i zed 

i nc l ude ,  m odule  3 :  

 s tandard  1,  ob j ec t i ve  1  3 .3 .1 .3  c l ap,  s i ng  and  move to  a  

s teady beat .  

s tandard  2,  ob j ec t i ve  1  3 .3 .1 .3  c rea te  rhythm pa t te rns  by  

c l apping  and mov ing  to  a  g i ven  p iece  of  

m us i c .  

C lapp ing as  a  mus i ca l  a r t ,  t oge the r  w i t h  o the r  m us ica l  a r ts ,  wi l l  

come under  sharpe r  f ocus i n  t he  subsequen t  sec t i ons  of  t h i s  

chapter.  

 

Table  5 .4 .2 .1  p resents  a  l i s t  o f  ca tegor i es  o f  anal ys i s  and  the i r  

f requency o f  occur rence  unde r  t he  respec t i ve modules ,  as  we l l  

as  t he  respect i ve  c l asses under  each  m odule  a t  l ower  p r im ary 

l eve l .  The f requenc ies  o r  counts  i nd ica ted aga ins t  each  

ca tegory o f  anal ys i s  and  agains t  each  m odule and  c l ass ,  serve  

to  i l l us t ra te  t he d is t r i bu t i on,  and  degree  of  concen t ra t i on  of  t he 

var i ous categor i es  o f  anal ys i s ,  wh ich  a re  bas ica l l y  the  mus i ca l  

a r ts  t ha t  a re  be ing  eva luated  i n  t he  Creat i ve and  Per fo rming  

A r ts  sy l l abus .   
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Modu le  

 
1  

Hea l t h  
and  
Sa f e t y   

2  
Co mmun ica t i o n  

3  
L is t en ing ,  
Compos ing   
&Pe r fo rm ing  

4  
De s ign ing  
and  
M ak ing  

 
 
 
 

 

  
S tandard   

 

 

Ca t eg o ry*  1  2  3  4  1  2  3  4  1  2  3  4  1  2  3  4  To ta l   
1.M us i c   
 

0  0  0  0  0  0  0  0  4  1  1  1  0  0  0  0  7  

2 .S i ng in g  
 

0  0  0  0  0  0  0  0  5  5  6  2  0  0  0  0  1 8  

3 .D ance   
 

0  0  0  0  0  0  0  0  3  5  7  3  0  0  0  0  1 8  

4 .M ov em ent  
  ( i n  m us i c )  

0  0  0  0  0  0  0  0  4  3  5  5  0  0  0  0  1 7  

5 .D r am a 
 

0  0  0  0  0  0  0  0  2  1  2  4  0  0  0  0  9  

6 .P oe t r y  
 

0  0  0  0  0  1  0  0  0  1  2  2  0  0  0  0  6  

7 .C l app i ng  
 

0  0  0  0  0  0  0  0  1  2  0  0  0  0  0  0  3  

8 .  M us i ca l  
I ns t rum ents  

0  0  0  0  0  0  0  0  0  2  0  3  0  0  0  0  5  

9 .C os tum e 
a r t  
 

0  0  0  0  0  0  0  0  0  0  0  1  0  0  0  0  1  

 
*Cat ego r i es  o f  ana l ys i s  

 

T a b l e  5 . 4 . 2 . 1  

 
5.4 .3  D i scuss ion  o f  r esu l ts  

Musi ca l  a r ts  a re  found i n  module 3 ,  w i t h  vary i ng  degrees  of  

concen t ra t i on unde r  t he  respect i ve c l asses ,  whi l s t  no mus ica l  

a r ts  occur  i n  t he  o ther  modu les ,  except  f o r  ‘ poe t ry ’  i n  module  

2 , s tandard 2 .  However  a l l  o f  t he mus i ca l  a r ts  that  cons t i t u te  

ca tegor i es  o f  analys i s  appear  i n  t he sy l l abus.  Of  t hese  ‘ dance’ 

and  ‘ s i ng i ng ’ a re the  m ost  f requent ly  occur r i ng  mus i ca l  a r ts ,  

f o l l owed by ‘m ovem ent ’  wi t h  17 counts  i n  t he  Crea t i ve  and  

Per f orming  A r ts  sy l l abus.  ‘Movement ’  i s  f o l l owed by  ‘ d rama’ 
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w i t h  9  counts ,  ‘mus i c ’ wi th  7  counts ,  ‘ poet ry ’  wi t h  6 ,  

‘ i ns t ruments ’ and  ‘ c l appi ng ’  wi t h  5  and  3  counts  respec t i ve l y.  

‘Cos tume des ign ’  i s  t he l eas t  occu r r i ng  mus ica l  a r t  i n  t he  

sy l l abus  wi th  a  count  o f  1 .  

 

5 .4 .3 .1  M usi c  

Al though one o f  the  a reas f rom whi ch  the  Crea t i ve  and  

Per f orming  A r ts  sy l l abus d raws  conten t  i s  mus ic ,  mus i c  as  

a r t f o rm occurs  re la t i ve l y  l ess  i n  te rms  of  counts  compared  to  

dance,  s i ng i ng,  and  movement .  W i th  a  coun t  o f  7 ,  the  

f requency a t  whi ch  mus ic  occurs  i s  l ess  t han  ha l f  o f  the  m ost  

f requent l y  occur r ing  mus ica l  a r t ,  namel y  dance.   

 

The  s ign i f i cance  of  mus ic  i n  t he  con tex t  o f  t he  mus i ca l  a r ts  i s  

qu i t e  g reat  i n  v i ew o f  t he  fac t  t ha t ,  wh i l s t  a l l  t he o ther  mus ica l  

a r ts  re l a te  d i rec t ly  to  mus ic  i n  a  compl imentary  f ash ion ,  m us ic  

i s ,  by def i n i t i on,  one  of  t he  m us i ca l  a r ts .  The  fac t  t hat  mus ic  i s  

t he  overa l l  a r t f o rm to  whi ch the othe r  m us ica l  a r ts  re l a te ,  and  

tha t  m us ic  has been i den t i f i ed as  one  of  t he mus i ca l  a r ts ,  i s  

cor robora ted by  the  sk i l l s  t hat  some obj ec t i ves  i n  t he  sy l l abus 

address .  Som e ob jec t i ves  address  mus i c  as  an a r t f orm on  i ts  

own wh i l e  o ther  ob j ec t i ves ,  as  c i t ed  under  o ther  mus i ca l  a r ts  i n  

t h i s  chap te r,  address  the var i ous  mus i ca l  a r ts ,  whi ch a re  in  

essence mus ic .  

 

Examples  of  ob j ec t i ves  tha t  address  mus ic  a l one unde r  m odule  

3  a re  as  f o l l ows:  

 Standard  1,  ob j ec t i ve 3 .2 .1 .1  iden t i f y  bea t  i n  mus ic .  

Standard  2,  ob j ec t i ve 3 .3 .1 .2  com bine  d i f f e ren t  body 

sounds  rhy thmica l l y  f o r  m us i ca l  e f f ec t .  
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Standard  3,  ob j ec t i ve 3 .2 .1 .3  pass  an  ob jec t  t o  t he bea t  o f  

m us i c .  

Standard  4,  ob j ec t i ve 3 .2 .1 .1  com pose  a  p i ece  o f  m us i c  

w i t h  rhym ing  words .  

 

I n  t e rms  of  concent ra t ion ,  m us ic  i s  on l y  f ound under  module 3  

i n  t he  Crea t i ve  and  Per fo rm ing  A r ts  sy l l abus ;  a  f eatu re  t hat  

conf i rms the  po in t  t hat  t he  modu le con ta i ns  t he  con ten t  on 

m us i c  as  opposed to  o ther  con ten t  a reas  of  a r t  and  c ra f t ,  

ph ys ica l  educa t i on ,  and  des ign and technology.   

 

5 .4 .3 .2  S ing ing   

The  f requency a t  wh i ch ‘ s i ng i ng ’ occu rs  p l aces  i t  a t  the  same 

l eve l  as  ‘ dance ’ ,  each  hav ing a  count  o f  18 .  Notab l y,  ‘ s i ng i ng ’  

on l y occurs  under  m odule  3 .  I t  occurs  ac ross  a l l  c l asses  a t  

l ower  p r imary l eve l ,  w i t h  s tandard  3  hav i ng  the h i ghes t  count  o f  

6 ,  and s tandard 4  hav i ng the l owes t  count  o f  2 .  The  d is t r i bu t i on  

of  ‘ s i ng i ng ’ ac ross  a l l  t he c l asses  represen ts  an average of  4 .5  

counts  f o r  each c lass .   

 

The re  i s  ev i dence tha t  i n  s tandard  1  t he l eaner  s i ngs  songs  

tha t  a re  no t  t echni ca l l y  demanding a t  a l l ,  be i ng requi red  on l y t o  

rec i te  rhymes.  For  t h i s  l eve l ,  t he  mere  rec i ta t i on o f  rhymes  may 

be  appropr i a te .   St i l l  i n  s tandard  1 ,  t he  l eaner  i s  i n t roduced  to  

s i ng i ng  the  notes  o f  t he  d ia ton ic  majo r  sca le ,  ascend ing  and 

descending ,  i n  so l f a  sy l l ab l es .  The mis l eading te rm of  

modu la to r  has ,  unfo r tuna te l y,  been used i n  t he sy l l abus  to  re f e r  

t o  t he  d ia ton ic  majo r  sca le  i n  so l f a  sy l l ab l es ,  e .g .  modu le 3 :  

s tandard  1,  ob j ec t i ve  3 .4 .1 .1  s i ng the  no tes  of  t he 

m odulato r  ascend ing and  descending .  
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Modu lato r  would  sugges t  hav i ng a d i f f e rent  set  o f  notes  

i l l us t ra t i ng  the re la t i onship  be tween d i f f e ren t  keys .  Th is  i s  no t  

t he  case a t  t h i s  l eve l ,  nor  i s  t he  in ten t i on  to  show any ke y 

re l a t i onship .  The main  ob jec t i ve  i s  t o  show p i tch re l a t i onshi p  

be tween no tes  o f  t he  sam e key.    

 

On bu i ld i ng  upon the  s tandard  1 mate r i a l ,  the l earner  i n  

s tandard  2 s i ngs  rhymes  and t rad i t i ona l  t unes.  S i ng ing  the 

d i a ton i c  m ajo r  sca le  con t i nues a t  th i s  l eve l ,  and  one wou ld 

expec t  t ha t  emphas i s  w i l l  be  p l aced  on  p i t ch  d i sc r im inat i on 

be tween d i f f eren t  no tes .  Fur ther  deve lopment  takes  p l ace  i n  

t he  fo rm of  bas ic  dynamics  on mus ica l  i ns t rum ents  t ha t  

accom pany the  s ing i ng vo ice .  For  exam ple  m odule  3 :  

Standard  2,  ob j ec t i ve 3 .1 .1 .3  c reate  sound var i a t i ons  i n  

vo l ume  on accompanying  i ns t rum ents  t o  m atch  

a  s i ng i ng  vo ice .  

 

Fur ther  development  takes p l ace i n  s tandard 3  i n  t he  f orm of  

ac tua l  dem ons t ra t i on of  dynamics  in  s i ng i ng.  A t  t h i s  l eve l ,  an 

e f f o r t  i s  be i ng m ade to  consol i da te awareness  f o r  p i t ch  t ha t  the  

l ea rner  was  i n t roduced to  i n  s tandard  2  by  us i ng  hand s i gns  to  

i nd ica te p i t ch.  For  exam ple m odule  3 :  

Standard  3,  ob j ec t i ve 3 .4 .1 .1  use  Curwen ’s  hand s i gns  to  

i nd ica te d i f f e rent  p i t ches  i n  t he  m odu lato r.  

 

The re  i s  a l so  an  ef f o r t  made to  g i ve m eaning  to  s i ng ing  by 

accom pany ing  s tor i es  wi th  songs .  For  exam ple module  3 :  

 Standard  3,  ob j ec t i ve 3 .5 .1 .1  t e l l  a  s to ry  accompan ied  by 

a  song to  em phas ise  o r  express a  m essage.  
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I n  s tandard  4,  t he conso l ida t ion  o f  p i t ch awareness i s  

comple ted by ge t t i ng t he l earne r  t o  s i ng  tunes i n  t on ic  so l f a .  

For  exampl e  modu le 3 :  

Standard  3,  ob j ec t i ve 3 .4 .1 .5  s i ng tunes  i n  t on ic  so l fa .  

 

The  l earners ’  ab i l i t y  t o  s i ng  in  t on ic  so l f a  wou ld  der i ve  f rom  

s i ng i ng  the  notes  o f  t he  d ia ton ic  majo r  sca le  i n  t on ic  so l f a  i n  

s tandard  3.  St i l l  i n  s tandard 4 ,  rhymes  at ta i n  some deg ree  of  

d i f f i cu l t y  as  learners  compose p i eces  of  m us ic  wi t h  rhyming  

words .  For  example module 3 :   

Standard  4,  ob j ec t i ve 3 .2 .1 .1  com pose  a  p i ece  o f  m us i c  

us i ng  rhym ing words .  

 

Apar t  f rom a l l  t he ob jec t i ves  that  address s i ng i ng tha t  have  

been covered so fa r,  s i ng i ng  i s  a l so  addressed under  o ther  

ob j ec t i ves  tha t  a re  no t  exp l i c i t  about  i t .  Exam ples  i nc l ude  

m odule 3 :  

Standard  1,  ob j ec t i ve 3 .6 .1 .1  per fo rm a  var i e t y o f  

t rad i t i ona l  dances i n  one ’s  l oca l i t y.  

 

The  per f ormance of  dances wou ld  na tu ra l l y,  i n  A f r i can  cu l t u res ,  

f ea tu re  s ing i ng ,  as  danc ing  i s  a  phys i ca l  response to  s i ng i ng.  

S im i la r l y,    

Standard  1,  ob j ec t i ve 3 .7 .1 .6  per fo rm m us ica l  games.  

 

The  mus i ca l  gam es  fea tu re  a  l o t  o f  s i ng i ng .  

 
5.4 .3 .3  Dance   

‘Dance’ has  a coun t  o f  18 i n  t e rms  of  i ts  occur rence on  the l i s t  

o f  ca tegor i es  used i n  anal yz i ng  the Creat i ve and  Per fo rming  

A r ts  sy l l abus .  Dance i s  on l y covered  under  module 3  i n  t he  
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s y l l abus  and i t  i s ,  i n  par t i cu l a r,  taught  under  t he  top ics  ‘ rhymes 

and choreography ’ and  ‘ dance’ .  The pat te rn o f  occur rence  of  

dance  under  t hese  top ics  i s  qu i t e  re l evan t  i n  v i ew o f  t he  fac t  

t ha t  choreography i s  t he  a r t  o f  a r rang ing movem ent  in  mus ic  i n  

o rde r  t o  underscore  and  i n te rp ret  ce r ta i n  t hem es,  and  by so  

do ing,  ass is t  i n  t he  i n terp re ta t i on of  t he m us ic .   

 

I t  i s  f o r  t h i s  reason tha t  t here i s ,  unavoidab l y,  a  g rea t  deal  o f  

over l ap  between  the  two  mus i ca l  a r ts  o f  ‘ dance’ and  

‘m ovem ent ’ and ,  a l t hough to  a  l im i ted  ex ten t ,  some over l ap  

be tween ‘ dance’ ,  ‘movement ’ and  ‘d rama’ as  mus i ca l  a r ts .   As  

fo r  t he top ic  ‘ dance ’ i t  t e l l s  the  reader  what  t o  expect ,  by  way 

of  con tent ,  under  t he  top i c .  Dance i s  covered ac ross a l l  c l asses 

a t  l ower  p r im ary leve l ,  wi t h  g rea te r  concent ra t i on  in  s tandard  3 

( see  Table  5 .4 .2 .1) .  Exam ples  of  ob j ec t i ves  i n  m odule 3  where  

dance i s  cove red i nc l ude :  

Standard  1,  ob j ec t i ve 3 .6 .2 .6  name dance  e l ements .  

 

Standard  2,  ob j ec t i ve 3 .6 .2 .4  com pose  a  s imp le  dance 

p i ece .  

 

An  i l l us t ra t i on tha t  m ovem ent  i s  t he medi um,  and  the  bas i c  

i ng red ient ,  o f  dance  i s  f ound i n  some ob jec t i ves  that  do no t  

spec i f i ca l l y  use  ‘ dance ’ as  e i t her  a  noun  or  a  verb,  bu t  s t i l l  

express  and  communica te t he  i dea that  what  t he  l eaner  should  

be  ab le  t o  dem ons t ra te  i s  an aspect  o f  dance ,  e .g .  modu le  3 :  

Standard  1,  ob j ec t i ve 3 .6 .2 .5  per fo rm s imple m ovem ent  

pa t te rns .  

Standard  4,  ob j ec t i ve 3 .6 .1 .6  per fo rm m ovem ent  pat te rns  

t o  develop  a  sequence i n  pa i rs  /  g roups .  
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The  above ob jec t i ves  a l so i l l us t ra te  t he ove r lap  between 

‘ dance’ and  ‘movem ent ’ .  

 
5.4 .3 .4  M ovement  i n  mus i c  

‘Movem ent ’ on l y  occurs  under  m odul e 3 .  Th is  i s  t he  modu le t hat  

covers  t he  con tent  on  mus ic  and  phys i ca l  educa t ion .  W i th  a  

count  o f  16  under  t he f requency of  occur rence  on  the l i s t  o f  

ca tegor i es  o f  analys i s  ( see  Table  5 .4 .2 .1 ) ,  movement  i s  

p resented  in  t he  sy l l abus as  a med ium of  express ing  t ime i n  

m us i c ,  e .g .  modu le  3 :  

Standard  1,  ob j ec t i ve 3 .2 .1 .2  move i n  t ime to  the  beat  o f  a  

s imple  t une.   

Standard  1,  ob j ec t i ve  3 .2 .1 .4  per f o rm var i ed movem ents  t o  

t he  beat .   

Standard  2,  ob j ec t i ve 3 .2 .1 .4  respond to  a  rhym e or  tune     

t h rough or i g i na l  m ovement .  

 

O ther  t han  m ovem ent  i n  m us ic ,  d rama uses movement  qu i t e  

ex tens ive l y,  e .g .  modu le 3 :   

Standard  2,  ob j ec t i ve 3 .5 .1 .1  use  movem ent  and  sound  to  

express  the  mood of  a  s to ry.  

Standard  4,  ob j ec t i ve 3 .5 .1 .2  mime s im ple s to r i es  and  

ta l es .  

 

As  po in ted  ou t  i n  t he  open ing  paragraph of  t h i s  sec t i on ,  a  l o t  o f  

m ovem ent  i n  t he Crea t i ve  and Per fo rming Ar ts  sy l l abus  i s  

p resent  i n  t he conten t  t ha t  re l a tes  to  phys i ca l  educa t ion ,  i n  

pa r t i cu l a r  t he  top ic  on ‘ gymnas t i cs ’ ,  e .g .  modu le  3:  

 Standard  1,  ob j ec t i ve 3 .8 .1 .2  per fo rm gymnas t i c  

m ovem ents .  
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Standard  2,  ob j ec t i ve 3 .8 .1 .2  per fo rm a  sequence of  th ree  

to  f ou r  m ovem ents  on the f l oor.  

Standard  3,  ob j ec t i ve 3 .8 .1 .1  per fo rm gymnas t i c  

m ovem ents  showing  con t ro l  i n  t rave l i ng and  

ba lanc i ng.  

 

Bes ides  ins tances where  movem ent  i s  presented on  i ts  own as  

i n  t he  ob jec t i ves  s ta ted above,  movem ent  a l so  takes p l ace 

whenever  ‘ dance’ i s  taught .  Movement  i s  t he bas ic  med ium of  

dance ,  e .g .  m odule  3 :  

Standard  1,  ob j ec t i ve 3 .6 .1 .2  demons t ra te  d i f f e ren t  

dances  wi th /wi t hou t  s t imul i .  

Standard  2,  ob j ec t i ve 3 .6 .1 .1  demons t ra te  d i f f e ren t  ways  

of  m ov ing  i n  genera l  space .  

Standard  3,  ob j ec t i ve 3 .6 .1 .2  per fo rm t rad i t i ona l  dances  i n  

t he i r  l oca l i t y.  

 
5.4 .3 .5  Drama  

Table  5 .4 .2 .1  shows  tha t  ‘ d rama’ i s  taught  i n  a l l  c l asses a t  

l ower  p r imary l eve l .  ‘Dram a’ i s  p resented  under  t he  top i c  

‘ d ram at i sa t i on ’ and  i t  i s  f eatu res  a  number o f  ac t i v i t i es  t ha t  

i nc l ude  m ovement ,  whi ch  cove rs  mim e and ges tu res ,  s to ry  

t e l l i ng and  s i ng i ng  and the  use  of  body l anguage,  e .g .  module 

3 :  

 Standard  1,  ob j ec t i ve 3 .5 .1 .1  use  fac i a l  express i ons,  

ges tu res  and  songs  to  communica te  s to r i es  

and  ta les .  

 Standard  3,  ob j ec t i ve 3 .5 .1 .2  ac t  s to r i es  us i ng body 

l anguage  to  emphas i se  and  express m eaning  

o r  convey a  message .  
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The re  i s  ev i dence o f  a  requi rement  to  deve lop ,  i n  t he l ea rner,  

some c rea t i v i t y  and  o r i g i na l i t y  i n  dram at i za t i on ,  e .g .  modu le  3 :  

Standard  4,  ob j ec t i ve 3 .5 .1 .3  c reate  and  dramat i se s to r i es  

and  ta les .  

 

Charac te r i sat i on,  wh i ch i s  qu i te  cent ra l  t o  ‘ d ram a’ i s  one  of  t he 

techniques used in  develop ing  the learner ’s  sk i l l s  i n  d rama,  

e .g .  m odule  3 :   

Standard  2,  ob j ec t i ve 3 .5 .1 .3  c reate  s imple  characte rs  

and  nar ra t i ves  i n  response to  a  range of  

s t imul i .   

 

The  top i c  ‘ i l l us t ra t i on ’ ,  under  modu le  2 ,  a l t hough approached i n  

t he  sy l l abus w i th  a  b i as  t owards  v i sua l  p resentat i on ,  i s  very 

m uch open to  t he use  of  var i ous techn iques  to  i l l us t ra te  

s to r i es ,  and one of  t he poss ib l e  i l l us t ra t i ons  i s  d ram at i za t i on as  

a  m eans  of  communica t i on.  An  example cou ld  be c i ted  of   

 ob j ec t i ve  2 .6 .1  i n  s tandard  2,  whi ch  s ta tes :  

apprec i a te  t ha t  s to r i es  are  i l l us t ra ted  i n  d i f fe ren t  

ways .  

 
One of  t hese ways  wou ld  be to  i nc lude  m us ic  as  an essent ia l  

f ea tu re .   

 
5.4 .3 .6  C lapp ing  

I n  response to  the  ques t ionnai re ,  c l apping was  nam ed by the  

teachers  as  a  mus i ca l  a r t ,  and  fo r  th i s  reason  i t  i s  one  o f  t he  

ca tegor i es  o f  analys i s  o f  conten t  i n  t he  Crea t i ve  and 

Per f orming  A r ts  sy l l abus.  W i th  a  coun t  o f  3 ,  and  on l y  occur r i ng 

i n  s tandard 1  and s tandard 2 ,  c lapp ing i s  not  a t  a l l  w idespread 

i n  t he  sy l l abus .  I n  t erm s of  i ts  im por tance  to  mus ica l  
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pe r f o rm ance however,  c l apping cannot  be  underes t imated  as  i t  

i n f l uences  mus ica l  per fo rm ance a  grea t  deal .   

 

The  fac t  t hat  c l app ing var i es  f rom one mus ic  genre  to  ano ther,  

and  that  i n  t he  d i f f e ren t  genres where  i t  takes p l ace ,  c l apping  

i s  executed  wi th  a  we l l  def ined  techn ique and  s t y l e  wh ich  i f  no t  

p roper l y  done ,  cou ld  spoi l  a  good per f o rmance,  under l i nes  the  

s i gn i f i cance  of  c lapp ing  as  a m us i ca l  a r t .  I n  t he Crea t i ve and  

Per f orming  A r ts  sy l l abus ‘ c l appi ng ’  i s  covered under  the  top ics  

‘ rhymes  and cho reography ’ and  ‘ body percuss ion ’ .  ‘C l apping ’ 

does  no t  take  p l ace  a l one  as  an  ac t i v i t y  i n  t he sy l l abus ,  i t  

takes p l ace i n  combinat i on w i th  ‘ s ing i ng ’ and  ‘mov ing ’ and  w i th  

‘wal k i ng ’ ,  tapp ing ’ ,  ‘ nodd ing ’ ,  and  ‘ s tamping ’ ,  e .g.  m odu le 3 :  

Standard  1,  ob j ec t i ve 3 .3 .1 .3  c l ap,  s i ng  and  m ove to  a  

s teady beat .  

Standard  1,  ob j ec t i ve 3 .2 .1 .3  c l ap,  wa l k ,  tap,  nod  and 

s tamp i n  t im e.  

 

A l t hough i t  appears  t o  have res t r i c ted  coverage i n  t he  sy l l abus ,  

c l apping  i s  i n  f ac t  w idespread i n  t he  sy l l abus.  C lapp ing  i s  

usua l l y  a  f eatu re  o f  dance.  I t  i s  wor th  not i ng tha t  ‘ dance ’ as  a  

ca tegory o f  anal ys i s  has  a coun t  o f  18 ,  and  i t  wou ld be  l og i ca l  

t o  be l ieve and expec t  t hat  t he ac tua l  occur rence  and prac t i ca l  

execu t ion  of  c l app ing as  a  mus ica l  a r t  i s  m uch g rea te r  than  

represented  in  t he  Crea t i ve and  Per f o rm ing sy l l abus ,  as  i t  

wou ld  be  cons is ten t  wi t h  t he  occur rence  of  ‘ dance’ .  

 
Another  a rea  where  ‘ c l apping ’  shou ld  f ea tu re i s  i n  t he  

p roduc t i on o f  body sounds ,  under  the  top ic  ‘ body percuss ion ’ .  

C lapp ing i s  one of  t he sounds tha t  cou ld  be p roduced to  
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deve lop  an  awareness  fo r  var i e t y  o f  sounds  p roduced by 

d i f f e ren t  par ts  o f  t he  body,  e .g .  m odu le  3 :  

Standard  1,  ob j ec t i ve 3 .3 .1 .2  com bine  d i f f e ren t  body 

sounds  rhy thmica l l y  f o r  m us i ca l  e f f ec t .  

Standard  4,  ob j ec t i ve 3 .3 .1 .1  use  par ts  o f  t he body to  

p roduce a  pe rcuss i ve ef f ec t .  

 
5.4 .3 .7  M usi ca l  Ins t rumen ts   

I ns t rumenta l  i ns t ruc t i on  i s  g i ven  at ten t i on  i n  s tandard  2  and 

s tandard  4.  The  ins t rument  t hat  i s  pa r t i cu l a r l y  m ent ioned i s  t he 

reco rder,  e .g .  modu le 3 :   

Standard  4,  ob j ec t i ve 3 .4 .1 .6  improv i se a  t une on  the  

no tes  BAG on  the recorder.  

 

E lsewhere  i n  t he  sy l l abus ,  mus i ca l  i ns t ruments  a re  presen ted 

i n  a  genera l  way,  such  as  ‘ accompanying  i ns t rum ents ’ ,  e .g .  

m odule,  s tandard  2 ,  ob j ec t i ve 3 .1 .1 .3 ,  ‘ d i f f e ren t  i ns t ruments ’ ,  

e .g .  m odule  3 ,  s tanda rd  4 ,  ob j ec t i ve 3 .1 .1 .3 ,  and  ‘ percuss ive 

m us i ca l  i ns t rum ents ’ ,  e .g .  m odule  3 ,  s tanda rd  4,  ob j ec t i ve 

3 .3 .1 .3 .  Apar t  f rom the  i ns t rument  s i ng l ed  out  by nam e,  t he 

reco rder,  t he sy l l abus  a l l ows f o r  f lex i b i l i t y  i n  t e rms  of  what  

cou ld  be b rought  t o  c l ass ,  and  a l so a l l ows f o r  improv isa t ion  i n  

t he  const ruc t i on of  mus ica l  i ns t ruments ,  e .g .  m odule  3 :  

Standard  4,  ob j ec t i ve 3 .3 .1 .3  cons t ruc t  s imple percuss ive  

m us i ca l  i ns t rum ents .  

 

The  above ob jec t i ve  o f f e rs  t he  l earner,  t he  oppor tun i t y  t o  

des i gn  and make the i r  own i ns t ruments .  
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I ns t rumenta l  i ns t ruc t i on  i n  t he sy l l abus  does no t  on l y a l l ow the  

l ea rner  the  oppor tun i t y  t o  exp lo re  sound,  bu t  a l so  develops the  

sk i l l  o f  p l ay i ng  the  i ns t ruments  wi th  express i on ,  e .g .  modu le  3 :  

Standard  2,  ob j ec t i ve 3 .1 .1 .4  c reate  var i a t i ons  i n  tempo 

on  accompanying  i ns t ruments  t o  match the  

s i ng i ng  vo i ce.  

 
5.4 .3 .8  Poet r y 

As a  category  used i n  anal yz i ng  the Creat i ve and  Per fo rming  

A r ts  sy l l abus ,  ‘ poe t ry ’  has a count  o f  6 .  ‘Poe t ry ’ i s  expressed i n  

exp l i c i t  t e rm s i n  ve ry  f ew i ns tances,  e .g .  m odule 2 :   

Standard  2,  ob j ec t i ve 2 .6 .1 .2  i l l us t ra te  poems  of  t he i r  own 

choi ce .   

I n  m ost  i ns tances  where  i t  occurs  ‘poe t ry ’  i s  not  expressed in  

im pl i c i t  t e rms ,  e .g .  module 3 :  

Standard  1,  ob j ec t i ve 3 .2 .2 .2  iden t i f y  words  that  rhyme.  

 

Standard  4,  ob j ec t i ve 3 .2 .1 .2  prov ide  rhyming  words  to  a  

g i ven  l i s t  o f  words .  

 

The  impl i c i t  p resence of  poe t ry  i n  the  above-men t ioned 

ob jec t i ves  i s  t he  rhy thm,  m et re  and beat .  

 

5.4 .3 .9  Cos tume ar t  

I t  i s  a  source o f  keen i n te res t  t o  obse rve that ,  ac ross  a l l  t he  

f our  m odules  and  s tandards ,  ‘ cos tum e’ as  a  category  has a  

t o ta l  o f  1  count  and  ye t  ‘ dance’ has  a t o ta l  o f  18  coun ts .  I t  i s  

l og ica l  t o  expec t  the  two ca tegor i es  t o  be  of  about  equa l  

number  o f  counts  i n  t e rm s of  t he i r  occur rences i n  t he sy l l abus  

docum ent ,  s i nce ‘ cos tume’  i s  so impor tant  t o  ‘ dance’ i n  the 

cu l t u re o f  t he Batswana.  In  fac t  ‘ cos tume’ i s  one  o f  the  def i n i ng  
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charac te r i s t i c s  o f  ‘ dance’ .  I n  v i ew o f  the huge d i f f e rence  i n  

counts  or  f requenc ies  o f  occur rence  be tween ‘ cos tume’ and  

‘ dance’ ,  i t  cou ld  be  sugges ted  tha t  i n  develop ing the con ten t  

f o r  t he sy l l abus,  the  aspect  o f  t he  c l ose ,  and  a lmost  

i nex t r i cab l e ,  re l a t i onsh ip  between ‘dance ’ and  ‘ cos tum e’ has  

been ove r l ooked.  

 

Even though some modu les  do  not  con ta i n  i n fo rmat i on  that  

po i n ts  t o  t he p resence  of  i nd i genous  m us ica l  a r ts  i n  those  

m odules ,  t hey ho wever,  conta i n  ob jec t i ves  whi ch spe l l  out  

cer ta i n  c reat i ve and  ar t i s t i c  ab i l i t i es  whi ch a re  c ruc ia l  t o ,  and  

i ns t rumenta l  i n ,  the  a r t i s t i c  development  o f  the l earner  t hat  a re  

engendered  by i nd i genous  mus ica l  a r ts .  Table  5 .4 .3  shows  a  

l i s t  o f  exam ples  o f  such ab i l i t i es  as  t hey appear  under  cer ta in  

m odules .   

 

Modu le  
no  

Top i c  Lev e l  w here  t he  o b jec t i ve  occu rs  

2  
 

 
 
 
 
 
 
 
 
 
 
 
 

4  

D ra w ing  
 
 
 
I l l u s t ra t i on   
 
 
Pa in t i ng   
 
 
 
P r i n t  m ak ing  
 
 
 
Des ign  an d  
m ak ing  
 
Ma t e r i a l s   
 

S td  3 :  2 .1 . 1 .2  d raw p i c to r i a l  
com pos i t i o ns  u s in g  l i nes ,  s hape s  a nd  
m ark s  t o  exp ress  f ee l i ngs  and  i deas .  
 
S td  2 :  2 .6 . 1 .2  i l l u s t r a te  poem s o f  
t he i r  o wn  cho i ce .  
 
S td  4 :  2 .2 . 1 .4  d raw p i c to r i a l  
com pos i t i o ns  f r om  m em or y,  
obs erva t i on  and  im ag ina t i o n .   
 
S td  3 :  2 .8 . 1 .3  m ake  p r i n t s  us i ng  
var i o us  p r i n t i ng  m ethod s .  
 
S td  2 :  4 .4 . 1 .2  obse rve  c ons i de ra t i ons  
t o  be  m ad e whe n des ign ing .  
 
S td  2 :  4 .1 . 1 .4  se l ec t  an d  use  
app ropr i a te  m a te r i a l s  f o r  a  pa r t i cu l a r  
purpose .  

   

T a b l e  5 . 4 . 3  

 
 
 



 1 4 0  

 
The  top i cs  ‘ drawing ’ ,  ‘ i l l us t ra t i on ’ ,  ‘ pa i n t i ng ’ ,  and  ‘p r i n t  mak ing ’ 

o f f e r  t he  l eaner  an  oppor tun i t y  f o r  c rea t i ve se l f -express i on 

th rough a v i sua l  medium,  wh i l e  the top ics  Des ign and mak ing 

and Mater i a l s  o f f er  t he  l earne r  an  oppor tun i t y  t o  c rea te  

someth i ng tangib le ,  and could  t heref o re  be  he lpfu l  when  

l ea rners  des i gn  the i r  own mus ica l  i ns t ruments  and  the i r  own 

costum es us i ng d i f f e rent  mater ia l s .  

  

5.4 .4  Represen ta t i on  o f  i nd igenous  mus i ca l  a r ts  i n  the  

Crea t i ve  and  Per fo rm in g Ar ts  syl l abus  

I n  t e rms  of  t he overa l l  d i s t r i bu t i on  of  i nd igenous  mus i ca l  a r ts  i n  

t he  Crea t i ve  and Per f ormi ng  A r ts  sy l l abus ,  t he  spread o f  t he  

var i ous m us ica l  ar ts  i s  qu i t e  skewed,  wi t h  ex t remes  of  a reas  o f  

h i gh concent ra t i on  and  areas o f  compara t i ve l y  l ow 

concen t ra t i on.  Exam ples  could  be  c i t ed  of  ‘ s i ng i ng ’  and  ‘ dance’ 

w i t h  18  counts  each ,  and  ‘ cos tume des ign ’  wi t h  one  count .  

These ex t rem es are  a  re f l ec t i on  of  ex t remes  in  t he 

representat i on  o f  i nd i genous m us ica l  a r ts  i n  t he  sy l l abus .   

 

Taken on average though,  t he  con ten t  i n  the  Crea t i ve  and  

Per f orming  A r ts  sy l l abus i s  f a i r l y  representat i ve  o f  i nd i genous 

m us i ca l  a r ts  f rom the  cu l t u re  o f  t he comm uni t y.  The bas i s  on  

wh i ch an  a rgum ent  t hat  t he sy l l abus con ten t  i s  representa t i ve  

o f  t he  i nd i genous  m us i ca l  a r ts ,  i s  h igh l i ghted  by t he fo l l owing  

po in ts .  F i r s t ,  t he sy l l abus  d raws,  qu i t e  ex tens ive l y,  f rom the  

l ea rner ’s  exper i ences ,  who wou ld have  d rawn f rom the  home,  

immedia te  and  the  wider  comm uni ty  exper i ences.  Second,  t he 

sy l l abus  as  d i scussed in  deta i l  i n  par t  2  o f  t h i s  chapter,  a l l ows 

fo r  t he i nc lus i on of  i nd i genous  mus i ca l  a r ts  f rom  the communi t y  

by  bo th  t he  teacher  and  the  l earner.   
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The  l i s t  o f  i nd i genous  mus i ca l  a r ts  tha t  a re  cove red  in  t he 

Crea t i ve  and Per fo rming  Ar ts  l essons  i s  qu i t e  com prehens ive ,  

i n  t he  sense  that  i t  covers  t he en t i re  spect rum of  mus i ca l  a r ts  

t ha t  a re  so impor tan t ,  no t  on l y  i n  a r ts  educat i on,  bu t  a l so  i n  

genera l  educa t i on.  The  benef i ts  o f fe red  by m us ic ,  s ing i ng,  

dance ,  movem ent ,  d rama,  poet ry,  c l app ing ,  i ns t rumen ts  and 

costum e ar t  cou ld  be  rea l i zed  i f  they a re  taught  i n  t he  r i ght  

m anner,  us i ng the  p roper  and re l evant  approaches .  Em ployi ng  

the  appropr i a te  methods  wou ld  max imi ze the  ef f i cacy o f  

t eaching o f  concepts  and  developmen t  o f  sk i l l s  t hat  are  o f f e red  

by  t he  Crea t i ve and  Per fo rm ing a r ts  sy l l abus.  

 

The  i nd i genous mus i ca l  a r ts  as  i den t i f i ed  by  t he teachers ,  and  

as  found to  be  p resent  i n  t he Crea t i ve  and  Pe r f o rm ing  a r ts  

sy l l abus ,  o f f e r  t he  concepts  taught  i n ,  and the sk i l l s  developed 

by,  t he  con tent  f rom m us ic ,  a r t  and  c raf t ,  des i gn and 

technology and phys ica l  educa t i on,  t he  a reas f rom wh ich  the  

sy l l abus  d raws i t  con ten t .   Mus ic ,  s i ng i ng,  dance  and 

m ovem ent ,  d ram a,  poet ry,  c l apping ,  i ns t ruments ,  and costum e 

ar t ,  a re  i n  t he i r  own r i gh t ,  p rofound modes of  a r t i s t i c  

express i on.  The  way the  express i on i s  ach ieved i s  th rough the  

var i ous m odes  tha t  i nc l ude the verba l  mode ,  e .g .  i n  d rama,  

poe t ry  and  s i ng i ng ,  t he  audi t o ry mode e .g .  m us ic ,  s ing i ng and 

i ns t ruments ,  t he k i nes thet i c  mode e .g .  dance ,  movement  ad  

c l apping ,  and  the  v i sua l  m ode e .g.  cos tum e ar t ,  drama and 

m ovem ent .    

 

Cos tume ar t  i s  a  p r im ary de f i n ing  fea tu re  o f  a l l  mus ic  i n  t he  

cu l t u re o f  t he Batswana.  Costume i s  so  impor tan t  i n  t he  

t rad i t i ona l  mus ic  o f  t he  var i ous  e thn ic  g roups i n  Botswana tha t  
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a  par t i cu l ar  gen re o f  m us i c  cou l d  be  readi l y  i dent i f i ed  by t he  

costum e tha t  t he  per f o rm ers  wear.  The  cos tume i s  usual l y  

m ade f rom l oca l l y  ava i l ab l e  mater i a l s  such as  an ima l  sk i ns  and 

ho rns ,  beads  f rom seeds of  some i nd i genous p l an ts ,  and  qu i l l s  

o f  a  porcupine .  Any ac t i v i t y  t ha t  i nvo l ves  cos tume mak ing  

wou ld  na tu ra l l y  en ta i l  f i r s t  des i gn ing  wha t  i s  go i ng  to  be  made.  

The  aspec t  o f  des i gn ing could  be  covered  under  t op ics  on  

‘ des i gn ing  and mak ing ’ .  

 

The  d iverse  ways  i n  wh ich  people  are  ab le  t o  express  

themsel ves i s ,  to  a  l a rge  ex ten t ,  a  re f l ec t i on  o f  the i r  ex i s tence.  

They re f l ec t  t he  emot i onal ,  i n te l l ec tua l ,  phys ica l ,  persona l  and  

soc i a l  development  o f  such people .  Through the  a r ts  t he re fo re ,  

t he  emot i onal ,  i n te l l ec tua l ,  sp i r i t ua l ,  phys ica l ,  pe rsona l  and  

soc i a l  needs o f  t he  peop le  a re  met .  The  ar ts  p romote  and  

deve lop  verba l  and  motor  sk i l l s  as  we l l  as  p rov i d i ng i n te l l ec tua l  

s t imula t ion  and sp i r i t ua l  nour i shment .   

 

Sadl y t hough ,  i t  i s  t he  f ragmented  teaching of  conten t  i n  a  

subjec t  t ha t  should  be  taugh t  as  one ,  t ha t  wi l l  deny the  

l ea rners  t he f u l l  benef i ts  o f  an  o therw i se exc i t i ng  and an  

a r t i s t i ca l l y,  p rac t i ca l l y,  and  c reat i ve l y  nour i sh i ng and reward i ng 

subjec t .   

5.5   Par t  2  
5.5 .1  Data  on  the  imp lemen ta t i on  o f  t he  low er  pr imar y 

( s tandard  1 -4 )  Crea t i ve  and Per forming  Ar ts  

sy l labus  

The  data  on the  implem entat i on of  t he  l ower  p r imary  (s tandard  

1 -4 )  C reat i ve  and Per f o rming  Ar ts  sy l l abus has  been co l l ec ted  

th rough i n te rv iews .  The i n terv i ews  took the f orm of  focus  g roup 

d iscuss i ons  where  f our  t eache rs  i .e .  one teacher  f rom each 
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s tandard  i n  each school  responded to  ques t i ons asked by the  

researcher  who f ac i l i ta ted the sess ions .  The  in te rv i ews  were  

semi -s t ruc tu red  and gu ided  by  an  in te rv i ew schedule ( see  

Append ix  B) .  

 

5 .5 .2   Ana l ys i s  o f  da ta  

The  responses f o r  quant i f i ab l e  da ta have ,  as  re f l ec ted  i n  t he 

i n te rv iew schedu le ,  been en te red in to  an Exce l  data base i n  

accordance w i th  the  a l l ocated  codes .  The data  was  then  

submi t t ed  to  t he  SAS vers i on 8 .2  fo r  p rocess i ng and  anal ys i s .  

Anal ys i s  o f  non-quan t i f i ab l e  da ta i s  p resented  i n  t he  fo rm of  

desc r i p t i ve  nar ra t i ves  tha t  exp la i n  the  d i f f e ren t  var i ab l es  and 

fac to rs  t ha t  i n f l uence  the  implem entat i on  of  t he sy l l abus .  

 

5 .5 .3  P resen ta t ion  o f  resu l ts  

The  sec t ion  tha t  fo l l ows covers  t he  p resenta t i on of  t he  

responses to  t he  ques t i ons  tha t  we re  pu t  t o  t he  in te rv i ewees .  

Som e of  t he responses  have  been quant i f i ed s ince they a re  

d i s t i nc t  va r i ab l es  and  o ther  responses  a re qual i ta t i ve because  

they a re  exp lana t ions  of  what  bo th the  schoo l  heads  and 

teachers ’ exper iences  rega rd i ng  the  im plem entat i on o f  t he  

sy l l abus  have  been.  Spr i n tha l l  (1987:11)  exp la i ns  t hat  “a  

var i ab l e  i s  anyth ing  that  can  be measured  and  observed  to  

vary.  I t  i s  any measured  quant i t y  t ha t  t he  researchers  a l l ows  to  

assum e d i f f e ren t  va l ues ” .  Accord i ng  to  Troch im (2001:353)  a  

var i ab l e  i s  an  ent i t y  t ha t  can take on  d i f f e rent  va l ues .  Fo r  

i ns tance  “age”  can  take d i f f e rent  va l ues fo r  d i f f e ren t  people  a t  

d i f f e ren t  t imes .   

 

The  var iab l es  p resen ted  in  t he  da ta i nc lude  qual i f i ca t i ons  of  

i nd iv i dua l  respondents ,  t he i r  pos i t i ons ,  number  o f  years  i n  
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t hose pos i t i ons  and  so f o r th  ( see  Append i x  H) .  Summar i es  o f  

t he  var i ous var i ab l es  under  respec t ive  quest i ons were  p repared  

and the i n f o rma t ion  a l so p resented  by m eans  o f  g raph ics ,  

namel y  bar  g raphs  and p i e  char ts .  However,  f or  some non-

quant i f i ab l e  o r  non-s ta t i s t i ca l  data  f rom i n te rv i ews ,  the  da ta 

has  been  desc r i bed  and i ts  mean ing  and  impl i cat i ons  

i n te rp re ted .  

 

The  fo l l ow ing a re t he  responses by  schoo l  heads  (n=41)  t o  t he  

ques t i ons :  

 

Quest i on  1.1  

Are you  the  substan t i ve o r  ac t i ng  schoo l  head? How l ong  have  

you  been  i n  t he  pos i t i on?  

 

The  major i t y  o f  the  respondents  who represent  58.54% of  a l l  

t he  respondents  ind ica ted tha t  t hey were  substant i ve school  

heads  and the  res t  o f  t he respondents  who represent  41 .46% 

were  se rv i ng a t  t he  t ime in  an ac t i ng  capac i t y,  t hese  were  

e i t her  deputy schoo l  head (24.39%) ,  head of  depar tment  

(12 .2%)  o r  sen io r  t eacher  (4 .88%).  The pe rcentages a re  

i l l us t ra ted  i n  f i g  1 .1a .  None of  t he  responden ts  was  ac t i ng 

school  head i n  t he  pos i t i on  o f  sen io r  t eacher  adv i sor  o r  sen io r  

t eacher  I I .  Th i s  exp la i ns  why ca tegor i es  3  and  6 a re miss ing  

f rom the g raph.   
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F i g u r e  1 . 1 a  

 
The  respondents ,  as  i nd ica ted i n  f i g  1 .1b ,  have  been in  t he i r  

respect i ve pos i t i ons  over  a  per i od of  t im e ranging f rom l ess  

t han  one year  t o  over  12 years .  The  m ajor i t y  who represent  

26 .83% of  t he  to ta l  number  o f  respondents  hav i ng been i n  t he i r  

pos i t i ons  fo r  m ore than 12  years .  

 
 

1.1  SCHOOL HE AD -  YE ARS IN POSITION 
Cumu la t i ve  Cumu la t i ve  v3  F requency  Percent
F requenc y  Percent  

 <1  YE AR 6 14.63 6 14.63  
 1 -3  YRS 8 19.51 14 34.15  
 4 -6  YRS 10 24.39 24 58.54  
 7 -9  YRS 5 12.2 29 70.73  

 10-12YRS 1 2.44 30 73.17  
 >12  YRS 11 26.83 41 100 

 

F i g u r e  1 . 1 b  
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Ques t i on  1.2  

W hat  gu idance has  been g i ven by  the  Min is t r y  o f  Educat i on to  

enab le  t he schoo l  admin is t ra t i on to  im plem ent  t he Crea t i ve and  

Per f orming  A r ts  sy l l abus?  

 

The  fo l l ow ing a re encapsula t i ons  of  t he desc r i p t i ons  of  t he  k i nd  

of  gu i dance they have  rece ived f rom the  Min is t r y  o f  Educat i on .  

Each s ta tem ent  i s  no ted once,  so  t ha t  a  s ta tement  tha t  has  

been made more than  once  i s  no t  repea ted .  

•  No  gu idance has been g iven  to  t he school  

admin is t ra t i on .  The  school  head was  never  i nv i t ed  to  

t he  implem enta t ion  workshops and the  school  

admin is t ra t i on  re l ies  on i n f ormat i on p rov i ded  by 

teachers  who have  been to  t he  imp lementat i on  

workshops .  

•  No  gu idance.  The school  head has i n  t he  pas t  

reques ted  to  be  inc l uded am ongst  t eachers  i dent i f i ed  

t o  a t t end  the  imp lementat i on  workshops  and the 

reques t  was  g ranted .  

•  A lm os t  none at  a l l .   

•  Workshops  were  conduc ted ,  wh ich  teache rs  

a t t ended.  For  t he f i rs t  year  o f  sy l l abus  

im plem enta t i on i t  was  the s tandard  1  t eachers  who 

a t t ended and teache rs  o f  o ther  s tandards  have been  

a t t ending subsequent  workshops.  The  f ocus a t  t he  

workshops  has been on  the  i n te rp re ta t i on  of  

ob j ec t i ves .   

•  The  deputy  schoo l  head a t t ended the  implem entat i on  

workshop i n  he r  capac i t y  as  a  s tandard  2  c l ass  
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t eacher,  o therwi se  no th i ng has been  done f or  t he 

school  admin is t ra t i on .   

•  The  deputy  schoo l  head was  ab le  to  a t t end  an 

im plem enta t i on workshop by  v i r t ue of  her  pos i t i on as  

a  s tandard 4  c l ass  teacher,  o therwise  the  school  

head never  a t tended.  

•  The  ac t i ng schoo l  head has at t ended an  

im plem enta t i on workshop fo r  s tandard  1  c l ass  

t eachers  s i nce she  was  superv i s i ng teachers  o f  

i n fan t  c l asses a t  the  t ime.  

•  Cop ies  o f  t he sy l l abus ,  pup i l ’s  book  and teacher ’s  

gu i de have  been p rov i ded .  

•  Teache rs  a re expec ted to  i n tegra te t he sub jec t  

m at ter  but  i t  was never  demonst ra ted  to  t hem.  

 

Quest i on  1.3  

W hat  d i f f i cu l t i es  do  you  f ace  as  t he school  admin is t ra t i on  in  t he 

im plem enta t i on o f  t he Crea t i ve  and  Pe r f orm ing  A r ts  sy l l abus?  

 

The  fo l l ow ing responses  were  g iven :  

•  Teache rs  l ack  t he necessary  sk i l l s  to  t each  Crea t i ve  and  

Per f orming  A r ts .  The  conten t  i s  t oo  advanced and 

teachers  f i nd  i t  d i f f i cu l t .  

•  Books  have  not  been supp l i ed.  

•  The  school  head i s  not  f am i l i a r  wi t h  t he subjec t  and 

theref o re  no t  sure o f  how to  gu ide the  teachers  and  

cannot  ve r i f y  i f  teache rs  a re  do ing  wha t  t hey c l a im to  be  

do ing.  

•  I t  i s  d i f f i cu l t  t o  assess  teache rs ’ per f o rmance i n  C reat i ve 

and  Per fo rm ing  A r ts  s i nce the  schoo l  admin is t ra t i on i s  not  

f am i l i a r  wi t h  t he  sy l l abus .  
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•  The  subjec t  i s  p rac t i ca l  bu t  i t  i s  not  backed up  by  a  

pup i l ’s  book  and teache r ’s  gu i de ,  and  ye t  t he  teacher ’s  

gu i de makes re fe rence  to  t he  pupi l ’s  book.  

•  The  requi red ma ter i a l s  have no t  been supp l i ed.  The  

school  needs  the mater i a l  t o  be supp l i ed so  tha t  i t  i s  

ava i l ab l e  t o  t he teachers .  

•  Teache rs  o f  s tandard  1  c l asses do  no t  a t tach  va l ue  to  the 

subjec t  as  ev i denced  by the  shoddy work  they a re  do ing 

as  re f lec ted i n  the i r  records .  They t rea t  t he  subjec t  as  

m inor.  

•  No  resources and f ac i l i t i es  f or  p rac t i ca l  ac t i v i t i es  e .g .  ar t  

room and home economics  l aborato ry;  as  a  resu l t  

p rac t i ca l  sub jec ts  a re  not  taught  as  e f f ec t i ve l y  as  o ther  

sub jec ts  such as  m aths and  l anguages .  

•  The  sy l l abus  i s  t oo  l ong  i . e .  t he re  i s  t oo  much conten t .  

 

Quest i on  1.4  

W hat  i s  be i ng  done by  the  school  au thor i t i es  t o  overcom e the  

d i f f i cu l t i es  you  f ace  i n  t he  im plementat i on  of  t he  Crea t i ve and  

Per f orming  A r ts  sy l l abus?  

 

The  respondents  exp la i ned  as  fo l l ows :  

•  The  school  admin is t ra t i on consu l ts  w i t h  t eachers  on  the  

sy l l abus  to  ass i s t  w i t h  p repar i ng  the  scheme o f  work .  

•  The  school  admin is t ra t i on encourages  im prov isa t ion  and  

the  use  of  l oca l l y  ava i l ab l e  resources  e.g .  use of  c l ay  i n  

a r t  and  c raf t  and  des ign  and  techno logy.  

•  The  school  re l i es  on  teache rs  wi th  h i gher  qua l i f i ca t i ons  

such  as  d i p l om as and degrees  who have  spec ia l i zed  in  

p rac t i ca l  sub jec ts .  
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•  The  school  i s  a lways  p l ac i ng o rders  f o r  books,  bu t  a t  

t im es  i t  rece i ves  too  few copies .  

•  School -based workshops  a re he ld  to  address spec i f i c  

ob j ec t i ves .  The  r igh t  resource pe rsons  a re i den t i f i ed t o  

run  the  workshops .  The workshops  a f f o rd t eachers  t he  

oppor tun i t y  t o  ass is t  one another.  

•  Paren t  Teacher  Assoc ia t i on funds have  been  used to  buy 

a f f o rdable  equ ipmen t .  

•  Workshops  fo r  t eache rs  o f  Crea t i ve  and  Pe r fo rm ing  A r ts  

have  been he ld  a t  c l us te r  l eve l .  

•  I n  consul ta t i on w i th  o ther  schoo l  heads ,  t he schoo l  head 

has  reques ted  the P r i nc ipa l  Educa t ion  Of f i ce r  t o  t ra i n  

t hem in  Crea t i ve  and  Per fo rming  Ar ts .  The t ra i n i ng  

sess ion  i s  ye t  t o  be  a r ranged.  

 

Quest i on  1.5  

W hat  i n  your  v i ew could  s t i l l  be done to  make the  

im plem enta t i on o f  t he Crea t i ve  and  Pe r f orm ing  A r ts  sy l l abus  

m ore ef f ec t i ve?  

 

The  respondents  sugges ted the f o l low ing :  

•  I n -se rv i ce  t ra i n i ng  f o r  teache rs .  

•  Approp r i a te  equipm ent  and  mater i a l s  such as  pa in ts ,  

b rushes  etc  shou ld  be  p rov i ded .  

•  Purpose-bui l t  s t ruc tu res  such as  a r t  l abora to r ies  and  

m us i c  rooms a re needed  f o r  t he  sub jec t .  

•  The  Teacher ’s  Guide i s  very usef u l ,  bu t  needs to  be  

backed  up by re l evant  aud io  v i sua l  a i ds  and o the r  

m ater i a l s .  

•  The  sy l l abus  i s  good and the p rac t i ca l  ac t i v i t i es  shou ld  

be  suppor ted .  
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•  The  implem entat ion  needs  c l ose mon i to r i ng by 

spec ia l i s t  o f f i ce rs  f o r  t he  subjec t .  

•  Teache rs  need to  spec ia l i ze i n  wha t  t hey teach.  

•  School  heads must  a l so  take par t  i n  t he  implem entat ion  

workshops  so as  to  be  conversant  w i t h  t he  sy l l abus  and 

theref o re  be  in  a  pos i t i on t o  p rov i de  gu idance to  

t eachers .   

•  I t  i s  no t  too  l a te  to  i nvo lve  schoo l  heads  i n  t he 

im plem enta t i on  workshops .  

•  Re levant  mate r i a l  shou ld  be  ready and be  ava i led  to  

t eachers  a t  t he  imp lem entat i on  workshops so tha t  t hey 

take  i t  t o  t he  schoo ls  s t ra i ghtaway.  

•  Au tho r i t i es  should  pay v i s i ts  t o  schoo ls  regu la r l y  t o  

l ea rn  about  t he d i f f i cu l t i es  f aced by  the school s  i n  

im plem ent i ng the  sy l l abus .  

•  The  communi t y  can  a l so p l ay  an  impor tant  par t  i n  t he  

im plem enta t i on o f  t he Crea t i ve  and  Pe r f orm ing  A r ts  

sy l l abus  s i nce  i t  i s  about  cu l t u ra l  a r ts ,  about  whi ch  

peop le  in  t he  comm uni t y  a re  very knowledgeab le .  

•  The  sy l l abus  needs  to  be  rev iewed w i th  more  inpu t  f rom 

pr im ary school  t eachers .  The  rev i ew shou ld reduce the  

con ten t  and  scope of  t he  sy l l abus  as  wel l  as  s impl i f y i ng  

the  l anguage fo r  i n f an t  c l asses .  

•  Re levant  mate r i a l s  and  equ ipm ent  shou ld  be  p rov i ded .  

Learners  i n  t he  rura l  and  subu rban cen te rs  a re 

d i sadvantaged  s i nce  there  a re no  workshops  to  v i s i t  

where  they l i ve .  

•  The  sy l l abus  shou ld be  in t roduced to  t eache r  t ra i nees .  

•  L i b ra r i es  should be  bu i l t  and s tocked  up  wi th  books .  
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Questions addressed to Creative and Performing Arts teachers (n=154) 
 

Ques t i on  2.1  

W hat  a re your  qua l i f i ca t i ons?  

 
As shown i n  f i gure  2 .1 ,  t he respondents  ho ld  vary i ng  

qua l i f i ca t i ons.  The  h i ghest  qual i f i ca t i on  be ing  a  mas ter  o f  

educa t i on  degree (MEd) ,  he l d  by one  respondent ,  represen t i ng 

0 .65% of  t hose i n te rv i ewed ,  and  the  l owes t  spec i f i ed 

qua l i f i ca t i on be ing  Pr im ary Low,  he ld  by n i ne  respondents  who 

represent  5 .84% of  a l l  t hose  i n te rv i ewed.  However  the re  a re  

o the r  respondents  who ho ld  o ther  unspec i f i ed  qual i f i ca t i ons ,  

wh i ch wou ld  e i t her  be  a  Pr im ary Schoo l  Leav ing examina t i on 

(PSLE)  cer t i f i ca te ,  Jun io r  Cer t i f i ca te  ( JC) ,  o r  Cambr idge  

Overseas School  Cer t i f i ca te  (COSC) .  T he major i t y  o f  t hose  

i n te rv iewed,  and  rep resent i ng  68 .18%,  ho ld  a  P r imary  Teach ing 

Cer t i f i ca te  (PTC) .  

 
 

2.1  QU ALIFICATIONS -  TE ACHERS OF STAND ARDS 1-4  
Cumu la t i ve  Cumu la t i ve  V4_V7 F requency  Percent
F requenc y  Percent  

 MED 1 0.65 1 0.65  
 BED 8 5.19 9 5.84  
 DPE 16 10.39 25 16.23  
 PTC 105 68.18 130 84.42  
 ETC 1 0.65 131 85.06  
 PH 2 1.3 133 86.36  
 PL  9 5.84 142 92.21  

 OTHER 12 7.79 154 100 

 

F i g u r e  2 . 1  
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Ques t i on  2.2  

Do you teach  Crea t i ve and  Per fo rming  A r ts?  

 

A l l  o f  t he  respondents  have i nd ica ted  that  t hey teach  Creat i ve 

and  Per fo rm ing  A r ts .  

 

Quest i on  2.3  

How l ong have you  been  teaching? 

 
The  respondents ,  as  i l l us t ra ted  i n  f i gure  2 .3 ,  have  been  

teaching f o r  a  pe r i od ranging  f rom less  t han one  year  t o  more  

than  20 yea rs .  Two of  t he  respondents ,  rep resent i ng  1 .3% of  

t hose i n terv i ewed,  have  been teaching f or  l ess  t han  one yea r,  

wh i l e  40 respondents ,  represent i ng  25 .97% have been teachi ng 

fo r  more  than  20 years .  The  res t  o f  t he respondents  f a l l  w i t h i n  

t he  one yea r  t o  20  years  t eaching  exper i ence  bracke t .  

 
 

2 .3  YEARS EXPERIENCE –  TE ACHERS OF STAND ARDS 1-4  
Cumu la t i ve  Cumu la t i ve  V8_V11 F requency  Percent
F requency  Percent  

 <1  YE AR 2 1 .3 2 1.3  
 1 -5  YRS 17 11 .04 19 12.34  

 6 -10  YRS 24 15.58 43 27.92  
 11-15  YRS 29 18.83 72 46.75  
 16-20  YRS 42 27.27 114 74.03  

 >20  YRS 40 25.97 154 100 

          
F requency Miss i ng  =  10 .          

F i g u r e  2 . 3  

Frequency miss i ng  i s  t he  number  o f  t eache rs  o f  s tandards  1 -4 
c l asses who d i d  no t  show up  fo r  t he i n te rv i ews.  Hence  a  to ta l  
o f  154 and no t  164 .  
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Quest i on  2.4  

W hat  i s  you r  pos i t i on i n  the school? How l ong  have  you  been  i n  

t he  pos i t i on?  

 

The  respondents  cons is ted of  t eachers  o f  s tandard  1  t h rough to  

s tandard  4.  The  respondents  he ld  one  of  t he  f o l l ow ing  

pos i t i ons :  temporary  t eacher  (6 .49%),  t eacher  1  (7 .79%) o r  

t eacher  2  (1 .95%),  sen io r  t eacher  1  (26 .62%) o r  2  (31 .82%) ,  

head of  depa r tm ent  (17 .53%) ,  deputy schoo l  head (7 .14%)  and 

school  head (0 .65%).  See  f i gure 2 .4a .   
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F i g u r e  2 . 4 a  

Catego ry  7  represen ts  t eacher  1 .  Th is  i s  a  senio r  pos i t i on  t o  
t eacher  2  i n  ca tegory 8 .  
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The  respondents  have  been i n  t he i r  pos i t i ons  fo r  a  pe r i od of  

t im e ranging  f rom l ess  than one  year  t o  more  than  12  years .  

The  l a rgest  g roup  of  t he  respondents ,  represent i ng  40%,  

hav ing  been i n  t he i r  pos i t i on f o r  a  pe r i od ranging  f rom f our  t o  

s i x  yea rs .  3% of  the  responden ts  have  been i n  t he i r  pos i t i on  f o r  

a  pe r i od  of  t ime rag ing be tween  10  and 12  years .  See f i gure  

2 .4b .  

 

Years in position of teachers of std 1 - 4

7%

31%

40%

13%
3% 6%

1 <1 YEAR
2 1-3 YRS
3 4-6 YRS
4 7-9 YRS
5 10-12YRS
6 >12 YRS

 F i g u r e  2 . 4 b  

 
 

Ques t i on  2.5  

W hat  s tanda rd  do you  teach? 
 
40  respondents  o f  t he se l ec ted  sample ou t  o f  a  poss i b l e  41  

school s  were  teache rs  o f  s tanda rd  1  c l asses  (see  f i gure  2 .5a) ;  

37  respondents  were  teachers  o f  s tandard  2  c lasses  (see  f i gu re  

2 .5b ) ;  36  were  teachers  o f  s tandard  3  c l asses (see  f i gure 

2 .5c ) ;  and  a l l  t he  41  respondents  were  teachers  o f  s tandard  4  

c l asses (see f i gu re  2 .5d) .   
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2.5  TEACH STAN D ARD 1  

Cumu la t i ve  Cumu la t i ve  v20  F requency  Percent  
F requency Percent  

1  40 100  40  100  

          
F requency 
M iss ing  =  1          

  F i g u r e  2 . 5 a    
 

          
 2 .5  TEACH STAN D ARD 2  

Cumu la t i ve  Cumu la t i ve  v21  F requency  Percent  
F requency Percent  

2  37 100  37  100  

          
F requency 
M iss ing  =  4          

   

  

F i g u r e  2 . 5 b      

  
  
       

2.5  TEACH STAN D ARD 3  
Cumu la t i ve  Cumu la t i ve  v22  F requency  Percent  
F requency Percent  

3  36 100  36  100  

          
F requency 
M iss ing  =  5          

    F i g u r e  2 . 5 c      

    
  
     

2.5  TEACH STAN D ARD 4  
Cumu la t i ve  Cumu la t i ve  v23  F requency  Percent  
F requency Percent  

4  41 100  41  100  

F requency miss i ng  i s  t he  number  o f  teache rs  o f  s tanda rds  1 -4 
c l asses who d i d  no t  show up  fo r  t he i n te rv i ews.  

F i g u r e  2 . 5 d  
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Quest i on  3.1   

W hat  do you  unde rs tand  by i n tegrat i on of  con ten t  i n  teach ing?   

 

The  respondents ’ desc r i p t i ons  and  de f in i t i ons  of  i n tegra t i on  of  

con ten t  i n  t eaching  a re  as  f o l l ows:  

•  B r i ng i ng re l a ted  them es toge ther  and  showing re l a t ionsh ip  

be tween subjec ts  and  a t  t he sam e t ime fo r  re in f o rcement .  

•  Pu t t i ng  two or  m ore  subjec ts  t oge ther  e .g .  maths .  Eng l i sh ,  

a r t ,  phys ica l  educa t i on ,  hom e economics ,  e tc .  and 

teaching a  t op i c  ac ross  them e .g.  s igns  <  >  i n  maths  bu t  

express i ng them  in  Engl i sh .  

•  Com bin ing  d i f f eren t  sub jec ts  and  teach ing  them  as  one .  

•  Jo i n i ng  some subjec ts  t ogether  e .g .  count i ng  i n  Setswana  

and say the  sam e num bers  i n  Engl i sh .  

•  Teaching  severa l  sub jec ts  a t  t he  same t ime to  he lp  a l l  

l ea rners  and to  save  t im e e .g.  combin i ng maths,  sc ience  

and agr i cu l t u re .  

•  Us i ng con ten t  l earned f rom one sub jec t  i n  ano ther  

sub jec t .  

•  M ix i ng  subjec ts  e .g .  sc i ence ,  when dea l i ng w i th  

m easurements ,  and  ma ths ,  a l so  when dea l ing  wi th  

m easurements .  

•  I n f us i ng  con tent  f rom one subjec t  i n to  ano ther  sub jec t .  

•  Com bin ing  s im i la r  t op ics  i n  d i f f eren t  sub j ec ts  e .g .  a  top ic  

i n  a r t  can  be taught  i n  Engl i sh ,  and de f i c i ency d i seases  

can  be  taught  i n  hom e economics  and  sc ience.  

•  Teaching  the same top ic  ac ross  more  than  one subjec t  

e .g .  sound i s  taught  i n  m us ic ,  a r t  and  Setswana ,  and 

was te  management  i n  env i ronmenta l  sc i ence and cu l t u ra l  

s tud i es .  

•  Com binat i on  o f  d i f f e rent  sub jec ts  i n to  one.  
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•  Com binat i on  o f  sub jec ts  l ook ing  at  re l a ted  con ten t  and  

ob jec t i ves  e.g .  personal  hyg iene  i n  env i ronm enta l  s c ience  

and personal  hyg iene  i n  cu l t u ra l  s tud i es .  

•  L i nk i ng  o f  sub jec ts  e .g .  us ing  phys ica l  educa t i on to  teach  

a r t  and  c raf t .   

•  W hether  t he  teacher  unders tands h i s /her  con tent  and 

whethe r  he /she i s  ab l e  t o  im par t  i t .  

•  A concep t  where  a  mix tu re o f  d i f f e ren t  methods i n  

t eaching,  e .g .  i nd iv i dual  method and  g roup method,  a re  

used i n te rchangeab l y.   

 
Ques t i on  3.2  

How do you  f i nd in teg ra t i ng i nd i genous  mus i ca l  a r ts  w i t h  o the r  

sub jec t  m at te r  i n  t each ing the Creat i ve  and  Per fo rming  A r ts?  

The  respondents  desc r i bed  the i r  exper i ences  o f  i n tegra t i ng 

m us i ca l  a r ts  w i t h  o ther  sub jec t  m at te r  i n  t eachi ng  Crea t i ve and  

Per f orming  A r ts  i n  t he f o l l owing s ta tem ents :  

•  Teache rs  f a i l  t o  i n tegra te due  to  l ack  o f  mate r ia l s  and  

resources,  a l t hough some top ics  a re  re l a ted .  

•  I t  i s  no t  easy to  exp la i n  because the  sy l l abus i s  new.  

Teache rs  need gu idance f rom someone who knows .  

•  Teache rs  do  i t  where  poss ib l e ,  bu t  i t  i s  genera l l y  d i f f i cu l t  

and  may no t  a lways  be  poss i b l e .  

•  Teache rs  a re no t  knowledgeab le on the var ious subjec ts  

i n  C reat i ve  and Per f o rming  A r ts ,  so t hey a re  h i nde red .  

•  I t  i s  very cha l l eng ing.  You may th i nk  you  a re  do ing  the  

r i ght  t h i ng when you  are  not .   

•  D rama i n  mus i c  exp resses  mood,  wh i ch  can  be d rawn i n  

a r t .  

•  Mus i ca l  a r ts  can  be  re l a ted to  phys ica l  educa t ion  e .g .  

gymnast i cs  re l a te  t o  dance and keep l earne rs  f i t .  
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•  Mus i c  may be  taken  as  an  a r t  e .g .  there  i s  d rawing  of  t he 

hand s i gns tha t  t eaches  m us ic .  

•  Conten t  on  mus ic  i ncorpora tes  phys ica l  educa t ion ,  

espec ia l l y  t he danc ing .  

•  We do i n tegra te,  when  pup i l s  per form they use  par ts  o f  

t he  body as  t hey do  i n  phys ica l  educa t i on.  

•  Mus i ca l  gam es  e.g .  sk i pp i ng  i nvo l ve  som e phys i ca l  

ac t i v i t y  and  mus ic .  

•  Mov ing  i n  mus ic  has  been used to  teach  phys i ca l  

educa t i on .  

•  Through mus ic ,  you  can  teach anyth i ng e .g .  s ta r t  an  

Engl i sh  l anguage l esson wi th  a  shor t  song to  a rouse  

pup i l s ’  i n te res t .  

•  Ask  the pupi l s  t o  s i ng  at  t he beginn ing of  a  phys i ca l  

educa t i on  lesson and ge t  t hem to  move as  they s i ng .  

•  Som e common aspec ts  l i nk  we l l  e .g .  dance  i n  mus i c  

re l a tes  t o  phys ica l  educa t i on  and a t t i re  re l a tes  t o  des i gn 

and techno logy,  and  a r t  and  c ra f t .  

 

Quest i on  3.3  

Nam e the  i nd i genous  mus i ca l  a r ts  f ound i n  t he  d i f fe ren t  t ypes  

of  m us ic  f rom you r  l oca l  communi t y.  

 

The  respondents  iden t i f i ed  t he  fo l l owi ng  mus i ca l  a r ts  as  f ound  

i n  t he  d i f f eren t  t ypes  of  mus ic  f rom the  l oca l  comm uni t y.  

•  S i ng i ng  

•  Danc ing  

•  C l app ing  

•  W his t l i ng (m outh)  

•  U l u l a t i ng  

•  Mus i ca l  gam es  
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•  Cos tume des ign  

•  Poe t ry  

•  D rama  

•  I ns t rumenta t i on  e.g .  t he  whi s t l e .   

 
Quest i on  3.4  

The  i nd i genous mus i ca l  a r ts  com ponent  i n  t he  Crea t i ve  and  

Per f orming  A r ts  Syl l abus i nc l udes  the  mus ica l  a r ts  f ound i n  t he  

l oca l  communi t y.  Do you  

 

3 .4 .1  St rongl y Agree?     

3 .4 .2  Agree?     

3 .4 .3  Disagree?        

3.4 .4  St rongl y D i sag ree?  

 

F i gure  3.4  be low shows  that  t he responden ts  e i t her  agreed or  

ag reed s t rongl y.  None therefo re d i sagreed  or  d i sagreed 

s t rongl y.  

 
3.4  CPA SYLL AB US INCLUDES LOCAL COM MUNITY AR TS 

Cumu la t i ve  Cumu la t i ve  v24  F requency  Percent
F requenc y  Percent  

STRONGLY AGREE 20 48.78 20 48.78  
 AGREE 21 51.22 41 100 

 

F i g u r e  3 . 4  

 
Ques t i on  3.5   

Give examples  of  i nd i genous mus ica l  a r ts  you  cover  i n  your  

l essons .  

 

The  respondents  gave  examples  of  t he i nd i genous  mus i ca l  a r ts  

as  f o l l ows:   
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•  S i ng i ng  

•  Danc ing  

•  C l app ing  

•  Choreog raphy  

•  Cos tume des ign  

•  D rama 

•  Poe t ry  

•  I ns t rumenta t i on  

 
Ques t i on  3.6  

Does  the  Crea t i ve and  Pe r fo rm ing  Ar ts  sy l l abus a l l ow you  the  

f reedom to  t each  mus i ca l  a r ts  f rom  your  l oca l  communi t y?  

 

 
3.6  CPA SYLL AB US ALLOWS YOU TO TE ACH 

LOCAL AR TS 
Cumu la t i ve  Cumu la t i ve  v25  F requency  Percent
F requenc y  Percent  

YES 41 100 41 100 

 
F i g u r e  3 . 6  

 
A l l  o f  t he  respondents  have i nd ica ted  that  t he  Creat i ve  and  

Per f orming  A r ts  sy l l abus a l l ows them the  f reedom  to  t each 

m us i ca l  a r ts  f rom the i r  l oca l  communi t y.   

 
Quest i on  3.7  

I f  your  answer  t o  ques t i on 3 .6  i s  “No” ,  what  cons t ra i n ts  do  you  

face? 

 

None  o f  t he  respondents  i nd ica ted  tha t  t he  Crea t i ve and  

Per f orming  A r ts  sy l l abus  a re  does  no t  a l l ow them the  f reedom 

to  t each mus ica l  a r ts  f rom your  l oca l  communi t y  as  asked in  
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ques t i on 3 .6 .  As resu l t  none of  t he responden ts  desc r i bed the  

cons t ra i n ts  t hey face .  

 

Quest i on  4.1  

W hat  gu idance has  been g i ven by  the  Min is t r y  o f  Educat i on to  

enab le  t he teachers  t o  im plem ent  t he  Creat i ve  and  Per f o rming  

A r ts  sy l l abus?  

 

The  respondents  desc r i bed  the f o l low ing  fo rm s of  gu i dance 

g iven  to  t hem by the  Min is t r y  o f  Educat i on to  enable  them to  

im plem ent  t he  Crea t i ve and  Per fo rming  Ar ts  sy l l abus :  

 

•  Workshops  where  teachers  were  taken  th rough the  

sy l l abus  wi th  emphas i s  on  sy l l abus  o rgan i za t i on and  

prob lemat i c  ob j ec t i ves .  

•  Workshops  where  the new cu r r i cu l um i n  genera l  was  

i n t roduced.  

•  Syl l abus,  t eacher ’s  gu i de and  pupi l ’s  book  have been 

prov i ded .  

•  On l y t he  sy l l abus has  been  p rov i ded  and no t  t he  teacher ’s  

gu i de o r  pupi l ’s  book .  

•  The  school  depends  on books  f rom pub l i shers  who are  

m arke t ing  themse lves .  

 

Quest i on  4.2  

Do you have  enough  resources  such  as  i ns t ruments ,  teaching 

space,  i n -serv i ce  t ra i n i ng,  f unds ,  and  t ime to  implement  t he  

Crea t i ve  and Per fo rming  Ar ts  sy l l abus?  
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A l l  o f  t he  respondents  i nd i cated  tha t  t hey d i d  no t  have  enough  

resources to  implem ent  t he  Crea t i ve  and  Per f orming  A r ts  

sy l l abus .  See f i gure  4 .2 .  

 
 
 

4 .2  ENOUGH RESOURCES TO IM PLEMENT CPA 
SYLL ABUS 

Cumu la t i ve  Cumu la t i ve  v26  F requency  Percent
F requenc y  Percent  

NO 41 100 41 100 

 
F i g u r e  4 . 2  

 
Quest i on  4.3  

None  o f  t he  respondents  i nd ica ted  tha t  t hey have  enough 

resources to  implem ent  t he  Crea t i ve  and  Per f orming  A r ts  

sy l l abus .  A l l  o f  t hem responded “no”  t o  4 .2  and  were  the re fo re  

i n  no  pos i t i on  t o  desc r i be how hav ing  adequate  resources  was  

i n f l uenc ing the i r  teach ing.  

 

Ques t i on  4.4  

I f  t he  response to  quest i on  4.2  i s  “No” ,  desc r i be  how hav ing 

i nadequa te  resources i s  i n f l uenc ing  your  t eaching .  

 

The  fo l l ow ing a re t he  var i ous ways  in  wh ich  respondents  

desc r i bed  how hav ing  i nadequate resources was  i n f luenc ing 

the i r  t eaching .  

•  Som e objec t i ves  a re  no t  addressed and theref o re no t  

ach ieved.  

•  Som e objec t i ves  a re  no t  f u l l y  addressed and the re fore  no t  

f u l l y  ach ieved.  

•  Pupi l s  m iss  out  on  impor tan t  con ten t .  

•  Pupi l s  do no t  f o l l ow.  
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•  Pupi l s  f a i l .  

•  I t  h i nders  t eachers ’ p l ans  and as  such  teachers  have to  

ad jus t  t he i r  schedu l e.  

•  Teache rs  do  not  f ee l  conf iden t .  

•  Teache rs  improv ise  a  l o t  wh ich  at  t imes  p roves  cos t l y.  

•  Teaching  i s  bor i ng  and  teachers  a re  f rus t ra ted  and 

demot i vated .  

•  Som e top ics  a re d i f f i cu l t  and  as  a  resu l t  t eachers  sk ip  

t hem and concent ra te  on s imple r  ones .  The subjec t  i s  not  

done j us t i ce.  

•  No  p rac t i ca l  exper i ence  of  what  i s  taugh t  due  to  l ack  o f  

resources,  as  such  teach ing  i s  m ain l y  t heoret i ca l .  

•  Work  i s  no t  done sa t i s f ac to r i l y  and  per f o rmance by  bo th  

t eachers  and  pupi l s  i s  be l ow average.  

•  Teache rs  spend a l o t  o f  t ime ,  whi ch i s  a l so  not  e f f ec t i ve .  

•  Syl l abus i s  d i f f i cu l t  t o  t es t .  

•  P rogress i s  s l ow.  

 

Ques t i on  4.5  

L is t  t he  d i f f i cu l t i es  you  f ace i n  t he implementa t i on of  t he  

Crea t i ve  and Per fo rming  Ar ts  sy l l abus .  

 

The  respondents  iden t i f i ed  t he  fo l l owi ng  as  t he  d i f f i cu l t i es  t hey 

face i n  t he im plem entat i on  o f  t he  Crea t i ve  and  Per fo rm ing Ar ts  

sy l l abus :  

•  No  mater i a l s  t o  a id  teaching  and l ea rn i ng.  

•  No  books,  and  teache rs  a re  not  aware  of  any 

recomm ended t i t l es .  

•  No  pup i l ’s  book for  cer ta in  s tandards .   

•  Lack  of  equipment  and i ns t ruments .  
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•  Lack  of  f ac i l i t i es  e .g .  spor ts  g rounds  and  su i tab l e  

sur faces f or  car ry i ng ou t  cer ta i n  ac t i v i t i es .  

•  Lack  of  t echni ca l  knowledge and sk i l l s .  

•  Conten t  o f  t he  sy l l abus i s  t oo advanced  and was never  

p i l o ted.  

•  Too  much con tent  t o  be  covered i n  a  shor t  per iod  o f  t im e.  

•  The  l anguage used i n  t he sy l l abus  i s  t oo  advanced.  

•  Teache r ’s  gu i de i s  t oo  sha l l ow.  

•  M ismatch i n  ob jec t i ves  be tween  teacher ’s  gu i de and 

pup i l ’s  book .  

•  I nsuf f i c ien t  t eaching  space  e.g .  t eaching  i n  t he  s to reroom.  

•  No  i n -se rv i ce t ra in i ng.  

 

Ques t i on  4.6   

W hat  i n  your  v i ew could  s t i l l  be done to  make the  

im plem enta t i on o f  t he Crea t i ve  and  Pe r f orm ing  A r ts  sy l l abus  

m ore ef f ec t i ve?  

 

The  respondents  came up  wi th  t he  fo l l owing  sugges t ions :  

•  P rov is i on of  i n-serv i ce  t ra i n i ng i n  the  f o rm of  nat i ona l ,  

reg i onal  and  schoo l -based  workshops run  by exper ts  i n  

t he  a rea of  Crea t i ve  and  Pe r fo rm ing  A r ts  i n  o rde r  t o  

impar t  t he  necessary sk i l l s  i n  t eaching Creat i ve  and  

Per f orming  A r ts  i nc l ud i ng  the  use  of  spec ia l i zed  

equ ipment .  

•  Teache rs  who have  been t ra i ned  i n  t he  subjec t  a reas f rom 

wh i ch Crea t i ve and  Pe r fo rm ing  A r ts  d raws  con tent ,  i .e .  

Des i gn  and Techno logy,  Phys ica l  Educa t i on,  Mus ic ,  A r t  

and  Craf t  should  spec ia l i ze i n  t he  teach ing of  t hose  

i nd iv i dua l  sub jec ts .   
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•  Schools  should  have  spec ia l i s t  t eachers  who can  consul t  

and  adv i se teachers  on the  sy l l abus .  

•  Fur ther  t ra i n i ng i n  C reat i ve and  Per fo rm ing  A r ts  should  be  

p rov i ded  fo r  se rv ing  teachers  w i th  lower  qua l i f i ca t i ons .   

•  Subj ec t  f a i r s  f o r  C rea t i ve  and Per fo rm ing Ar ts  should  be  

conduc ted i n  o rder  t o  expose teachers  t o  t rends  and 

deve lopments  in  the  a rea  of  C rea t i ve  and  Per f orming  A r ts .  

•  School -based sub jec t  panels  should  be  fo rm ed to  a f fo rd  

t eachers  o f  C rea t ive  and  Per fo rming  A r ts  a  f o rum where  

they cou l d  com e toge ther  t o  share  ideas  on  a regula r  

bas i s .  

•  Eva luate t he Creat i ve and  Per fo rming  A r ts  sy l l abus.  

•  Rev i se,  s impl i f y  and  f ocus  som e objec t i ves  tha t  a re too  

bo r i ng i n  t he Creat i ve  and  Per fo rming  A r ts  sy l l abus.  

•  Get  r i d  o f  som e ob jec t i ves  tha t  can  be  best  addressed i n  

o the r  sub jec ts ,  e .g .  “ saf e t y ”  i s  a l so covered  i n  Cu l tu ra l  

Stud ies  and  Env i ronm enta l  sc i ence .  “Rhymes ”  a re a l so  

covered  in  Engl i sh .  

•  Rev i ew,  wi t h  t he  par t i c i pa t i on of  p r imary  school  t eachers ,  

and  reduce  the  con ten t  i n  t he Creat i ve  and Per fo rm ing  

A r ts  sy l l abus .  

•  P rov is i on of  t he  pup i l ’s  book  and teacher ’ s  gu i de .  

•  Rev i ew the  pupi l ’s  book  and inc rease  i ts  conten t .  

•  P rov is i on of  re l evan t  re fe rence  mater i a l s ,  books and 

equ ipment .  Books  m ust  be  suppl i ed bef o re t he  s ta r t  o f  t he 

school  t e rm .  

•  P rov is i on of  equipment  and f ac i l i t i es  such as  g rounds .  

•  P rov is i on samples  of  requi red  wear  e .g .  P ro tec t i ve 

c l o th i ng and  swim wear.  

•  Cons t ruc t i on  of  l abora to r i es  /  workshops  fo r  Des ign  and 

Techno logy,  Phys ica l  Educat i on,  Mus i c ,  A r t  and  Craf t .  
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•  The  major i t y  o f  those  i nvo l ved i n  sy l l abus  developmen t  fo r  

p r im ary school s  shou ld  be  p r imary  school  t eachers .  

•  Fa i r  d i s t r i but i on o f  qual i f i ed  t eachers  accord i ng to  t he i r  

ab i l i t i es .  Qual i f i ed  teache rs  shoul d no t  on l y  be  pos ted  to  

school s  i n  t owns  bu t  should  a l so  be  posed  to  schools  i n  

ru ra l  a reas .  

•  I n t roduce  the  sy l l abus  to  t he  t ra i nee  teache rs  a t  co l l ege  

so  tha t  t hey a re  a l ready f am i l i a r  w i th  i t  by t he t ime they 

s ta r t  t eaching  i n  the  schools .  

•  PSLE i n  Creat i ve  and  Per fo rming  A r ts  should  be taken  i n  

2008 and no t  i n  2007  by pup i l s  who s ta r ted l earn i ng  the  

subjec t  i n  s tanda rd  1  (2002) .  

•  Appo in tees  to  t he post  o f  Spo r ts  and  Cul tu re  should  be  

t ra i ned  p r io r  to  tak i ng  up the i r  pos i t i ons  so  that  t hey can  

ass is t  t eachers  i n  Phys i ca l  Educat ion .  

•  Au tho r i t i es  such  as  Cur r i cu l um Deve lopment  and 

Eva luat i on Depar tm ent  should  m ake f o l l ow up  by v i s i t i ng 

t he  schoo ls  t o  assess  p rogress  on  the  implementa t ion  of  

C rea t i ve  and Per fo rming  Ar ts  sy l l abus .  

•  A l l oca te more  t ime to  Creat i ve  and Per f orming  Ar ts  and  

s t i l l  make conten t  o f  reasonable l eng th  and dep th .  

•  The  sy l l abus  shou ld have been p i l o ted  i n  se l ec ted pr imary  

school s .  

•  The  sy l l abus  however,  i s  i n te res t i ng  to  t eachers  and  

pup i l s .  

•  The  subjec t  i s  good as  i t  develops  p rac t i ca l  sk i l l s .  

 

5 .5 .4  D i scuss ion  o f  r esu l ts  

The  d iscuss i on of  resu l ts  i s  p resen ted  unde r  sub-head ings tha t  

a re  cons is ten t  wi th  t he resea rch  ins t rum ents  and  the da ta  that  

i t  sought  t o  cap ture .  The  sub-head ings  a re:  par t i c ipan ts ’ 
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pe rsona l  career,  mus i ca l  a r ts ,  s y l l abus  imp lementat ion  and  any 

o the r  comm ents .  The  d iscuss i on i s  p resented  wi th  re fe rence  to  

t he  research quest i ons.  

 

5 .5 .4 .1  On  par t i c ipan ts ’ persona l  career  

A to ta l  o f  41  schoo l  admin is t ra to rs  o r  i nd iv i dual s  serv i ng  i n  t he  

pos i t i on o f  s choo l  head pa r t i c i pated i n  the i n te rv i ews .  The 

m ajor i t y  o f  t hem ,  represen t i ng 58 .54% of  a l l  t he responden ts  

i nd ica ted  tha t  they were  substant i ve  school  heads and  the res t  

o f  t he  respondents  who represent  41 .46% were  serv ing  a t  t he 

t im e i n  an  ac t i ng capac i t y.  The  respondents  had  been serv i ng  

i n  t he i r  pos i t i ons  fo r  a  per i od of  t ime ranging  f rom l ess  t han 

one year  t o  m ore than  12 years .  The  m ajor i t y  o f  t he  

responden ts  (26.83%) f e l l  w i t h i n  the more than 12  yea rs  

ca tegory and  the leas t  number  f rom the en t i re  group  

represent i ng 2 .44% of  respondents  f e l l  w i t h i n  t he  10 -12  years  

ca tegory.  

 

Am ongst  t he  154  teachers  who par t i c i pated  in  t he  in te rv i ew,  as  

p resented  in  f i gures  2.5a -d ,  40  of  them were  s tandard  1  

t eachers ,  37  o f  t hem were  s tandard 2  t eachers ,  36 of  t hem 

were  s tandard  3  teachers ,  and  41 of  t hem were  s tandard  4  

t eachers .  Out  o f  a l l  t he  leve ls  o r  s tandards ,  on l y s tandard  4  

had  41  teachers  a t t end ing,  meaning  tha t  none of  t hem was  

absent  a t  t he i n terv i ews  i n  a l l  the 41  school s .  A t tendance by 

teachers  o f  s tandards  1,2  and 3  was  40,  37 and  36 teachers  

respect i ve l y.  

 

A l l  t he  t eachers  tha t  par t i c ipa ted in  t he i n te rv i ews ind ica ted 

tha t  t hey were  teach ing  Crea t i ve  and  Per fo rm ing  A r ts .  By 

ask i ng  the par t i c ipan ts  i f  they  taught  t he  subjec t ,  i t  becam e 
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poss i b l e  t o  conf i rm  tha t  t he  i n te rv iews  i nvo l ved  m embers  o f  t he 

i n tended ta rge t  g roup  and no  one e lse  outs ide  the  g roup .  

 

The  preceding deta i l s  on  the  pa r t i c ipan ts  in  t he  in te rv i ews  do 

no t  p rov i de  an  answer  t o  any par t i cu l a r  research ques t i on,  bu t  

i ns tead prov i de a p rof i l e  o f  the  par t ic i pants ,  wh ich  fo rms  usef u l  

p rof ess i onal  background about  t hose  who took pa r t  i n  the 

i n te rv iews .  

  

5.5 .4 .2  On  i nd igenous  mus i ca l  ar ts  and in teg ra t ion  o f  
con ten t  

Teachers  i dent i f i ed  the i nd i genous  m us i ca l  a r ts  f rom  the  l oca l  

comm uni t y,  o f t en us i ng  vernacula r  nam es,  g i ven here  i n  

pa ren thes is ,  as :  s i ng i ng (moope lo ) ,  danc ing (mmino) ,  c l apping 

(go  opa  d i a t l a) ,  wh is t l i ng  (mo lod i ) ,  u l u l a t i ng (mogo lokwane) ,  

m us i ca l  gam es  (motshameko) ,  cos tume des ign  (paka) ,  poe t ry 

(poko) ,  d rama (me tshameko) ,  and  ins t rumentat i on (d i l e tswa) .   

 
W hi l s t  a l l  t he t eachers  have i nd ica ted ,  by e i t her  agree ing o r  

s t rongl y agree ing ,  t hat  t he Creat i ve  and  Per fo rming  Ar ts  

sy l l abus  inc l udes m us i ca l  a r ts  f ound i n  t he l oca l  communi t y  and  

tha t  t he  sy l l abus  a l l owed them the  f reedom to  t each  m us i ca l  

a r ts  f rom the  l oca l  communi ty,  t he  teachers  on l y  cover  some of  

t he  m us ica l  a r ts  i n  t he i r  l essons .  These i nc l ude  s i ng ing  

(moope leo ) ,  danc ing  (mmino ) ,  c l apping  (go  opa  d i a t l a) ,  

cos tum e des ign  (paka) ,  poe t ry  (poko) ,  and  d rama 

(mo tshameko) .   

 

The  i nd ica t i on g i ven  by the  teachers  t ha t  t he  sy l l abus  a l l owed 

them the f reedom to  t each i nd i genous  m us i ca l  a r ts  f rom the  

l oca l  communi t y  has  been proved co r rec t  by t he  fac t  t ha t  

t eachers  i dent i f i ed  o the r  i nd i genous  mus ica l  a r ts  t ha t  t hey 
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cover  i n  t he i r  l essons ,  bu t  t ha t  a re  no t  conta i ned  i n  the  

sy l l abus .  These inc l ude  the  a r rangem ent ,  i n  a  par t i cu l a r  

pa t te rn ,  o f  t he  group du r i ng  per fo rmance,  wh ich  has som e 

sound ra t i ona le  beh ind i t ,  and  whi s t l i ng.  The  fo rmat ion  

assum ed by s i ngers  and dancers  dur i ng  the  per fo rmance of  

t rad i t i ona l  mus ic  i n  m ost  comm uni t i es  i n  Botswana i s  som eth i ng 

of  no te .  The mus ic  could  be  i ns t rumenta l  o r  vocal ,  or  bo th.  I n  

t he  case o f  voca l  m us i c ,  t he a r rangem ent  o f  s i ngers  and  

dancers ,  who m ay be  a l l  male  o r  a l l  f emale ,  o r  a  comb inat i on  o f  

m ales  and f emales ,  takes i n to  cons idera t i on such fac to rs  as  t he  

vo i ces  of  t he s i ngers .   

 

I n  t he  case o f  m ale - f em ale vo ices  combinat i on ,  t he  ma les ,  who  

m ay be  m en or  boys  s tand behind  the  f emales ,  who m ay be  

wom en or  g i r l s .  Everyone wou ld  s i ng  and  c lap  wi th  one  or  two 

m embers  o f  t he group coming f orward  to  dance i nd iv i dual l y  o r  

i n  pa i r s .  The  women or  g i r l s  wou ld u l u l a te  and  the  men  or  boys  

wou ld  wh is t l e .  The  u l u l a t i ng  and wh is t l i ng  a re ,  f o rem os t ,  a  way 

of  express i ng  apprec i a t ion  a t  t he  a r t i s t r y  t hat  i s  demons t ra ted  

by  t he  per fo rmers  as  we l l  as  a  way of  mot i va t ing  them to  

susta i n  t he  sp l end id  per f o rmance.  I t  i s  a l so a  way o f  adding  

f l avour  t o  t he per fo rmance.  Most  s ign i f i can t l y,  u l u l a t ing  and  

wh i s t l i ng a re  per fo rmance sk i l l s  i n  t he i r  own r i gh t .  I t  takes a  l o t  

o f  t ra i n i ng,  wh ich  i s  main l y  done by  ro te ,  as  we l l  as  a  l o t  o f  

courage and sk i l l  t o  g i ve a  good per f o rmance.  

 
On the  in teg ra t i on of  con ten t ,  t eachers  use  a  number  o f  a lmos t  

synonymous  verbs  to  exp la i n  t he i r  unde rs tanding  of  i n tegra t i on.  

Ref erence to  i n tegra t i on  i s  exp ressed i n  t e rms such as  ‘ put t i ng  

t oge ther ’ ,  ‘m ix i ng ’ ,  ‘ j o i n i ng ’ ,  ‘ l i nk i ng ’ ,  ‘ combin ing ’  and  ‘ b r i ng i ng 

toge ther ’ o f  sub jec ts  t o  t each common themes  or  t o  address 
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comm on objec t i ves .  Excep t  where  re f e rence i s  m ade to  

comm on them es brought  t oge ther  t o  show re l a t i onsh ip  be tween 

subjec ts ,  i t  i s  gene ra l l y  no t  c lear  wh y i n tegrat i on  takes  p l ace ,  

i . e .  what  i t  i s  ab l e  t o  ach ieve .  However,  an  i n te res t i ng  reason 

g iven  i s  t hat  i n tegra t i on  saves  t ime.  Equa l l y  i n te res t ing  i s  t he  

exp lana t i on that  by  i n tegrat i ng  con ten t  i n  t eaching,  the  teache r  

demons t ra tes  mastery o f  con tent .  

 

The  exp lanat i on fo r  t he  confus i on over  what  i n teg ra t i on  i s ,  

when  i n tegra t i on i s  done,  and  the reasons  fo r  i n tegra t i on  i s  

p rov i ded  i n  t he  nex t  pa ragraph that  d i scusses the  teache r ’s  

exper i ences of  i n teg ra t i ng  i nd i genous  mus i ca l  wi t h  o the r  

sub jec t  m at te r  i n  t he  teaching of  Crea t i ve and  Per fo rming  A r ts .   

 
W hen asked about  the i r  exper iences  i n  i n tegrat i ng  i nd i genous 

m us i ca l  a r ts  w i t h  o ther  sub jec t  m at te r,  some teache rs  

conf essed to  hav ing  d i f f i cu l t y  exp la i n i ng how to  desc r i be the i r  

exper i ences because  the  sy l l abus  i s  new to  t hem and they s t i l l  

need gu idance f rom someone w i th  knowledge of  t he  sk i l l s  

requ i red f or  t eaching i t .  Other  t eachers  have po in ted  ou t  t ha t  

i n tegra t ion  as  an approach  to  t eaching i s  genera l l y  d i f f i cu l t ,  bu t  

t hey do  i t  where  poss i b l e  and  ye t  express  an uncer ta i n t y about  

what  t hey a re  do ing .  T hey a re  no t  sure  i f  t hey a re  do ing the 

r i ght  t h i ng.   

 

A l t hough the  teachers  a re ab le  t o  no t i ce som e re l a t i onship  

be tween som e mus i ca l  a r ts  such  as  d rama being used i n  mus ic  

t o  express  m ood,  and  d rawing  i n  a r t  be i ng  used to  express 

cer ta i n  concepts  in  mus ic  e .g .  d rawing o f  hand s i gns tha t  

i nd ica te p i t ch,  i t  i s  m ain l y  phys i ca l  educa t i on  tha t  t he teache rs ’ 

a re  ab le  t o  re l a te  w i th  mus ic .  Most  o f  t hem expla i n  t ha t  mov ing 
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t o  m us ic  re l a tes  ve ry  we l l  w i t h  phys ica l  educa t ion  and  the 

m ovem ent  i s  based on  the  p r i nc i p l es  t ha t  a re emphas i zed  i n  

ph ys ica l  educa t i on .  S i ng ing i s  a  popu la r  ac t i v i t y  t ha t  t he  

teachers  o f ten  engage the i r  pupi l s  in  and  they ge t  t hem to  

m ove as  they s i ng .  Teachers  s ta te  tha t  l essons  such  as  Engl i sh  

l anguage  a re  s tar ted  wi th  som e s i ng i ng to  a rouse pup i l ’s  

i n te res t .  

 

There  i s  ev i dence tha t  l i t t l e  a t t emp t  i s  made by the  teachers  t o  

re l a te  m us ic  t o  o ther  con ten t  i n  t he Creat i ve  and  Per fo rming  

A r ts  sy l l abus .  Teachers  exp la i n  t ha t  t hey a re  unable  to  

i n tegra te as  m uch as  i t  i s  p rac t i cab le  due  to  l ack  o f  knowledge 

and sk i l l  on  t he i r  par t .  The  othe r  reason they g i ve  f o r  t he i r  

i nab i l i t y  t o  i n tegra te  con tent  i n  t he i r  t eaching i s  l ack  o f  

resources to  he lp  t hem  address the  ob jec t i ves  tha t  wou ld 

o the rw ise  l end themse l ves  to  t he  in tegra t i on o f  con ten t .  

 

I n  sp i t e  o f  acknowledg i ng l i t t l e  knowl edge about  i n tegra t i on  of  

con ten t  i n  t he i r  t eaching ,  bu t  a t  t he sam e t ime tak i ng 

advantage of  s i t ua t i ons where  they f ee l  i t  i s  poss i b l e ,  the 

teachers  do  no t  dem onst ra te  o r  express a  conv i nc i ng  

unders tand ing of  spec i f i c  approaches  to  in teg ra t i on.  They do  

no t  desc r i be  whether  t hey a re  us ing  themes ,  ac t i v i t i es  o r  

p ro j ec ts  i n  t he  i n tegra t i on  o f  conten t .  

 

The  chal lenge presented  by  the teachers ’ l ack  o f  sk i l l s  i n  

i n tegra t ing  the  sub jec t  m at te r,  par t i cu l a r l y  w i t h  regard  to  

i n tegra t ing  i nd i genous  mus ica l  a r ts  w i t h  o ther  sub jec t  mat te r  i n  

t eaching Creat i ve and  Per fo rming  Ar ts ,  i s  app rec i a ted  by t he  

school  heads  who  have observed  tha t  t eache rs  are  expec ted to  

i n tegra te t he  sub jec t  m at te r  wi t hout  t he approaches  to  
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ach iev i ng th i s  ever  be i ng  demons t ra ted  to  t hem.  The d i f f i cu l t y  

t ha t  t eachers  f ace i n  i n teg ra t i ng the subjec t  m at te r  i s  a  

m ani fes ta t i on of  the  g rea te r  d i f f i cu l t y  t ha t  teache rs  have  i n  the  

de l i ve ry o f  t he  sy l l abus i n  genera l .  The  d i f f i cu l t y  has  been 

acknowledged by  the  school  heads,  who have  noted  tha t  

t eachers  l ack  t he  necessary sk i l l s  to  t each  Crea t i ve  and  

Per f orming  A r ts .  The  teachers  a l so f i nd  t he  con tent  too  

advanced,  and  the re fo re  d i f f i cu l t  t o  de l i ve r.  

 

I t  appears  t ha t  t he  ab i l i t y  o f  t he teachers  t o  i n tegra te  

i nd i genous mus ica l  a r ts  wi t h  o ther  sub jec t  mat te r  i s  no t  on l y 

i nh i b i t ed by  l ack  o f  sk i l l ,  bu t  a l so by  t he  f ac t  t ha t  t hey a re  no t  

aware  o f  t he  i n te r re l a t i onsh ip  t ha t  ex i s ts  be tween the  var i ous  

i nd i genous mus ica l  a r ts  and the o ther  sub jec t  mat te r  i n  t he 

Crea t i ve  and Per fo rming  Ar ts  sy l l abus .  The  fac t  o f  t he  ma t te r  i s  

t ha t ,  c reat i ve  se l f -express i on  th rough the var i ous  med ia o f  

d rawing ,  m ov ing,  des i gn ing ,  per f orm ing and so  fo r th ,  t hat  a re 

be ing p rom oted i n  t he Creat i ve  and Per f orming  A r ts  are  i n  

ac tua l  f ac t  p resent  i n  t he  ind i genous  m us ica l  a r ts .  The  

teachers ’ unders tand ing  has  been severe l y  res t r i c ted  to  seeing  

the  re l a t i onsh ip  on l y ex is t i ng  be tween m us ic  and  movement ,  

whereas  more cou ld  be  ach ieved by  teaching  concepts  and 

deve lop ing sk i l l s  i n  t he  Creat i ve and  Per fo rming  A r ts .  The  i dea 

tha t  i nd i genous mus i ca l  a r ts  cou l d  be  the bas is  f o r  i n teg ra t i ng 

a l l  t he  f o rms of  a r t  i n  t he  sy l l abus i s  d i scussed fu r ther  i n  

Chap te r  6  o f  t h i s  t hes is .  

 

5.5 .4 .3  On  syl l abus  imp lemen ta t i on  

5 .5 .4 .3 .1   Impress ions and  v i ew s o f  schoo l  admin i s t r a to r s  

Bes ides  the  p rov is i on  of  cop ies  o f  the  sy l l abus,  pupi l s  books 

and teacher ’s  gu ide ,  schoo l  admin is t ra to rs  dec ry t he  f ac t  t ha t  
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no  usef u l  gu i dance has been g i ven to  t hem by the  Min is t r y  o f  

Educat i on .  The re  a re  i ncons i s tenc ies  i n  ava i l i ng t ex ts  tha t  a re 

im por tant  i n  t he  implem entat i on of  Crea t i ve  and  Per fo rm ing 

A r ts  sy l l abus .  I n  som e school s ,  admin is t ra to rs  have  revea led  

tha t  t hey have  a  cop y of  t he  sy l l abus  but  not  a  copy o f  t he  

teacher ’s  gu i de ,  wh i l e  i n  o ther  schoo ls  t hey have  cop ies  o f  

bo th .   

 

I t  i s  ev i dent  f rom what  the school  admin is t ra to rs  have  

comm uni ca ted  that ,  bes ides some teachers  hav i ng  been taken 

on  the implementa t i on  workshops and the p rov is i on of  cop ies  o f  

t he  teacher ’s  gu i de  and pupi l ’ s  book ,  there  has been no  other  

f o rm  o f  gu i dance f rom the Min is t r y  o f  Educat i on  to  t he  school s .  

The  fac t  t hat  some school  heads have  gone to  t he ex tent  o f  

reques t i ng to  be  themselves  i nc l uded i n  t he  implem entat i on  

workshops  run  by t he  Depar tm ent  o f  Cur r i cu l um Developm ent  

and  Evalua t i on,  i s  an  i nd icat i on  of  the  d i f f i cu l t  and conf l i c t i ng  

s i t uat i on i n  wh ich  they f i nd t hemselves .   

 

W hat  com es ou t  c l ear l y  f rom schoo l  admin is t ra to rs  in  sp i t e  o f  

t he i r  p red i cam ent ,  i s  t he  fac t  t hey a re  w i l l i ng  to  be  a f unc t ional  

pa r t  o f  t he  ongoing  sy l l abus im plementa t ion  exerc i se,  bu t  t hey 

m ay a lso be  despera te  as  they f ee l  i nadequate  in  f ac i l i ta t i ng  

t he  implem enta t ion  exerc i se.  I n  f ac t  t hey a re  wonder ing  as  t o  

how they cou ld  e f f ec t i ve l y  assess  teacher ’ s  per f ormance i n  

C rea t i ve  and Per fo rming  Ar ts  when they a re  t hemse l ves  not  

f am i l i a r  wi t h  t he  sub jec t .  I t  wou ld appear  t hough ,  t ha t  the 

fo r tuna te  admin i s t ra to rs  a re t hose  who have  a t t ended the 

im plem enta t i on workshops  by v i r t ue  o f  the i r  pos i t i ons  as  c l ass  

t eachers .   
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The  school  admin is t ra to rs  a re  a l so  aware  tha t  t eachers  do  no t  

possess  the sk i l l s  needed f o r  t he  e f f ec t i ve  t eaching of  t he 

sy l l abus ,  but  a re no t  j us t  l ay i ng back ,  i ns tead  they a re  m ak ing  

e f f o r ts  w i t h i n  the i r  school s  t o  have  the  teachers ’  s k i l l s  i n  

C rea t i ve  and Per fo rming  Ar ts  developed by  ho ld i ng  schoo l  

based workshops .  I n  one  school ,  t he  school  admin i s t ra t i on had ,  

i n  t he i r  Ac t i on P lan  f o r  t he  te rm,  a  sess i on where  the  School  

Head  and Senio r  Teache r  f o r  p rac t i ca l  sub jec ts  were  go ing to  

serve as  t he  resources persons i n  what  i s  t e rm ed ‘CAPA bas i cs  

workshops ’ (see  Append i x  G) .  The po in t  t o  no te,  wi th  regard  to  

Crea t i ve  and Per fo rming  Ar ts  i s  t hat ,  t he  subjec t  i s  fa i r l y  new 

to  bo th  t he teachers  and the  schoo l  admin is t ra to rs .  

 

The  quest i on  that  should  be  asked i s  “how l ong  shou ld school  

heads  depend on  the  teachers  who have  a t t ended  the 

im plem enta t i on fo r  f eedback  and by  impl i cat i on ,  f o r  gu i dance? ”  

I n  f ac t  the  s i t uat ion  that  obta i ns  i n  t he schoo l s  wi t h  regard  to  

t ra i n i ng on ,  and  knowledge  about  sy l l abus imp lementa t i on  i s  

one  of  reversa l  o f  respons ib i l i t i es ,  where  the  teacher  i s  

expec ted to  gu ide the  school  admin is t ra to r,  who i s  t he  overseer  

o f  t he  day to  day runn ing  o f  the  schoo l .  For  as  l ong  as  th i s  

p rac t i ce pers i s ts ,  t he  answer  t o  t he  ques t i ons  posed a t  the  

beg inn ing  of  th i s  parag raph wou ld be  easy to  g i ve .  For  t he  

school  heads  to  f ee l  conf iden t  abou t  t he  gu idance and  

superv i s i on  they p rov i de  to  t eachers ,  t hey must  be  fu l l y  

i nvo l ved i n  t he imp lementat i on  of  t he  sy l l abus.  I t  may  no t  be  

suf f i c ien t  t o  have the  schoo l  heads  as  par t i c ipan ts  i n  t he  sam e 

or i en tat i on o r  imp lementat i on workshop w i th  t he  teachers .  I t  i s  

t heref o re  p roper  to  take schoo l  heads  th rough workshops  tha t  

w i l l  f ocus on  the i r  respons ib i l i t i es  over  t he  implementa t i on  

exerc i se  as  school  admin is t ra to rs .  
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The re  i s  however  ev i dence of  i n t ra  and  i n te r  school  e f f o r ts  t o  

overcom e the d i f f i cu l t i es  t ha t  schoo l  admin is t ra to rs  f ace .  

I nd i v i dua l  schools  a re  encouraging  max imum use  o f  ava i l ab l e  

resources,  bo th hum an and o therwise .  For  exam ple,  t he  use  of  

l oca l l y  ava i l ab l e  mate r i a l s  i n  a r t  and  c ra f t  and des ign  and  

technology.  I t  has  to  be  noted  though,  t ha t  t he  sy l l abus  

encourages  som e se l f - re l i ance and  resource fu lness  to  make 

the  teaching - l earn i ng p rocess  f ru i t f u l  even  in  the  face  o r  scanty  

resources.  Fo r  example,  under  m odu le 4 :  s tandard  3,  ob j ec t i ve  

4 .3 .2 .1  t he expecta t i on  i s  t ha t  l earne rs  shou ld  be ab le  to  

cons t ruc t  a  whee l  and  ax le  sys tem us i ng  found ob jec ts .  

 

Som e schools  re l y  on  teachers  w i th  h i ghe r  qual i f i ca t i ons  such 

as  d i p l om as and degrees  who have  spec ia l i zed  i n  p rac t i ca l  

sub jec ts  t o  ass is t  t he i r  co l l eagues who may no t  be qu i t e  

conf i dent  i n  t eaching p rac t i ca l  sub jec ts ,  espec ia l l y  Crea t i ve 

and  Per fo rm ing  A r ts .  Som e schoo l  admin is t ra t i ons  have  

revealed  tha t  t hey consul t  wi t h  t eachers  i n  t he  p repara t i on  of  a  

schem e of  work  f rom wh ich  l esson p l ans  a re der i ved .  School  

heads  consul t  among  themsel ves ,  and  i n te r  school  workshops  

on  Crea t i ve and  Per f o rmi ng  A r ts  have  been he ld  a t  c lus te r  

l eve l .  

 

5.5 .4 .3 .2  Sugges t i ons  b y schoo l  admin is t ra to r s  on  

i mproving  s yl l abus  imp lemen ta t i on  

On what  cou ld  s t i l l  be  done to  m ake the  implem entat ion  of  t he 

sy l l abus  more  e f fec t i ve ,  schoo l  admin is t ra to rs  a re hopef u l  ad 

op t im is t i c  t ha t  i f  what  t hey sugges t  cou ld  be  taken  i n to  

cons ide ra t i on ,  t hen  condi t i ons  wou ld  im prove .  The op t im ism i s  

expressed i n  t he sugges t i on tha t  i t  i s  no t  too l a te  t o  i nvo l ve 
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admin is t ra to rs .  Fur ther  opt im i sm i s  expressed i n  acknowledg ing 

tha t  t he  sy l l abus  is  good and tha t  prac t i ca l  ac t i v i t i es  shou ld  be  

suppor ted .  They a lso  c red i t  t he teacher ’s  gu i de  as  very use f u l ,  

bu t  needs to  be backed up w i th  re levan t  aud io-v i sua l  

equ ipment .  They a lso  sugges t  t ha t  t he  subjec t  shou ld  be  

o f f e red  by spec ia l i s t  t eache rs .   

 

School  admin is t ra to rs  a re  a l so ca l l ing  f o r  t he  p rov i s ion  of  i n -

serv i ce  t ra i n i ng  workshops  fo r  t eachers  i n  wh ich  the 

admin is t ra to rs  cou ld  a l so take  par t .  I n -serv i ce t ra i n ing  w i thou t  

t he  suppor t  o f  t he necessary equ ipment  would  be i nadequa te .  

School  admin is t ra to rs  a re  therefo re ask i ng  fo r  equipment  and 

m ater i a l s  needed i n  the  teach ing and l earn i ng  of  C reat i ve  and  

Per f orming  A r ts .  Re la ted to  t he  i s sue  o f  equipm ent  and  

m ater i a l s  i s  t he  ca l l  f o r  l i b ra r ies  t o  be  s tocked wi th  re l evan t  

books .   

 

The  suggest i on tha t  t he  communi t y  cou ld  p l ay an  impor tan t  par t  

i n  t he  implementa t i on  of  t he Creat i ve  and  Per f orming  Ar ts  i s  

qu i t e  s i gn i f i can t  and  needs  ser i ous  cons iderat i on .  Grea t  weal th  

ex i s ts  i n  the l oca l  comm uni t y  wi t h  respec t  t o  some o f  t he  

con ten t  i n  t he  sy l l abus .  School s  cou ld  app roach  knowledgeab le 

peop le  about  d i f f eren t  aspects  o f  the  sy l l abus content  and 

reques t  such  peop le t o  serve  as  resou rce persons at  school -

based workshops ,  and  even to  conduc t  dem onst ra t i ons  i n  

C rea t i ve  and Per fo rming  Ar ts  c lasses .  The  par t i c ipa t ion  by 

m embers  o f  t he l oca l  communi ty  i n  t he  implem enta t ion  o f  t he  

sy l l abus  would  ensure  tha t  t eachers  get  t he  appropr ia te  f ac ts  

and  sk i l l s .  W i th  such  fac ts  and sk i l l s ,  i t  wou ld be  poss i b l e  t o  

address  ob jec t i ves  tha t  t eachers  m igh t  o therw ise  sk ip  due  to  
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e i t her  no t  be i ng  con f iden t  about  cer ta i n  aspects  o f  the  l oca l  

cu l t u re,  o r  s imp l y no t  knowing  what  t hese aspects  a re .  

 

School  admin is t ra to rs  a l so  have a sugges t i on  that  cou ld  ass i s t  

i n  t he  speedy d i s t r i bu t i on of  some of  t he essent i a l  mater i a l s .  

The  suggest i on i s  that  re l evan t  mater i a l s  shoul d  be  ready,  and  

m ade avai l ab l e  to  the teachers  who are  a t t end ing  the 

im plem enta t i on workshops  to  take to  t he i r  s choo ls .  Schoo l  

admin is t ra to rs  imp l i c i t l y  express  the  f ee l ing  tha t  the  au thor i t i es  

charged w i th  im plement i ng  the  sy l l abus  may no t  be in  touch  

w i th  t he  p rac t i ca l  rea l i t i es  o f  sy l l abus  implementa t i on w i th  i t s  

a t t endant  d i f f i cu l t i es ,  and  are  t herefo re  suggest i ng  tha t  t he  

au thor i t i es  pay regu la r  v i s i ts  t o  schoo ls  t o  assess the  s i t uat i on  

on  the g round and to  mon i to r  the impl ementat i on exerc i se.  

 

The re  i s  a l so  the fee l i ng  that  t he i npu t  o f  t he  teache rs  i n  t he  

sy l l abus  documen t  i s  m in imal  and  the  heads  a re t heref o re  

ca l l i ng f o r  i ts  rev iew where  teache rs  wi l l  be accorded the 

oppor tun i t y  t o  m ake g reate r  i npu t .  Las t l y  t here i s  a  sugges t i on  

tha t  t he  sy l l abus  shou ld be  in t roduced to  t eache rs  t ra i nees .  By 

so  do ing the  recent l y  g raduated  teachers  w i l l  hopefu l l y  have  no 

d i f f i cu l t y  w i t h  t he  sy l l abus  s i nce  they wou ld  have  been exposed 

to  i t  be fo re  and wou ld t he re fo re  be  be t te r  p repared  to  t each  i t .  

 

5.5 .4 .4  Impress ions and  v i ew s o f  teachers  

The  teache rs ’ response to  t he  quest i on  o f  what  gu i dance has  

been g iven  by the Min is t r y  o f  Educat i on  to  enable  them to  

im plem ent  t he  Crea t i ve and  Per fo rming  Ar ts  sy l l abus  exp la i ns  

t ha t  gu i dance has on l y taken the  form o f  implem entat i on 

workshops  where  they were  taken  th rough the  sy l l abus  wi th  

em phas is  on  sy l l abus  o rgan i za t i on and  prob lem at i c  ob j ec t i ves .  
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They a l so  reveal  tha t  t hey have  been p rov i ded  w i th  cop ies  o f  

t he  sy l l abus,  t eacher ’s  gu i de  and pup i l ’s  book ;  a l t hough no t  a l l  

s chool s  have  been prov i ded w i th  such .  

 

However  t he re  i s  a  s i gn  of  i ncons is tency w i th  regard to  t he  

d is t r i bu t i on of  impor tant  t ex ts  f rom the  Min is t r y  o f  Educat i on  as  

some teachers  m ainta i n  tha t  on l y t he  sy l l abus has been  

prov i ded  and not  t he  teacher ’s  gu i de  o r  pupi l ’s  book.  Othe rw i se  

re l evant  and  usefu l  books  have been prov i ded i n  t he f orm  of  

cop ies  o f  sample  books  f rom publ i she rs  who are marke t i ng 

themsel ves and  are  ava i l i ng  copies  t o  schoo l s  t o  a l l ow 

teachers  t o  go  th rough them and eva luate  t hem f i r s t  hand wi th  

t he  hope that  t hey wou ld  recommend them fo r  t he  schoo l  t o  

pu rchase .  

 
On the  ava i l ab i l i ty  o f  resources,  t eachers  have  ind i ca ted  tha t  

t hey d i d  not  have  enough resources to  im plem ent  t he  sy l l abus .  

They have  gone on  to  desc r i be the adverse  ways  i n  wh i ch the  

l ack  o r  absence o f  resources  i s  i n f luenc ing  the i r  t each ing.  The  

overarch ing  impac t  t ha t  t hey have  su f f ered  as  a resu l t  i s  t ha t  

p rog ress i n  t eaching  and l earn i ng has  been cu r ta i l ed and  

pe r f o rm ance by bo th  t eachers  and pup i l s  i s  genera l l y  be l ow 

average s i nce teachers  do  not  have  the conf idence  they need.  

They a re  f rus t ra ted  and dem ot i vated  because they spend  a  l o t  

o f  t im e improv is i ng ,  due to  t he  absence of  su i tab l e  f ac i l i t i es  

and  resources ,  and  i nves t i gat i ng i nnova t i ve  ways  to  c rea te 

e f f ec t i ve l essons;  t h i s  i s  o f ten  t ime-consuming and eas i l y  

resu l ts  i n  a  p i ecem eal  app roach to  l esson p l anning .  

 

Teache rs  have  i nd ica ted that  t hey a re  no t  ab l e  t o  f u l l y  address 

o r  even a t t em pt  to  address  the  i ns t ruc t i ona l  ob j ec t i ves ,  and  

 
 
 



 1 7 9  

pup i l s  m iss  ou t  on  impor tant  con ten t ,  even though the  

im plem enta t i on workshops  they have  a t t ended have focused on 

the  i n te rp reta t i on of  ob j ec t i ves .  The i nabi l i t y  by  t eachers  t o  

address  some objec t i ves ,  o r  on l y  address  them i n  par t ,  resu l ts  

i n  t hem hav ing  to  sk i p  some top i cs ,  wh i ch  a re  p rov i ng d i f f i cu l t  

t o  t each.  As a resu l t  o f  t he  nega t i ve  ways  i n  whi ch the  l ack  o f  

resources i s  impac t i ng upon the  teachers ’ per fo rm ance,  t hey 

f i nd  t he sy l l abus d i f f i cu l t  t o  t es t .  

 

Teache rs  have  po in ted  ou t  that  t hey f ace a  num ber  o f  

d i f f i cu l t i es  i n  t he  imp lementat i on of  t he  sy l l abus.  They have  

i dent i f i ed  one  of  the  d i f f i cu l t i es  as  be ing tha t  t he sy l l abus  

con ten t  i s  t oo  advanced,  and wonder  why i t  was  never  p i l o ted  

be fo re  a  na t i onwide  implem entat i on .  Othe r  d i f f i cu l t ies  have 

been i den t i f i ed as  t he  absence of  re l evan t  books and m ater ia l s ,  

and  teache rs  f ee l  d i sadvantaged as  they a re  a t  t ime no t  aware  

of  recomm ended  t i t l es  f o r  school s  to  pu rchase.  They fee l  that  

t he  teacher ’s  gu i de  does  not  go  i n to  deta i l s  i n  t e rms  of  the way 

i t  t reats  t he subjec t  mat te r,  and they have  d iscovered  a  

m ismatch be tween  the ob jec t i ves  in  t he teacher ’s  gu i de and 

pup i l s  book .  Teachers  decry t he  absence of  equi pmen t  and 

fac i l i t i es ,  and  the  l ack  o f  t each ing space .  Teache rs  have  

expressed the  need f o r  i n -serv i ce t ra i n i ng.    

 
Bes ides  some being  i n  t he  pos i t i on o f  school  head  and deputy 

school  head,  represented  by  0 .65% and 7.14% o f  t he  

responden ts  respec t i ve l y,  t he ma jor i t y  o f  t he teachers  t ha t  

pa r t i c i pated  i n  t he  i n terv i ews  are  in  sen io r  pos i t i ons  ( see f i gu re  

2 .4a )  and therefo re  pe r f o rm impor tan t  admin i s t ra t i ve func t i ons .  

17 .53% of  t hem ho ld  t he  pos i t i on  o f  Head of  Depar tment  

(HOD) ,  26.62% are  i n  t he pos i t i on o f  Senio r  Teacher  1  and  
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31 .82% are  i n  t he  pos i t i on o f  Senior  Teacher  2 .  By v i r t ue  of  t he 

pos i t i ons  they ho ld ,  such  teache rs  a re  expected  to  prov i de  

gu idance that  i nc ludes ,  am ong others ,  t he  teaching of  C rea t i ve  

and  Per fo rm ing  A r ts .  I f  a  t eacher  i n  a  superv i so ry  o r  sen io r  

pos i t i on does no t  possess  the sk i l l s  t o  impar t  t o  t hose  i n  j un i o r  

pos i t i ons ,  how are  t hey expected  to  f unc t i on  ef f ec t i ve l y  i n  t he i r  

superv i sory pos i t i on  and  the i r  f unc t i on o f  p rov i d i ng  academic  

l eadersh ip?  The ques t i on m ay sound rhe to r i ca l ,  bu t  such  an  

expecta t i on  ex is ts  and  i t  rem ains  l eg i t imate i n  as  f a r  as  the  

du t i es  o f  sen io r  teachers  a re concerned.  

 

5.5 .4 .4 .1  Sugges t i ons  b y t eachers  on impro ving  syl l ab us  

imp lemen ta t i on  

The  teache rs ,  as  peop le  who are d i rec t l y  tasked wi th  t he 

im plem enta t i on o f  t he Crea t i ve  and  Pe r f orm ing  A r ts  sy l l abus ,  

have  the i r  own v i ews  on  what  cou ld  be  done to  make the 

im plem enta t i on o f  t he sy l l abus  m ore  ef f ec t i ve .  They sugges t  

t ha t  i n -serv i ce  t ra i n i ng should be  p rov i ded  and should  be  

resourced  and f ac i l i ta ted  by exper ts  i n  t he  f i e l d  o f  C rea t i ve and  

Per f orming  A r ts .  I t  has  a l so been  sugges ted  tha t  f u r ther  

t ra i n i ng be  p rov i ded  f o r  t eachers  who ho ld  a  l ower  qua l i f i ca t ion  

to  p repare  them to  be  ef f ec t i ve t eachers  o f  Crea t i ve  and  

Per f orming  A r ts .  I t  i s  ev i dent  t hat  schoo l  heads take fu l l  

advantage of  s i t ua t i ons where  they have  teachers  who  ho ld  

qua l i f i ca t i ons of  d i p l oma and above.  I t  has  em erged tha t  some 

school s  re l y  on  teachers  w i th  h i gher  qual i f i ca t i ons ,  such  as  

d i p l omas  and degrees ,  who have  spec ia l i zed  i n  p rac t i ca l  

sub jec ts  t o  ass is t  t hose  wi th  l ower  qua l i f i ca t i ons.  

 

A l t hough a  lower  qua l i f i ca t i on  wou ld  rea l l y  be  re l a t i ve  i n  t he 

con tex t  o f  t he  i n te rv i ewed teachers ’  overa l l  qua l i f i ca t i ons,  an  
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ana l ys i s  o f  t he teachers ’ qua l i f i ca t ions  shows that  t he  m ajo r i t y  

o f  t hem are  P r imary  Teach ing Cer t i f i ca te  (PTC)  ho lders .  The  

PTC holde rs  represent  68 .18% (see  f i gure  2 .1 )  o f  a l l  t he 

t eachers  i n te rv i ewed.  Rela t i ve l y  speak ing ,  t he PTC 

qua l i f i ca t i on i s  l ower  t han  Mas ter  o f  Educat i on (MEd) ,  Bachelo r  

o f  Educat i on (BEd)  and  D ip l om a i n  Educat i on  (DPE)  

qua l i f i ca t i ons.  Rela t i ve  t o  t he  d i p loma,  l ower  qua l i f i ca t i ons  

wou ld  i nc l ude  E lementary  Teachers  Cer t i f i ca te  (ETC) ,  Pr imary 

H igh  (PH),  P r im ary  Low (PL )  and  others  whi ch may i nc l ude  a 

Cam br idge  Overseas  Cer t i f i ca te  (COSC) ,  Bo tswana Genera l  

Cer t i f i ca te  o f  Secondary  Educat i on  (BGCSE) ,  Jun io r  Cer t i f i ca te  

( JC)  and  P r imary  School  Leav ing Examina t i ons  (PSLE) .  

 

Even though the sugges t i on  i s  t o  p rov i de  fu r ther  t ra i n i ng f or  

t eachers  wi th  l ower  qua l i f i ca t i ons ,  t he  p rogramme of  upgrading  

teachers  t o  d i p loma l eve l  i s  ongoing  i n  governmen t - run  p r im ary 

school s .  For  t he  presen t ,  one cou ld  on l y  th i nk  o f  i n -serv i ce 

t ra i n i ng f o r  teache rs  i n  t he  f i e l d  wh i l s t  t hey awa i t  t he i r  t u rn  f o r  

nominat i on  to  f ur ther  t ra i n i ng .  

 

Teache rs  wou ld l i ke  to  see  spec ia l is ts  i n  t he  subjec t  a reas  f rom 

wh i ch Crea t i ve and  Pe r fo rm ing  A r ts  d raws  i ts  conten t ,  i . e .  

m us i c ,  des i gn  and technology,  phys ica l  educa t i on and  ar t  c ra f t  

and  des ign ,  spec ia l i ze  i n  t he teaching  of  t hose  sub jec ts ,  and  

who wou ld  consul t  wi th  the i r  genera l i s t  co l l eagues  on  the 

subjec t .   

 

The  teache rs  have  sugges t i ons on how implementa t ion  cou ld  

be  improved i n  schoo l s .  T hey a re  ca l l i ng  f o r  t he set t i ng  up  o f  

school  based subjec t  panels  f o r  C rea t i ve and  Per fo rmi ng  A r ts  

t ha t  wou l d a f f o rd t eachers  t he  oppor tun i t y  t o  come toge ther  and  
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share  i deas .  Close l y  re l a ted to  sub jec t  panels  i s  the sugges t i on  

tha t  f a i rs  fo r  C reat i ve and  Per fo rming  A r ts  shou ld  be m ounted 

i n  o rder  t o  keep teachers  ab reas t  w i t h  developm ents  i n  t he  

a rea  o f  C reat i ve  and  Per fo rmi ng Ar ts .  

 

An  overhaul  o f  t he  Creat i ve and  Per f o rmi ng  A r ts  sy l l abus  

comes  ou t  c l ear l y  i n  t he sugges t i ons  pu t  f o rward  by  the  

teachers .  They wou ld l i ke  t o  see the  sy l l abus eva luated  and 

rev i sed ex tens ive ly w i t h  a  f ocus on  the  b road ob jec t i ves ,  wi th  a  

v i ew to  s imp l i f y i ng  them and  get t i ng  r i d  o f  ob j ec t i ves  that  a re  

a l so  addressed in  o ther  sub jec ts .  Teache rs  would  a l so  l i ke  t o  

have  the  pupi l ’s  book  rev i ewed and i ts  con tent  i nc reased,  and  

m ore t ime a l l ocated  to  the subj ec t .  L i nked to  t he  rev i ew o f  t he 

sy l l abus  i s  t he  sugges t i on that  t he  m ajo r i t y  o f  t hose  invo l ved  i n  

sy l l abus  developm ent  f o r  p r imary schoo l s  should  be p r im ary 

school  t eachers .  

 

I n  school s  where  cop ies  o f  t he  teacher ’s  gu i de  and  pup i l ’s  book  

have  no t  been prov i ded ,  t eachers  a re  ask ing  fo r  t hese to  be  

ava i l ed .  Teachers  a re  suggest i ng  tha t  re l evan t  books ,  mater i a l s  

and  equ ipm ent  be  p rov i ded  to  schoo ls  as  wel l  as  t he  se t t i ng  up 

of  f ac i l i t i es ,  pa r t i cu l a r l y  l aborato r ies  and  workshops f or  t he  

subjec t .  The sugges t i ons  that  sam ples  o f  the requi red  

p ro tec t i ve  c l o th ing  be  made avai l ab l e ,  as  we l l  as  t he  

es tab l i shment  o f  a  l abora to ry o r  workshop fo r  t he  Crea t i ve and  

Per f orming  A r ts ,  a re  very m uch i n  l i ne w i th  what  t he  ob jec t i ves  

of  m odule 1 ,  on “Hea l th  Precaut ions ”  and “Good Heal th  

P rac t i ces ”  a re add ress i ng .  The  absence o f  samples  of  t he  

requ i red p ro tec t i ve  wear,  as  we l l  as  f ac i l i t i es  such  as  

workshops ,  d i sadvantages  both  t he teacher  and  l earner,  as  t he  

concep t  o f  saf e t y w i t h i n  t he  con tex t  o f  t he  module becomes 
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m ere l y t heo re t i ca l ,  w i t h  no p rac t i ca l  exper i ence  fo r  e i t her  t he 

teacher  o r  t he l earne r.    

 

The  teache rs  a l so sugges t  that  appo in tees to  t he  post  o f  Spor ts  

and  Cu l tu re  shou ld  be  t ra i ned  p r i o r  t o  tak i ng up  the i r  new 

pos i t i ons  so that  they a re  ab le  t o  t he  ass i s t  t eachers  t ha t  t hey 

superv i se  i n  phys ica l  educa t i on.  Th is  i s  a  very  const ruc t i ve  

sugges t i on s ince teachers  who are appo in ted to  t he  new 

pos i t i ons  of  respons ib i l i t y  o f t en  take  some t ime to  f am i l i a r i ze  

t hemsel ves w i th  the i r  new respons ib i l i t i es  and  dut i es .  New 

appo in tees  to  t he pos t  o f  Head of  Depar tment ,  Spor ts  and  

Cu l tu re m ay no t  necessar i l y  be  i n  a  pos i t i on t o  readi l y  p rov i de  

ass is tance to  t he i r  subord i na tes  s ince  they may no t  be  f am i l i a r  

w i t h  t he  subjec ts  t ha t  a re o f f e red  by t he i r  subord i nates .  

 

Teache rs  a l so  fee l  t ha t  t here  i s  un fa i r  d i s t r i bu t ion  of  qua l i f i ed  

and  ab le  t eachers  be tween school s  i n  towns  and those  i n  ru ra l  

a reas ,  wi th  the f ormer  get t i ng  the  bes t  t eachers .  They there f ore  

sugges t  t ha t  ru ra l  a reas should no t  be  neg lec ted i n  t h i s  regard .  

They a l so  suggest  t hat  t he sy l l abus shou ld be  i n t roduced to  

t eacher  t ra i nees  a t  co l l ege,  so  t ha t  t hey a re  f am i l i a r  wi t h  the  

sy l l abus  by t he  t ime they ge t  t o  t he  school s  t o  t each .   

 

The  teache rs  fee l  t hat  t he f i r s t  examinat i on i n  C reat i ve  and  

Per f orming  A r ts  Pr imary School  Leav ing  Examina t i ons  (PSLE)  

shou ld be  taken  by the  s tandard  7 c l ass  of  2008,  s i nce  they 

wou ld  have s ta r ted  l earn i ng  the subj ec t  i n  s tandard 1,  and  no t  

t he  c l ass  of  2007.  The  c l ass  of  2007  wou ld have  s ta r ted  

l ea rn i ng the  subjec t  i n  s tanda rd  5 ,  and  may theref o re  no t  be  

fu l l y  p repared  to  take  the  examina t ions  s ince  they wou ld have 

m issed ou t  on f oundat i ona l  concepts  i n  t he  subjec t  mat te r  a t  

 
 
 



 1 8 4  

l ower  p r imary c l asses ,  i .e .  s tandards  1 -4.  A l t hough  the  

teachers  wonder  why the  sy l l abus  was  neve r  p i l o ted i n  se l ec ted  

p r im ary school s ,  the y sugges t ,  as  a  measure a im ed at  ensur i ng 

tha t  t he  implementa t i on  exerc i se rem ains  on  course ,  t ha t  

re l evan t  depar tm ents  under  t he Min is t r y  o f  Educat i on  shou ld 

v i s i t  school s  t o  assess p rogress.  

 

A l t hough the  fo rego ing parag raphs con ta i n  what  m ay sound l i ke  

rad ica l  v i ews  f rom teachers ,  t eachers  approve of  t he  i n teres t  

t ha t  t he  subjec t  i nsp i res  i n  t hem and i n  pupi l s  a l i ke ,  and  f u r the r  

acknowledge the fac t  t ha t  the subj ec t  i s  e f f ec t i ve s ince  i t  

deve lops p rac t i ca l  sk i l l s .  

 

5 .5 .4 .5  Answ ers  to  the research  q ues t i ons  

The  fo regoing  d iscuss ion  on the i nd i genous  mus ica l  a r ts  and 

i n tegra t ion  of  conten t ,  t he school  heads ’ and  teachers ’ v i ews  

on  the implementa t i on  of  t he Creat i ve  and Per f o rming  sy l l abus,  

as  we l l  as  t he i r  sugges t i ons on  how the  implementa t i on cou ld  

be  improved and rendered  more e f fec t i ve ,  serve to  prov i de  

answers  t o  t he  research ques t ions  as  out l i ned  in  chapter  1  o f  

t h i s  t hes is .  Answers  f o l l ow be low a f te r  each  spec i f i c  research  

ques t i on.  

 

•  W hat  a re t he  mus ica l  a r ts  i n  t he  i nd i genous  cu l t u res  of  

t he  Batswana? 

 

The  fo l l ow ing have  been  i den t i f i ed  as  t he  i nd i genous mus ica l  

a r ts  f rom the  l oca l  communi t i es .  Vernacula r  names  are  g i ven i n  

pa ren thes is :  s i ng ing  (moope lo ) ,  danc ing  (mmino) ,  c lapp ing  (go  

opa  d i a t l a ) ,  whi s t l i ng (mo lod i ) ,  u l u la t i ng  (mogo lokwane) ,  
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m us i ca l  gam es  (motshameko) ,  cos tume des ign  (paka) ,  poe t ry 

(poko) ,  d rama (me tshameko)  and  ins t rumentat i on (d i l e tswa) .  

 

•  To  what  ex ten t  a re  t he  i nd i genous m us i ca l  a r ts  o f  t he  

Batswana re f lec ted  i n  t he Creat i ve and  Per fo rm ing  A r ts  

sy l l abus?  

 

The  i nd i genous mus i ca l  a r ts  con tent  i n  t he  Crea t i ve  and  

Per f orming  A r ts  sy l l abus,  as  s ta ted  i n  par t  1  o f  t h i s  chapter,  

cou ld  be rep resentat i ve o f  t he i nd i genous  cu l t u re o f  the  

Batswana to  a  much greate r  ex ten t ,  espec ia l l y  as  i t  a l l ows  fo r  

t he  use  of  l oca l  resou rces and  conta i ns  ob jec t i ves  tha t  

exp l i c i t l y  re f er  t o  the  mus ica l  cu l t u re  o f  t he  l oca l  communi t y.  I t  

i s  the teachers ’ sho r t comings  in  t e rms  of  approp r i a te  teaching  

approaches  the i r  vague unders tanding of  t he  ma in approach  

tha t  t hey shou ld mas ter,  t ha t  i s ,  be i ng ab le  to  i n tegra te  con tent  

i n  t he i r  t eaching  tha t  cur ren t l y  l im i ts  i ts  i nc lus i on.  The  

teachers ’ i nab i l i t y  t o  e f f ec t i ve l y  i n tegra te  con tent  i n  the i r  

t eaching h i nders  them to  f u l l y  u t i l i ze  t eaching  and l earn i ng 

oppor tun i t i es  acco rded by the  i nd i genous  cu l t u re,  and  thereby 

res t r i c t i ng t he ex ten t  t o  whi ch i nd i genous  mus ica l  a r ts  con ten t  

i s  rep resented  i n  t he  Crea t i ve  and Per f orming  A r ts  sy l l abus.  

They a re  on l y  ab le  t o  i n tegra te som e con ten t ,  and  no t  a l l  o f  i t .  

O therw i se,  t he i nd i genous mus ica l  a r ts  o f  t he Batswana  are  

reasonab l y  we l l  re f l ec ted  i n  t he  sy l l abus .  

 

•  W hat  gu i dance was  g iven  by  the Depar tment  o f  Cur r icu l um 

Deve lopm ent  and  Eva luat i on to  schoo ls  f o r  t he 

im plem enta t i on o f  t he Crea t i ve  and  Pe r f orm ing  A r ts  

sy l l abus?  
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The  gu idance that  has  been g iven  by  the  Depar tment  o f  

Cur r i cu l um Developmen t  and  Evalua t i on  to  school s  i s  

i ns i gn i f i cant .  Some schoo l s  have on l y  rece ived  copies  o f  t he  

sy l l abus ,  and  some o thers  have  rece ived  cop ies  o f  t he  

teacher ’s  gu i de  too .  The  gu idance tha t  schools  have  been 

g iven ,  am ount ,  accord i ng  to  some schoo l  heads ,  to  no  gu idance 

a t  a l l .  The bo t tom l i ne t hough i s  t hat  t he  gu idance g iven  does  

no t  p rac t i ca l l y  he lp  schoo l  heads  to  f unc t ion  ef f ec t i ve l y  as  

im por tant  agents  in  sy l l abus imp lemen ta t ion .  Conduc t i ng 

workshops  on  the  Crea t i ve  and Per fo rm ing Ar ts  sy l l abus  i s  a l so 

geared  towards  ensur i ng  the  success of  t he  implementat i on ,  

however  such workshops  do no t  ge t  i n to  suf f i c ien t  dep th  nor  

address  c r i t i ca l  concerns  i n  sy l l abus  im plem enta t i on .  I t  i s  fo r  

t h i s  reason tha t  the  sy l l abus im plem entat i on  s tands  upon shaky 

g round.  To compound the p rob lem,  school s  heads  have  not  

been par t i c ipants  a t  t he  workshops .  

 

•  W hat  p rob lems and d i f f i cu l t i es  have been encountered  by 

the  teachers  i n  t he  imp lementat i on of  t he  Crea t i ve and  

Per f orming  A r ts  sy l l abus?  

 

Teache rs  do  not  possess  the r i ght  sk i l l s ,  such as  the  sk i l l  t o  

i n tegra te con ten t  t ha t  i s  so  impor tan t  i n  teaching the sub jec t .  

Resources tha t  i nc l ude  books ,  equipment ,  and  teaching  space  

are  i nadequa te  and  as  such  teache rs  make do w i th  a  l o t  o f  

im prov isa t i on.  

 

•  How have  the  p rob lems encountered  dur i ng  the  

im plem enta t i on exerc i se impacted  upon the successf u l  

de l i ve ry o f  t he  sy l l abus?  
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Teaching  and l earn i ng a re  not  e ff ec t i ve.  The  learner  does  no t  

ge t  t he  fu l l  benef i t  o f  t he i n tegra ted  a r ts  p rogramm e s i nce  

top i cs  are  done a l o t  o f  i n j us t i ce  by address i ng  learn ing  

ob jec t i ves  unde r  those  top i cs  i n  par t  or  no t  a t  a l l .  The  l ack  o f  

resources m akes the  subjec t  m ain ly  t heore t i ca l  i ns tead  o f  

be i ng p rac t i ca l .  Teachers  a re not  con f iden t  i n  t he i r  teach ing as  

t hey f ee l  i nadequate  i n  v i ew of  what  t he subjec t  demands  of  

t hem.  The de l i ve ry o f  t he  sy l l abus i s  ye t  t o  be f u l l y  

accom pl i shed.  

 

•  W hat  remedia l  measures have  been i ns t i ga ted  by t he  

au thor i t i es  t o  ensure  the success of  t he im plem entat ion  

exerc i se?  And,  i f  so ,  what  a re t hey?  

 

No remedia l  m easures  have  been i ns t i gated  by  t he ove ra l l  

au thor i t y,  t hat  i s ,  t he  Depar tment  o f  Cur r i cu l um Deve lopment  

and  Evalua t i on,  s ince  they do  no t  appear  t o  have no t i ced  the  

d i f f i cu l t i es  t hat  bes i ege  the  implementa t ion  of  t he  Crea t i ve and  

Per f orming  A r ts  sy l l abus as  ye t .  The  depar tment  may  have 

no t i ced some of  the  d i f f i cu l t i es  and are  ye t  t o  take ac t i on 

towards  address ing  them.  School  heads  a re  however  aware  of  

such  d i f f i cu l t i es  and  have  responded by  j ud i c ious l y  poo l i ng  

the i r  m eager  resources wh ich  i nc l ude ,  encouraging  m ax imum 

use  of  l oca l  resources i n  t eaching  and l earn i ng ,  and  conduc t i ng  

school -based workshops ,  where  teachers  w i th  a  spec ia l i zat i on  

i n  p rac t i ca l  sub jec ts  serve  as  resource  persons,  so  tha t  

t eachers  can  ass is t  one  another  i n  t he  subjec t .  

  

•  W hat  remedia l  measures need to  be i ns t i gated  by  t he 

au thor i t i es  i n  t he  fu tu re t o  ensu re  the  success  of  t he 

im plem enta t i on exerc i se?  
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The  implem ent i ng  au thor i t y  should  invo l ve school  heads  i n  t he  

im plem enta t i on  o f  t he sy l l abus ,  and p rov i de  a l l  schools  wi t h  t he  

necessary resou rces i n  t e rms of  books and equipm ent .  Regula r  

and  i n tens ive i n -serv i ce p rog rammes fo r  t eachers ,  as  we l l  as  

c l ose m oni to r i ng o f  t he  implementa t i on  are  necessa ry.   
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