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CHAPTER THREE 
 

RESEARCH DESIGN AND METHODOLOGY 
 

3.1 Research des ign   

Mouton  (2001)  exp la i ns  t hat  research  des ign  add resses  the 

ques t i on:  what  t ype  of  s tudy w i l l  be  unde r taken to  p rov i de  

acceptab le  answers  t o  t he research p rob lem or  ques t i on?  As 

the  f i rs t  s tep  towards  desc r i b ing  the resea rch  des i gn ,  i t  shou ld  

be  s ta ted  tha t  t h i s  s tudy i s  em pi r i ca l .  Mouton (2001:  51)  

desc r i bes  what  cons t i t u tes  em pi r i ca l  s tudy:  “ I t  i s  when the  

ob jec t ,  phenomenon,  ent i t y  o r  event ,  one  i s  i n te res ted  i n  

i nvest i ga t ing  i s  a  rea l - l i fe  ob j ec t ” .  W hat  g i ves  the  research an  

em pi r i ca l  characte r  i s  t ha t  i t  emp loys  qua l i ta t i ve  methods  of  

research nam el y  in te rv i ews and ana l ys i s  o f  t ex ts .  The  two 

m ethods  a re  some of  t he  many methods  used i n  qua l i ta t i ve  

research (St ruwig &  Stead 2001 ) .   

 

I t  i s  im por tant  t o  no te  t ha t  i n  add i t i on  t o  t he m ethods  used i n  

t h i s  research ,  qual i ta t i ve researchers  a l so  use semiot i cs ,  

na r ra t i ve ,  conten t ,  d i scourse,  a rch iva l ,  and  phonemic  ana l ys i s ,  

even  s ta t i s t i cs  (Denz in  &  L i nco ln  1998 :5 )  Th is  s tudy uses  

p r im ary da ta  co l l ec ted th rough surveys  i n  order  t o  eva luate  

m us i ca l  a r ts  i n  t he  Creat i ve and  Per f o rming  A r ts  sy l l abus  f or  

l ower  p r imary,  i . e .  s tandards 1 t hrough to  4 ,  and  the  

im plem enta t i on o f  t he sy l l abus .  

 

The  s tudy a lso  uses  secondary  da ta  o r  ava i l ab l e  i n format i on  

(St ruwig &  Stead 2001)  wh i ch der i ves  f rom the  sy l l abus  

docum ent  i t se l f .  Conten t  anal ys i s  is  t he  method that  has been 

used to  eva lua te the  i nd i genous  m us i ca l  a r ts  com ponent  i n  t he  

Crea t i ve  and Per fo rming  Ar ts  sy l l abus .   
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3.2 Me thodology   

The  methods em ployed  i n  t h i s  s tudy a re  qua l i ta t i ve  and  they 

bes t  so l i c i t  i n fo rmat i on  and ga ther  da ta  t hat  should  prov i de  

answers  t o  t he  research ques t ions .  T he  sm al l er  quant i ta t i ve 

pa r t  deal s  w i t h  data  t hat  he l ps  t o  p rof i l e  t hose  who par t i c i pa ted  

i n  t he  i n te rv i ews ,  and  the g raphs  f rom the counts  serve  to  

p rov i de  a v i sua l  presentat i on  of  cer ta i n  var iab l es .  But  m ost  

im por tant l y,  the s ta t i s t i cs  a re pu re l y  descr i p t i ve  i n  a  wa y tha t  

s t rengthens  the qua l i ta t i ve  aspects  o f  the  data.  Th i s  i s  an 

im por tant  charac te r i s t i c  o f  qual i ta t ive  resea rch.  A l o t  o f  

qua l i ta t i ve  research  i s  s im pl y desc r i p t i ve  (B rannen 1992 :6) .  

However,  i f  i n  addi t i on t o  t he  qual i ta t i ve data ,  t he  quant i ta t i ve 

da ta  were  i n te rp re ted  to  show cer ta i n  re l a t i onships  be tween 

var i ab l es  i n  a  way that  add resses  the  resea rch  ques t ions ,  t hen  

the  research could  be  desc r i bed as  bo th qual i ta t i ve and  

quant i ta t i ve .   

 

Qua l i ta t i ve  and  quant i ta t i ve methods  could  be combined i f  t he  

research ques t ions  so  requi re  (B rannen 1992) .  E isne r  (1991,  

c i t ed by Newman & Benz 1998)  m ain ta i ns  t ha t  qua l i ta t i ve and  

quant i ta t i ve  research  can  be combined,  whi l s t  Leedy and 

Ormrod (2005 :97)  s ta te  t hat  e l emen ts  o f  quant i ta t i ve  and  

qua l i ta t i ve  m ethods  may be  combined i n to  what  i s  ca l l ed m ixed-

m ethod des ign .  Taylo r  (2000 :  16)  exp la i ns  t he  pu rpose  of  

quant i ta t i ve  research  as :  “ to  p rov i de  phenom ena numer ica l l y  t o  

answer  spec i f i c  ques t i ons  o r  hypothes i s ”  and  the  purpose  of  

qua l i ta t i ve  research  as :  “ to  p rov i de r i ch  nar ra t i ve  desc r i p t i ons  

of  phenom ena that  enhances  unde rs tanding  wi th  words . ”   

 

W hi l s t  t he f o rego ing  d i s t i nc t i ons  between quant i ta t i ve  and  

qua l i ta t i ve  enqui r ies  a re impor tan t  in  he l p i ng  one unders tand  
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t he  purposes  they serve  i t  i s  im por tan t  t o  f u r ther  d i s t i ngu i sh 

be tween the  two.  Acco rd i ng  to  W or then  e t  a l  (1997:520 -521)  

qua l i ta t i ve  enqui ry,  on  the  one  hand,  “ f ocuses on  the tes t i ng  o f  

spec i f i c  hypo theses ,  uses  s t ruc tu red  des igns  and s ta t i s t i ca l  

m ethods  of  anal ys i s ,  and  encou rages  s tandard i za t i on ,  

p rec i s i on ,  ob j ec t i v i t y,  and  re l i ab i l i t y  o f  m easurement  as  we l l  as  

rep l i cab i l i t y  o f  f i nd i ngs ” .  Qual i ta t i ve  enqu i r y on  the  o ther  hand,  

“ i s  t yp ica l l y  conduc ted i n  natu ra l  se t t i ngs ,  uses the researcher  

as  t he  p r imary  ‘ i ns t rum ent ’ ,  emphas i zes  ‘ r i ch  desc r ip t i on ’  o f  t he 

phenom enon be ing  i nves t i gated,  employs  m ul t i p l e  da ta -

ga ther i ng  methods ,  and  uses  an  i nduc t i ve  approach  to  data 

ana l ys i s ” .   

 

I t  should  be no ted though,  t ha t  qual i ta t i ve  enqui r y i s  no t  easy 

to  de f ine s i nce  i t  employs  (Jacob  1987,  c i t ed  by Lang 1993:1 -2 )  

“a  va r ie t y  o f  a l t e rna t i ve approaches ” .  I t  i s  t he re fo re  

unders tandable why the  tendency am ongst  d i f fe rent  schola rs  i s  

t o  l i s t  i ts  cha racter i s t i cs  i ns tead  of  a t t empt i ng to  def ine  i t  

(Lang 1993) .  One of  t he  d i s t i ngu i sh i ng charac te r i s t i cs  o f  

qua l i ta t i ve  enqui ry i s  t hat  “ t he  i nves t i gato r  i s  t he  pr inc i pa l  

‘ i ns t rumen t ’  f o r  da ta co l l ec t i on”  (Lang  1993:2) .   

3.3 Data co l lect ion  ins t ruments  

Data was  sys temat i ca l l y  co l l ec ted  f rom the respondents  by 

m eans  o f  semi -s t ruc tu red i n te rv i ews  fac i l i ta ted  by t he  

researcher.  A semi -s t ruc tu red i n te rv i ew cons is ts  o f  a  l i s t  o f  

p repared  ques t i ons .  The ques t i ons a l l ow fo r  t he  f l ex ib i l i t y  by 

t he  i n te rv i ewer  t o  reword  the ques t ions  and  to  p robe the  

i n te rv iewee f u r ther,  and  to  a l l ow fo l l ow-up  on  i ssues  tha t  need 

fu r ther  c l a r i f i ca t ion .  The  i n te rv iewer  takes  notes  and  reco rds 

the  responses on  tape .  
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3.3 .1  I n ter v iew   

Accord i ng to  Steadman (1979)  i n te rv i ew i s  t he  bas i c  techn ique 

of  eva lua t ion .  The pref e r red  fo rm o f  i n te rv i ew fo r  t h i s  resea rch  

i s  focus  g roup i n te rv i ew.  The method has  been se lec ted f o r  two  

m ain reasons .  F i rs t ,  i t  b r ings  together  t eachers  o f  Crea t i ve  and  

Per f orming  A r ts  who of f er  t he subjec t  t o  d i f f e ren t  c lasses i . e .  

s tandards  one,  two,  th ree,  and f our.  The  group i s  “a  number  o f  

i n te rac t i ng i nd iv i dua ls  hav i ng  a comm uni t y  o f  i n te res t ”  (Stewar t  

&  Sham dasani  1990 :10) .   Second,  “ f ocus g roups  p roduce  a very 

r i ch  body o f  data  expressed i n  the respondent ’s  own  words  and  

con tex t ”  (Stewar t  &  Shamdasani  1990:  12) .  I t  i s  not  in  any way 

im pl ied  tha t  f ocus g roup i n te rv i ews  do  no t  have any l im i ta t i ons .  

W hat  i s  impor tant  t o  no te i s  that  t he  advantages  of  focus  group 

i n te rv iews  outwe igh  the d i sadvantages .  A g roup of  f our  

t eachers  t o  const i t u te  a  focus  g roup i n  each  of  t he 41  school s   

i n  t he  sam ple  were  assembled  at  one  po in t  t o  max imi ze  

ob ta i n i ng re l evant  da ta .   

 

The  sess i ons ,  each  l as t i ng about  an  hour  and  a  ha l f  a t  t he 

m os t ,  were  i n te rac t i ve w i th  comments  and d i scuss i ons .  An 

i n te rv iew schedu le ,  whi ch  i s  a  l i s t  o f  quest i ons  to  be  asked,  

was  p repared  i n  orde r  t o  ge t  t he d i scuss i on  unde rway  and to  

g i ve  i t  d i rec t ion  (see  Appendi x  A) .  The  i n te rv iew schedu le  

cons is ted of  both  c l osed ,  open and  sca le  ques t i ons.  C losed 

ques t i ons  requi re  a  l im i ted response such as  “yes ” ,  “no”  o r  

“agree ” .  Open ques t i ons  requi re  t he  i n te rv i ewee to  respond i n  

t he i r  own words .  The  i n te rv iewer  w i l l  p rom pt  and  probe  the 

responden t  as  necessa ry  so as  to  e l i c i t  i n -dep th answers .  

Sommer  and  Sommer (1991)  g i ve the  fo l l ow ing examples  of  

p robes :  “what  do you  mean” ,  “anyth i ng e l se” ,  repeat ing  a l l  o r  

pa r t  o f  t he  quest ion ,  and “cou ld  you  te l l  me more  of  your  i deas  
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on  t hat ” .  G i l t row (1987:3)  ma inta ins  that  an  i n te rv i ew a l l ows f or  

a  two-way comm unica t i on s i nce there  can be  fo l l ow-up  

ques t i ons  i f  a  po in t  i s  unc l ear.   W or then  et  a l  (1997)  concur  

t ha t  f ocus g roup d iscuss i ons  a re i n te rac t i ve .  Robson 

(1993:233)  exp la ins  t ha t  “sca le  ques t i ons ”  ask  f o r  t he  degree  

of  ag reement  and d i sagreement .   

 

Som e of  t he responses  in  t he  in te rv i ew such  as  gender,  age ,  

qua l i f i ca t i ons and  so f or th  have been quant i f i ed  t o  g i ve  some 

s ta t i s t i ca l  counts  (see  Appendix  A ) .   

 

3 .3 .1 .1  Samp le s i ze and samp l ing  procedures  

A su rvey was  conduc ted  th rough  semi -s t ruc tu red i n te rv i ews .  A 

survey i s  “a  data co l l ec t i on technique  i n  whi ch research  

pa r t i c i pants  answer  ques t i ons  though i n te rv i ews or  penc i l -and-

paper  ques t i onnai res ”  (St ruwig  &  Stead 2001:245) .  Robson 

(1993:124)  exp la ins  t ha t  a  survey fea tu res  “ t he  co l l ec t i on of  a  

smal l  am ount  o f  da ta i n  s tandard i zed  f o rm…and  the se l ec t i on 

of  samples  of  i nd iv i dual s  f rom known  popu la t i ons ” .   

 

The  ta rget  popula t i on  was p r im ary school  t eachers .  The  ta rge t  

popu la t ion  re fe rs  t o  a l l  un i ts  o f  the  popu la t ion  under  

cons ide ra t i on .   A t o ta l  o f  41  p r imary schoo ls  made up  the 

sample .  “A sample  i s  a  por t i on  o r  subse t  o f  a  l a rger  g roup 

ca l l ed  a popula t ion ”  (F ink  1998:79) .  Tuckm an (1994:237)  

de f i nes a  sampl e as  “a  representat i ve  g roup se l ec ted f rom the  

ta rge t  g roup or  popu la t i on” .  Mason (1996:83)  c l a r i f i es  t ha t  

“ sampl i ng  and  se lec t i on  a re  p r i nc i p les  and  procedures  used to  

i dent i f y,  choose ,  and  ga in  access  to  re l evant  un i ts  wh i ch  wi l l  be 

used f or  data genera t i on  by  any m ethod” .   
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The re  a re  329  government–run p r imary  schools  i n  the  South  

and  South  Cent ra l  adm in is t ra t i ve  reg ions ,  o f  these 38  school s  

a re  l ocated  in  u rban cen t res ,  and the  rem ain i ng  291 are  

l oca ted i n  e i t her  the  semi -u rban or  ru ra l  cen te rs .  The 38  

school s  i n  t he  u rban  cen ters  rep resent  11 .55% of  t he  to ta l  

number  o f  schools  i n  t he  two reg ions .  To come up  wi th  a  

p ropor t i ona l  sample o f  11.55% o f  the  u rban school s ,  5  school s  

were  randomly se l ec ted f rom th i s  ca tegory.  The  remai n i ng 

88 .45% were  d i v i ded  equa l l y  be tween the semi -u rban and ru ra l  

s chool s .  So  there were  i n  a l l  18  schoo l s  randomly se l ec ted  

f rom semi -u rban cen t res  and  18 schoo ls  randomly se lec ted  

fo rm the ru ra l  cen t res .  The  researcher  takes  cogni zance  of  t he  

fac t  t hat  t here ex is ts  “d i spar i t y  i n  te rms  of  phys i ca l  fac i l i t i es  

be tween urban,  rura l  and  rem ote a reas ”  (Swar t l and &  

Youngm an 2000 :10) .  I t  i s  theref o re impor tant  t o  p i ck  a  

representat i ve  sam ple f rom semi -u rban  and f rom ru ra l  school s  

i n  o rder  t o  have a ba lanced p ic tu re o f  t he  two  ca tegor i es  o f  

s chool s  i n  t e rms  of  the  phys i ca l  f ac i l i t i es  t hey have .  

 

The  teache rs  o f  lower  p r imary c l asses i n  every schoo l ,  

cons t i t u ted  a  g roup f rom whi ch a  t eacher  f o r  every c lass  a t  t h i s  

l eve l  was  se l ec ted  fo r  t he  i n te rv i ew.  The i n te rv i ewees  were  

se l ec ted  by s im ple  random sampl i ng .  Names o f  t eachers  f rom 

s tandard  1 were  wr i t ten on  a p i ece of  paper  and  one name 

p icked  a t  random.  The sam e was  done  fo r  t eachers  o f  

s tandards  2 ,  3  and  4  c l asses.  The  choi ce o f  l ower  p r im ary 

school  t eachers  def i nes  the  charac te r i s t i cs  o f  t he  sam ple 

popu la t ion  o r  “pa rameters ”  (S i ng le ton  e t  a l  1993 ) .  The  choice  

of  t he  respondents  def ines the  popu lat i on ,  m eani ng tha t ,  “ i t  

es tab l i shes  boundary cond i t i ons  that  spec i f y  who shal l  be  
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i nc l uded  i n  o r  exc l uded f rom the  popu la t i on” .  (Tuckman 

1994:238) .   

 

Random sampl ing  has the  advantage that  i t  “ l im i ts  t he  

p robab i l i t y  t ha t  you  w i l l  choose a  b iased  sample (Tuckman 

1994:237) .  Each  mem ber  o f  t he  popu lat i on  i s  equal l y  l i ke l y  t o  

t u rn  up  i n  t he sam ple (Keppe l  &  W ickens  2004 :9) .  The  sam pl i ng 

p rocedure  a lso  ensures that  “ t he sample i s  max imal l y  

representat i ve  o f  t he  popu lat i on”  (A l asuutar i  1998:49) .  

A l asuutar i  f u r t her  exp la i ns  t ha t ,  f o l l ow ing  a s tudy f ocused on  a  

randomly  sampled g roup ,  one  can  saf e l y  d raw genera l i zab le  

conc lus ions  about  t he popula t i on .   

 

The  p ropor t i on  of  school s  i n  sem i -urban and ru ra l  cen t res  

i nc l uded  i n  t he  sam ple i s  reasonable .  However  i t  makes  sense  

to  spread out  t he  sample  as  m uch as  poss i b l e  wi t h i n  the  semi -

u rban and ru ra l  ca tegor i es  i n  v i ew of  t he  fac t  t ha t  a  number  o f  

f ac to rs  wou ld impac t  on  the  qual i t y  o f  t eaching and l earn i ng i n  

such  schools .  Some schoo l s  wou ld be  bet te r  resourced  wh i l e  

o the rs  wou ld be  less  resourced  or  s impl y  d i sadvantaged by 

the i r  l ocat i on.  So the  se l ec ted  sample t ook  in to  cons iderat i on 

the  poss i b l e  ex t rem es  tha t  m ay ex is t .  

 

G i ven  tha t  t here  are  329  governm ent–run  p r imary schoo ls  i n  

t he  Sou th and  South  Cent ra l  admin is t ra t i ve reg ions,  t he  

se l ec ted  sam ple represents  11 .55% of  t he  schoo ls  i n  t he  two 

reg ions.  Be tween the  two of  t hem the  South  and South  Cent ra l  

admin is t ra t i ve reg ions  represen t  45.6% of  a l l  p r imary  school s  

i n  t he  count ry.  The  remain i ng 54 .4% of  o ther  p r im ary schoo ls ,  

wh i ch t rans l a tes  in to  393  p r imary schoo ls ,  a re spread  over  t he 
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o the r  t h ree  admin is t ra t i ve reg ions of  Cent ra l ,  W est  and  Nor th  

( see  Append ix  C) .  

 

3.3 .2  Document  anal ys i s  

The  Creat i ve  and Per f orm ing  A r ts  sy l l abus ,  as  t he p r inc i pa l  

docum ent  t hat  i s  o f  d i rec t  re l evance to  t he  top i c  unde r  

research,  wi l l  have  i t s  con tent  analyzed  i n  o rder  t o  es tab l i sh 

t he  ex tent  t o  wh ich  i t  cove rs  con ten t  on i nd i genous mus i ca l  

a r ts .  W orthen  et  a l  (1997 )  l i s t ,  a l ongs ide  othe rs ,  conten t  

ana l ys i s  o f  ex i s t i ng  documents  and  records as  a  method of  

co l l ec t i ng qual i ta t i ve  data  f o r  eva lua t i on  s tud ies .  Dav ies  & 

Hogar th  (2002)  use  the term  documentary  ana l ys i s  t o  re f er  t o  

con ten t  ana l ys i s .  A check l i s t  i s  t he  p ref e r red  technique  f o r  

ana l yz i ng  the conten t  o f  t he  Crea t ive  and  Per fo rming  A r ts  

sy l l abus  fo r  t he  purpose  of  t h i s  research .  A l t hough bo th  

quant i ta t i ve  and  qua l i ta t i ve  con tent  ana l ys i s  cou l d  be  used i n  

con ten t  ana l ys i s  (F i b i ger  1981 ) ,  t he  p re f e r red  method f or  t h i s  

research i s  qual i ta t i ve anal ys i s  s i nce  i t  w i l l  p roduce ac tua l  

unders tand ing f rom de ta i l ed descr ip t i ons  (Seps t rup 1981) .  

 

Leedy and Ormrod  (2005:185 )  de f ine  a  check l i s t  as  “a  l i s t  o f  

behav iours ,  charac te r i s t i cs ,  o r  o ther  en t i t i es  t ha t  a  researcher  

i s  i nves t i gat i ng” .  By m eans o f  a  check l i s t ,  i t  i s  poss i b l e  t o  

check  whe ther  a  par t i cu l a r  i t em on the  l i s t  i s  present  o r  t rue .  I n  

desc r i b i ng an  approach  to  con tent  ana l ys i s ,  S i l ve rman  (2001)  

does  no t  desc r i be a  check l i s t ,  bu t  i ns tead  desc r ibes a  se t  o f  

ca tegor i es  whi ch seem to  be s im i la r  t o  a  check l i s t ,  wh ich  the  

researcher  es tab l ishes  and then  counts  t he  number  o f  

i ns tances tha t  f a l l  i n to  each ca tegory.  “The  c ruc ia l  requ i rement  

i s  that  t he categor i es  a re  suf f i c ien t l y  p rec ise  to  enab le 
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d i f f e ren t  coders  to  a r r i ve  a t  t he same resu l t  when the  sam e 

body o f  mater i a l  i s  examined”  (S i l ve rman 2001:123 ) .   

 

Leedy and Ormrod  (2005:142 )  exp la i n  t ha t  “a  con tent  anal ys i s  

i s  a  deta i l ed  and  sys tem at i c  examina t i on  of  t he conten ts  o f  a  

pa r t i cu l a r  body o f  mater i a l  f o r  t he  purpose  o f  i dent i f y ing  

pa t te rns ,  t hem es  or  b i ases ” .  I t  i s  t he  ga ther i ng and  ana l ys i s  o f  

t ex tua l  con ten t .  The  con tent  re f e rs  t o  m essages  e.g .  words ,  

m eanings,  symbols  and them es  (St ruwig  &  Stead 2001:14) .  

O ther  researchers  who recogni ze  the  s i gn i f i cance  of  

ca tegor i z i ng  data i nc l ude  Pat ton  (1990) ,  Tsa i  and  W en  (2005) ,  

Engl i sh  e t  a l  (2005) ,  and  Demos  &  Ni cholson  (2005) .  

 

K r i ppendor f f  (1980)  cha rac te r i zes  con ten t  anal ys i s  as  a  method 

of  enqui r y  i n to  t he  sym bol i c  m eaning  of  messages.  The 

connotat i on  in  K r ippendor f f ’s  def in i t i on  i s  t ha t  m eaning  i n  

m essages i s  not  a lways  l i t e ra l  o r  d i rec t .  One therefo re  ge ts  t he 

sense  f rom th i s  def i n i t i on t hat  m ean ing  could  be  impl i ed and  

theref o re  has to  be  dec iphered  f rom the tex t  and made c l ear.  

Accord i ng  to  Schwandt  (1997:21 )  con ten t  anal ys i s  i s  a  “gener i c  

name f o r  a  va r i e ty  o f  means of  t ex tua l  anal ys i s  t ha t  i nvo l ve 

compar i ng,  con t ras t i ng and  ca tegor iz i ng  a co rpus  of  da ta ” .  

 

Worthen  et  a l  (1997 )  upho ld t he  e f f i cacy  of  conten t  ana l ys i s  as  

a  p rocedure  em ployed i n  rev i ewing documents .  That  con ten t  

ana l ys i s  i s  an  e f fec t i ve  method of  eva lua t i ng documents  i s  

echoed i n  a  def in i t i on  by Hol s t i  (1968,  c i t ed  by  McCorm ick  and 

James  1988:235)  tha t  “ i t  i s  a  t echn ique  f o r  mak ing  i n fe rences  

by  sys temat i ca l l y  and  ob jec t i ve l y  i den t i f y i ng spec i f i ed  

characte r i s t i c s  o f  m essages” .  The ca tegor i es  desc r i bed  by  

(S i l ve rm an 2001:123)  re f l ec t  t he  p r imary pa t te rns  i n  t he  da ta 
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(Pat ton 1990:381) .  Gunter  e t  a l  (1990 :36)  re fe r  t o  t he  names 

g iven  to  t he categor i es  f o rmed as  a resu l t  o f  c l ass i f y ing  f ac tua l  

da ta ,  when anal yz i ng  conten t ,  as  “concepts ” .    

 

3 .3 .2 .1  P rocedure fo r  car r yi ng  ou t  con ten t  ana l ys is  

The  f i rs t  s tep towards  con tent  analys i s  i s  t he  coding  o f  data.  

“Coding  i s  a  p rocedure  that  d i saggregates  the data ,  b reaks i t  

down  i n to  manageab l e segm ents  and  i den t i f i es  o r  nam es  those 

segments ”  (Schwandt  1997:16) .  Cod ing of  da ta  f o r  con ten t  

ana l ys i s  may be  done by m eans  o f  a  computer  o r  manua l l y.  

Com puter i zed  data  p rocess ing i s  par t i cu l a r l y  usef u l  where  

“ t here  i s  too  much da ta f o r  a  s i ng le  person to  reasonab l y  code”  

(Pat ton 1990;383) .  For  con ten t  analys i s  o f  i nd i genous m us ica l  

a r ts  data i n  t he Crea t i ve  and  Per fo rming  A r ts  sy l l abus  the  

researcher  used manual  cod ing.  

 

Pa t ton  (1990:382)  p roposes the  fo l l ow ing  p rocedure in  

i dent i f y i ng ,  cod ing  and categor i z i ng  da ta:  

 ( i )  Labe l i ng the  da ta .  

 ( i i )  Es tab l i sh i ng  da ta i ndex .  

 ( i i i )  Coding the  data i n to  a  c l ass i f i ca t i on  sys tem.  

I nduct i ve  anal ys i s  i s  t hen  done  us i ng  the  catego r i es  developed .  

By i nduct i ve  analys i s ,  t he  researche r  “works  f rom da ta o f  

spec i f i c  cases to  a  more  genera l  conc lus i on”  (Schwandt  

1997:69) .   

 

The  sources rev iewed thus  fa r,  do no t  conta i n  any s tandard  

p rocedure  on  how conten t  anal ys i s  i s  car r i ed ou t ,  bu t  t hey 

i ns tead of f e r  what  should  gu ide  any  researche r  i n  do ing  con tent  

ana l ys i s  i n  a  spec i f i c  a rea .  I t  i s  t heref o re  hard l y  surpr i s i ng that  

some researchers  have dev ised  the i r  schema o r  categor i es  o f  
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ana l ys i s  gu i ded by what  t hey wou ld l i ke  t o  es tab l i sh (Engl i sh  e t  

a l  2005) .  I t  has  a l so  been  d iscovered  by  the  au tho r  tha t ,  i n  t he 

p rocess  o f  l i t e ra tu re  search ,  spec i f i c  s tud i es  on  con ten t  

ana l ys i s  i n  a r ts  educat i on  a re  not  ava i l ab l e .  

 

The  researche r  has  theref o re seen i t  sens ib l e  t o  d raw on  the 

m ethodo log ies  and  approaches  to  con ten t  anal ys i s  p rev i ous l y  

done i n  a reas  outs i de  a r ts  educat ion .  For  example  i n  an  a r t i c l e  

by  Engl i sh  e t  a l  (2005) ,  t he  authors  anal yze  the  conten t  o f  a  

re l i g i ous educat iona l  j ourna l  spann ing  10  years .  They  i den t i f i ed  

t he  m ain ca tegor ies  o f  anal ys i s  as  i n fo rmat i on  on autho rs ,  

t hemes pursued in  the research ,  and  i n tended aud ience .  They 

then  l abeled  the ca tegor i es  i n  each i ssue f rom a  per i od  of  10  

years .  The  m ain fea tu re  i n  the  methodo logy i s  p repa r i ng a 

f requency tab l e  on  each  of  t he categor i es  and ca lcu la t i ng  the 

pe rcen tage fo r  each  (Engl i sh  e t  a l  2005:9-15) .  The  percen tages  

show the  re l a t ionship  between  the ca tegor i es  i n  a  p ropor t i ona l  

m anner.  A l l  t he  i n fo rmat i on  i n  t he  tab l es  f o rms  the bas i s  f or  

ana l ys i s .  

 

I n  another  research  by Tsai  &  W en (2005) ,  t he researchers  do  

no t  use  f requenc ies  to  a r r i ve a t  percen tages ,  bu t  i ns tead  use  

scores  ca l cu l a ted by a  f o rm ula p roposed by  Howard  e t  a l  

(1987)  f o r  i nd iv i dua l  en t r ies  under  each  catego ry.  L i ke  i n  the  

s tudy by  Eng l i sh  e t  a l  (2005) ,  Tsa i  &  W en (2005)  use 

pe rcen tages of  scores  as  t he  bas i s  f o r  t he i r  anal ys i s .  

 

3.3 .3   H i s tor i ca l  da ta  

The  Nat i onal  A rch ives,  wh ich  i s  a  repos i t o ry o f  va l uab le  

reco rds ,  have  been consu l ted f o r  sources of  h i s to r i ca l  data .  

However,  a f t e r  a  c l ose  examinat i on o f  ava i lab l e  records  i n  t he  
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f i e l d  o f  educa t i on,  no  re l evant  h i s to r i ca l  o r  a rch iva l  da ta  has 

been f ound .  I t  has  theref ore  not  been necessa ry  t o  sub jec t  

reco rds  that  have been  found to  be  i r re l evan t  t o  e i t he r  ex te rna l  

o r  i n te rna l  c r i t i c i sm.   

 

Ex te rna l  c r i t i c i sm i s  i n tended to  de te rmine  the  authent i c i t y  o f  

t he  sources  and the  i n te rna l  c r i t i c i sm i s  m eant  t o  de te rmine  

accuracy of  sou rces  (Gay 2000 ) .  Ne i t he r  has i t  been necessary 

t o  subjec t  t he  ava i l ab l e  records  to  sc ru t i ny f o r  authen t i c i t y,  

c red ib i l i t y,  rep resenta t i veness and m eaning (Scot t  1990,  c i t ed  

by  McCul l och  and Richardson 2000:  91 ) .  McDowel l  (2002 :  55)  

observes  tha t  secondar y  sources  l ack  permanency un l i ke 

o r i g i na l  sou rce mate r i a l  o r  p r im ary sources.  The  reason  be ing  

tha t  “m any h is to r i ca l  anal yses  a re subjec t  t o  rev is i on  over  t ime 

as  new ev i dence,  new techniques and new i deas  and 

i n te rp re ta t i on  emerge” .  I t  i s  f o r  t h i s  reason tha t  he m akes  an  

advocacy f o r  p r imary  sources :  “ i t  i s  t he p r im ary sou rces that  

you  mus t  t u rn  t o ,  t o  ex tend  the boundar i es  o f  h i s to r i ca l  

knowledge” .  

3.4 Data ana lys is  
3.4 .1  Qua l i ta t i ve  da ta  ana l ys i s  

Qual i ta t i ve  data ana l ys i s  t echniques  wi l l  be used to  ana l yze  

da ta  in  t h i s  s tudy.  However,  “bo th  qua l i ta t i ve  and quant i ta t i ve 

research m ethods  m ay be  empl oyed  depend ing upon  the  t ypes  

of  research under  i nves t iga t i on”  (Tay lo r  2000:  163) .  I t  i s  

im por tant  t o  po i n t  ou t  t hough ,  t hat  th i s  research remains  

qua l i ta t i ve  s i nce  the  quant i f i ed  data i s  not  d i rec t l y  re levan t  t o  

answer i ng  spec i f i c  research quest ions .  

 

On a  po in t  o f  analys i s  o f  f ocus g roup  i n terv i ew data,  Stewar t  

and  Shamdasani  (1990) ,  wh i l e  observ i ng  that  t he re  i s  no  one  
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bes t  o r  cor rec t  app roach  to  t he  anal ys i s  o f  f ocus  g roup  da ta,  

do  acknowl edge the  f ac t  t ha t  f ocus  g roup da ta  can be  

quant i f i ed and  submi t t ed  to  sophi s t i ca ted m athem at i ca l  

ana l ys i s .  Stewar t  and  Sham dasan i  (1990:  102 )  however  

recomm end tha t  “a  s im ple  desc r i p t i ve  nar ra t i ve  i s  qu i t e  

appropr i a te ” ,  s i nce  the most  common purpose  o f  f ocus  g roup 

i n te rv iews  i s  f o r  an  i ndepth exp lo rat i on  o f  a  top ic  about  whi ch 

l i t t l e  i s  known.  Las t l y,  t he  i dea that  f ocus g roup  i n te rv i ews  are 

exp lo ra to ry t i es  i n  w i t h  t he v i ew he ld  by Morgan (1988 ,  c i t ed  by  

F l i ck  2002:120)  “ tha t  f ocus  g roups  a re  usefu l  f o r  o r i en t i ng  

onese l f  t o  a  new f i e l d” .   

3.5 P i lo t  s tudy 
A p i l o t  s tudy i s  a  b r i e f  exp lo rato ry inves t iga t i on (Leedy and 

Ormrod 2005) .   Robson (1993 )  i s  o f  t he v i ew tha t  a  p i l o t  s tudy 

a f f o rds  t he  resea rcher  an oppor tun i t y  t o  assess the feas i b i l i t y  

o f  what  i s  p roposed i n  t e rms  o f  t ime,  e f f o r t  and  resources .  A 

p i l o t  s tudy was  conduc ted  i n  t h ree  schoo ls  w i t h i n  t he  s tudy 

a rea  wh i ch i s  m ade up  o f  t he South  and  South  Cent ra l  

admin is t ra t i ve reg ions  of  t he Min is t ry  o f  Educat i on i n  

Botswana.  Each of  t he  th ree categor i es ,  nam el y u rban school s ,  

semi -u rban  schoo ls  and  ru ra l  schoo ls  was represented  by  one  

school  i n  t he p i l o t  s tudy.   

 

The  main purpose o f  a  b r i e f  s tudy i s  t o  t ry  ou t  t he  p roposed 

research i ns t rument  and methodology.  The  pu rpose of  a  p i l o t  

s tudy i s  best  descr i bed by Leed y and Ormrod (2005 :  110) :  “a  

b r i e f  p i l o t  s tudy i s  an  excel l en t  way to  dete rmi ne the  feas i b i l i t y  

o f  your  s tudy. ”  Through a  p i l o t  s tudy,  i t  i s  poss i b le  t o  de te rmine  

bo th  t he  va l i d i t y  and  re l i ab i l i t y  o f  t he  research  i ns t ruments .  

Leedy and Ormrod  (2005)  c l a r i f y  t ha t ,  va l i d i t y  re fe rs  t o  t he  

ex tent  t o  wh ich  the  i ns t rument  i s  ab l e  t o  measure  what  i t  i s  
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ac tua l l y  i n tended to  m easure ,  wh i l e  re l i ab i l i t y  i s  t he ex tent  t o  

wh i ch the i ns t rument  y i e l ds  cons is ten t  resu l ts  when the  

characte r i s t i c  be ing  measured  has  no t  changed.  The p i l o t  s tudy 

i s  d i scussed  i n  deta i l  i n  Chapter  4  o f  t h i s  t hes is .  
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CHAPTER FOUR 
 

THE PILOT STUDY 
 

4.1 Purpose o f  the  p i lo t  s tudy 

A p i l o t  s tudy i s  a  b r i e f  exp lo rato ry inves t iga t i on (Leedy and 

Ormrod 2005) .  Robson (1993:301)  re f e rs  t o  a  p i l o t  s tudy as  a 

“dummy run ”  o f  da ta ga ther i ng.  Mouton  (2001)  i den t i f i es  as  one 

of  t he  most  common er ro rs  i n  quest i onnai re  cons t ruc t i on,  t he  

i nabi l i t y  t o  p i l o t  or  p re - tes t  t he i ns t rum ent .  The need to  p i l o t  i s  

h i gh l i ghted  by Robson (1993)  who i s  o f  t he  v i ew that  a  p i l o t  

s tudy af f o rds  the researcher  an  oppor tun i t y  t o  assess  the  

feas i b i l i t y  o f  wha t  i s  p roposed i n  t erms  of  t ime,  e f f o r t  and  

resources.  The ma in  purpose  o f  the  b r i e f  s tudy i s  t o :  

•  t r y  ou t  t he  proposed research  i ns t rum ent ,   

•  t es t  t he research  methodology,  and  

•  de te rm ine  bo th t he  va l i d i t y  and  re l iab i l i t y  o f  t he  research  

i ns t ruments .   

The  purpose  o f  a  p i l o t  s tudy i s  a l so ap t l y  desc r i bed  by  Leedy 

and Ormrod  (2005:  110 ) :  “a  b r i e f  p i lo t  s tudy i s  an  exce l l en t  way 

to  de te rmine the  feas i b i l i t y  o f  you r  s tudy” .  Kumar (2005:10)  

uses  the te rm ‘ f eas i b i l i t y  s tudy’  as  an  a l t e rnat i ve  t e rm to  ‘ p i l o t  

s tudy’ ,  and  by so  do ing sheds some l i ght  i n to  t he  pu rpose  of  a  

p i l o t  s tudy.  “W hen a  s tudy i s  car r i ed ou t  t o  dete rm ine i ts  

f eas i b i l i t y  i t  i s  a l so  ca l l ed a  f eas i b i l i t y  s tudy o r  a  p i l o t  s tudy” .  

4.2 The p i lo t  sample  
A p i l o t  s tudy was  conduc ted i n  t h ree  school s  w i t h i n  the  s tudy 

a rea ,  whi ch i s  m ade up  o f  t he  South  and  Sou th Cent ra l  

admin is t ra t i ve reg ions  of  t he Min is t ry  o f  Educat i on i n  Bo tswana 

(see  Append ix  C) .  Each  of  t he th ree categor i es ,  namel y u rban 

school s ,  sem i -u rban schools  and  rura l  school s  were  each  
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represented  by  one  school  i n  t he  p i lo t  s tudy.  The  d is t r i but i on  i s  

a  t rue  re f lec t i on of  t he l ocat i ons  where  var i ous  pr imary  schoo ls  

i n  Botswana are  found.  The propor t i on  o f  the  schools  i n  t he 

th ree  ca tegor i es  i s  d i scussed i n  de ta i l  i n  Chapter  3  o f  t h i s  

t hes is .  

4.3 Access  in to  the schoo ls  and eth ica l  issues  

I n  addi t i on t o  t he  researche r  car ry ing  a  copy o f  t he  le t te r  o f  

pe rm iss ion  to  car ry ou t  t he research  (see  Appendi x  E ) ,  whi ch i s  

a  response to  a  reques t  made i n  wr i t i ng  t o  t he  Min is t ry  o f  

Educat i on  to  conduc t  research  i n  spec i f i ed  admin is t ra t i ve 

reg ions of  t he Min is t r y  ( see  Appendix  D) ,  access i n to  t he  

school s  t ha t  had  been se lec ted  fo r  t he  p i l o t  exerc i se  was  

negot i a ted w i th  members  o f  t he Sen io r  Management  Team i n  

t he  schoo ls  concerned .  The ar rangem ents  m ade by  the  

researcher  t o  ge t  access  in to  t he  schoo l s  i s  cons is tent  wi t h  t he  

observa t ion  made by Robson (1993:295)  t ha t  “m uch rea l  wo r l d  

research takes p lace  i n  se t t i ngs  where  you  requ i re  f orma l  

ag reemen t  f rom som eone to  ga in  access ” .  I n  a l l  t he  school s ,  

t he  schoo l  management  was i n f ormed abou t  t he  i n terv i ew a t  

l eas t  24hrs  i n  advance.  As i t  t u rned  ou t  t hough ,  i t  was  on l y 

poss i b l e  t o  car ry ou t  t he  i n te rv i ews 48hrs  l a te r.   

 

I n  none of  t he  th ree  schoo ls  were  the  school  heads p resent  a t  

t he  t im e tha t  t he  researcher  v i s i t ed  the  schoo l .  In  f ac t  a t  t he  

f i rs t  school ,  t he  pos t  o f  t he  schoo l  head was  vacant  and  the 

deputy head had jus t  been appoin ted ,  so  t he m ember o f  s ta f f  i n  

charge  i n  t he  i n ter im was the Sen ior  Teacher  Adv isor  (Learn i ng  

D i f f i cu l t i es ) .  A t  t he  second and th i rd  school s ,  t he  Heads  of  

Depar tm ent  were  b r i e f l y  ho l d ing  fo r t  whi l s t  t he  Heads were  

tem porar i l y  away on  of f i c ia l  bus i ness .  Get t i ng  access  i n to  t he  
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second  school  was  as  smoo th  as  had  been a t  t he  f i rs t  schoo l ,  

and  the i n te rv i ew was  du l y conduc ted  on  the  ag reed da te  and  

t im e,  and the  schoo l  head was  p resent  on  tha t  day.   

 

I t  was a t  t he  th i rd  and  l as t  s choo l  tha t  t he  resea rcher  v i s i t ed 

where  there  was  a  h i t ch.  The  schoo l  head  fe l t  that  in  addi t i on 

t o  t he  l e t t e r  o f  permiss i on  that  t he  researche r  b rought  f o rm the  

Research Of f i ce a t  t he Min is t r y  o f  Educat i on ,  c l earance  had to  

be  g i ven by the  Reg ional  Educa t i on Of f i ce.  The  researcher  du l y  

compl i ed  and sought  c l earance ,  which  was du l y g i ven .  The 

i n te rv iew was  u l t imate l y  conduc ted on  the  appointed  da te.  

 

A t  eve ry  school  t he  researcher  i n t roduced h imsel f  t o  bo th  t he  

school  admin is t ra to rs  and  the  i n te rv i ewees ,  and  exp la i ned  the 

pu rpose  of  t he  i n te rv i ew.  The i n te rv i ewees  were  a lso assured  

tha t  t he i r  par t i c ipa t i on  was anonymous  and  a t  no  po in t  would  

t he i r  names  be  d isc l osed or  ment i oned anywhere  i n  the  

research documents .  P rotec t i ng  the  conf iden t i a l i t y  o f  people  

i nvo l ved i n  resea rch  fo rms  par t  o f  the  s ta tem ent  o f  e th i cs  i n  

research,  con tends  C lay  (2001) .  I t  was  necessary  to  assu re  the 

responden ts  o f  con f i den t i a l i t y  i n  v i ew of  t he  fac t  t ha t  

“d i sc losu re  wou ld pu t  par t i c i pants  a t  r i sk ”  (P i tm an &  Maxwel l  

1992:756) .  I n  t h i s  i ns tance ,  t he  on l y “ r i sk ”  i nvo lved wou ld  be  

tha t  o f  res t r i c t i ng t he  open f l ow of  d i a l ogue be tween  the  

researcher  and  the  i n terv i ewees .   

 

The  teache rs  were  the re fo re  made  to  f ee l  a t  ease and as  such  

they responded f ree l y  t o  the ques t ions  pu t  t o  t hem.  The  

researcher  made a  po i n t  o f  ensur i ng  that ,  as  Troch im 

(2001:240)  adv ises ,  “ t he  par t i c ipan ts ’ consent  was 

comm uni ca ted  c l ea r l y ” .  Robson (1993 )  m akes  the observat i on  
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t ha t  one  of  t he ques t i onable  p rac t i ces  i n  soc i a l  research  i s  t o  

i nvo l ve  people  wi thou t  the i r  knowledge or  consent .   Such 

prac t i ce goes  agai ns t  t he  eth i cs  o f  research.  The im por tance of  

i n fo rm ed consent  i s  a l so s t ressed  by Kumar (2005) .   

 

E th i cs  a re “ ru l es  o f  conduc t ;  t yp i ca l l y  t o  con f o rmi t y  to  a  code 

or  se t  o f  p r i nc i p l es ”  (Robson 1993:29) .  The  Col l i ns  D i c t i onary  

(1979:502,  c i t ed  by Kum ar  2005:210)  g i ves  the mean ing of  

e th i ca l  as  “ i n  acco rdance w i th  p r i nc i p l es  o f  conduct  t ha t  a re 

cons ide red  cor rec t ,  espec ia l l y  t hose  of  a  g i ven p rof ess i on o r  

g roup” .  The  Co l l i ns  D ic t i onary def i n i t i on i s  congruen t  w i t h  t he  

exp lana t i on g i ven by S ing l e ton  et  a l  (1993 )  t ha t  e th i cs  i s  abou t  

r i ght  behav iour.   

 

Sm i th  (1990,  c i t ed  by C lay 2001:24)  def ines e th i cs  as  “a  

complex  of  i dea ls  showing  how i nd iv i dual s  should  re la te  t o  one 

another  i n  par t i cu l a r  s i t ua t i ons ,  t o  p r i nc i p l es  o f  conduc t  gu i d i ng  

those re l a t i onships ,  and  to  t he k i nd of  reasoning one engages  

i n  when th i nk i ng about  such  ideal s  and  pr i nc i p l es ” .  The  i dea  of  

re l a t i onship  be ing pa ramount  i n  e th i cs  i s  f u r t her  e l uc ida ted  i n  

t he  d is t i nc t i on d rawn by Rowan (2006)  be tween ‘ i n te rpe rsona l  

e th i cs ’  and ‘ soc i a l  e th i cs ’ .  Rowan (2006:115)  exp la i ns  t ha t  t he  

fo rm er  re f ers  to  “ the  care w i th  whi ch  one  t reats  ano ther  equa l  

pe rson” ,  and  the  la t te r  re fe rs  t o  “ t he  concern  wi th  t he  resu l ts  o f  

one ’s  research and  the un in tended consequences wh ich  m ay 

ensue” .  

4.4 The record ing equ ipment  

A Coom ber  393  aud io - tape recorder  was  used  to  record  the 

i n te rv iews .  A l t hough the p r imary  purpose  of  t he equ ipment  was  

no t  t o  t es t  t he  equ ipment  but  t he resea rch  ins t rum ent ,  i t  i s  s t i l l  
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p roper  t o  comment  on the  equipm ent .  The recorder  was  qu i t e  

e f f ec t i ve,  however,  i t  has  been observed  tha t  t he  s i t t i ng 

a r rangement  o f  t he  i n terv i ewees  i s  o f  impor tance  i n  ge t t i ng 

op t imal  pe r f orm ance  f rom the recorde r.  The researcher  had  

i n i t i a l l y,  i . e .  i n  t he  f i rs t  i n te rv i ew,  reques ted  the  teachers  t o  s i t  

s i de  by s i de i n  f ron t  o f  t he recorder.  On  p l ay i ng  back  the  

reco rded i n te rv iew,  i t  was  found out  t ha t  some vo ices  were  not  

c l ear l y  aud ib l e  because  they were  a  b i t  f a r  f rom the  recorder.  

I n  subsequent  i n te rv i ews ,  t h i s  s i t t i ng  a r rangem ent  was  s l i ght l y  

a l e r ted  when the  teachers  were  reques ted  to  s i t  i n  a  horseshoe 

fo rm at i on   w i t h  t he  recorder  i n  f ron t  o f  t hem.  The teache rs  were  

asked to  speak  up  and th i s  resu l t ed  i n  c l earer  vo ices  on the 

subsequent  record i ng as  compared  to  t he  i n i t i a l  record i ng.  

4.5 School  g roup ing  sys tem and i ts  imp l ica t ions  

o n  the  methodology 

An in te res t ing  reve la t i on occur red  dur i ng  the  p i l o t  exerc i se .  

Th i s  was  the  g roup ing of  school s  acco rd i ng to  t he i r  enro lment .  

The  l earners ’  en ro lment  de te rmines  the  s i ze  of  t he schoo l ,  

wh i ch consequen t l y  de te rm ines  i ts  p l ace  wi th i n  a  par t i cu la r  

g roup .  The enro lm ent  a t  every p r imary  school  i n  t he  count ry i s  

rev i ewed annua l l y,  and an  es tab l i shment  reg i s te r  i s  i ssued to  

re f l ec t  the  record  of  enro lment  f or  every  school  (Botswana 

2005) .  The f o l l ow ing  observa t i ons cou ld  be  m ade about  t he  

th ree  schoo ls  t hat  were  se l ec ted f or  par t i c i pat i on  in  the  p i l o t :  

•  School  1  i s  i n  g roup th ree,  ca tegory t h ree .  Th is  means  

tha t  t he  school  has  enro l l ed be tween 10  and  450 l earne rs ,  

bu t  i t  i s  spec i f i ca l l y  be tween the  51 –  150 b racke t  i n  

t e rm s of  enro lment .  

•  School  2  i s  i n  g roup two,  category one .  Th i s  means tha t  

t he  schoo l  has enro l l ed  between  451 and  800 l earne rs ,  
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bu t  i t  i s  spec i f i ca l l y  be tween the  601  –  800  bracke t  i n  

t e rm s of  enro lment .  

•  School  3  i s  i n  g roup one .  T h i s  means  tha t  t he  school  has  

en ro l l ed ove r  800 l earners .  The schoo l s  i n  th i s  g roup  a re  

no t  d i v i ded  in to  any ca tegor i es .  

 

The  grouping  o f  schoo ls  as  descr i bed  i n  t he f o rego ing  

pa ragraph makes  i t  im poss ib l e  t o  employ  the s im ple  random 

m ethod of  se l ec t ing  the i n te rv i ewees  as  i n  som e schoo ls ,  f o r  

i ns tance  i n  g roup one,  ca tego ry  t h ree  school ,  t here  i s  on l y one  

c l ass  t o  every s tandard  and  as  such  there i s  on l y one  teache r  

t o  every s i ng l e  c lass  i n  a  g i ven  s tandard .  So upon reques t i ng 

to  be  fu rn i shed w i th  names  of  a l l  t eachers  tak i ng a l l  the  f ou r  

l ower  p r imary c l asses ,  t he  researcher  was  g iven  names  of  

t h ree  teachers ;  t he  s tanda rd  th ree teache r  be ing  repor ted l y on  

m atern i t y  l eave.  As  a resu l t ,  a l l  t eachers  had  to  be i n te rv i ewed .  

Fur ther  de ta i l s  on the  g rouping  o f  schoo ls  and  catego r i za t ion  

a re  p rov i ded i n  Tab le  4 .5 .1 .  
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P O SI T I O N  G R A D E  G R O
- U P 1  

G R O U P 2  G R O U P 3  

  8 0 0 +  C a t e g
o r y 1  
 
( 6 0 1 -
8 0 0 )  

C a t e g o r
y  2  
( 4 5 1 -
6 0 0 )  

C a t e g o r
y  1  
( 2 5 1 -
4 5 0 )  

C a t e g o r
y  2  
( 1 5 1 -
2 5 0 )  

C a t e g
o r y  3  
( 5 1 -
1 5 0 )  

C a t e g
o r y  4  
( 1 0 -
5 0 )  

S c h o o l  H e a d  C 1  1  1  1  1  1  1  1  
D e p u t y  
S c h o o l  H e a d  

C 2  1  1  1  1  1  1  1  

H O D  ( I n f an t )  C 2  1  1  1  1  -  -  -  
H O D  ( M id d l e )  C 2  1  1  1  -  -  -  -  
H O D  ( U p p e r )  C 2  1  1  1  -  -  -  -  
S n r  T e a c h e r  
A d v  
( L e a r n i n g  
D i f f i c u l t i e s )  

C 3  2  1  1  1  1  -  -  

S n r  T e a c h e r  
A d v  G r a d e  1  
( S p o r t s  &  
C u l t u r e )  

C 3  1  1  1  -  -  -  -  

S n r  T e a c h e r  
A d v  G r a d e  1  
( L a n g ua g es )  

C 3  1  1  1  -  -  -  -  

S n r  T e a c h e r  
A d v  G r a d e  1  
( P r a c t i c a l  
S u b je c t s )  

C 3  1  1  1  1  -  -  -  

S n r  T e a c h e r  
A d v  G r a d e  1  
( G u i d a n c e  &  
C o u ns e l l i n g )  

C 3  2  1  1  1  1  1  1  

S n r  T e a c h e r  
A d v  G r a d e  1  
( M a t h s  &  
S c i e n c e )  

C 3  1  1  1  1  1  -  -  

S U B  T O T A L   1 3  1 1  1 1  7  5  3  3  
S n r  T e a c h e r  
G r a d e  2   

C 4  1 5  1 3  8  7  4  3  1  

T e ac h e r  A dv  
G r a d e  2   

B 1         

T e ac h e r  
G r a d e  1 / 2   

B 2         

A s s  t e a c h e r  B 3         
G R A N D  
T O T A L  

 2 8  2 4  1 9  1 4  9  6  4  

T a b l e  4 . 5 . 1 :  2 0 0 5 / 06  T e a c h e r  e s t a b l i s hm e n t  r e g i s t e r  f o r  p r i m a r y 
s c h o o l s  

S o u r c e :  Es t a b l i s h m e n t  R e g i s t e r  F o r  P r i m a r y  S c h o o l s  2 0 0 5 / 2 0 0 6  ( p i i i )  
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4.6 Ins t rument  va l id i t y  and re l iab i l i ty  

Val id i t y  i s  genera l l y  def i ned as  the t rus twor th i ness of  

i n fe rences  d rawn  f rom data  (E isenhar t  &  Howe 1992:644) .   

Leedy and Ormrod  (2005)  c l a r i f y  t ha t ,  va l i d i t y  re fe rs  t o  t he  

ex tent  t o  wh ich  the  i ns t rument  i s  ab l e  t o  measure  what  i t  i s  

ac tua l l y  i n tended to  m easure ,  wh i l e  re l i ab i l i t y  i s  t he ex tent  t o  

wh i ch the i ns t rument  y i e l ds  cons is ten t  resu l ts  when the  

characte r i s t i c  be ing  measured  has  no t  changed.  A lasuutar i  

(1998:139)  con t r ibu tes  t o  t he  unders tanding  of  va l i d i t y  by  

exp la i n i ng  that  “va l i d i t y  i s  de f i ned  as  the  ex tent  t o  wh ich  a 

m ethod,  m easure o r  an  i nd ica to r  i s  t hough t  t o  m easure  what  i t  

sets  ou t  t o  m easure ” .  Tuckman (1994:182)  cap tu res  the  g is t  o f  

t he  concept  o f  va l i d i t y  by s ta t i ng  tha t  “ t he va l id i t y  o f  a  t es t  i s  

t he  ex tent  t o  wh ich  a  t es t  measures  wha t  i t  purpor ts  to  

m easure” .  A s im i la r  exp lanat i on  i s  g i ven  by  Pat ton  (1990)  and  

Schwandt  (1997) .   

 

A l asuutar i  (1998)  a l so  exp la i ns  t ha t ,  by re l i ab i l i t y  o f  a  resea rch  

i ns t rument ,  i t  i s  mean t  t ha t  the  i ns t rum ent  would  g i ve  the  same 

breakdown of  answer  op t i ons  i f  i t  were  app l i ed  i n  d i f fe ren t  

cases  bu t  t o  t he s im i la r  sam ple of  responden ts .  McCorm ick  and 

James  (1988)  and Pat ton  (1990)  a re  i n  agreement  w i t h  o ther  

researchers  i n  the i r  def in i t i on  o f  re l i ab i l i t y  o f  a  research  

i ns t ruments ,  t hat  i t  i s  concerned  wi th  cons is tency i n  t he  

p roduc t i on o f  resu l ts .  Thus  the essence of  a  re l i ab l e  i ns t rument  

i s  cons is tency i n  cap tu r i ng the  necessary da ta .  

 
 
 



 11 4  

 

4 .7  Data capture  

A compute r i zed  sp readsheet  ca l l ed  Excel  was  used to  c reate  a  

da ta  base  on wh ich  the data  f rom the  p i l o t  research  was  

cap tu red.  As can be  seen f rom the  i n te rv iew schedu le  

(Appendi x  A )  t he  da ta  cap tured  under  sec t ion  1 o f  t he  schedu le 

has  been  easy to  code s ince a l l  poss i b l e  responses  under  t hat  

sec t i on  a re a l ready coded.  However,  t he  remain i ng sec t i ons  of  

t he  schedule,  nam el y sect i ons  two  th rough to  f our  have  no t  

been as  easy to  code.  A coding l i s t  theref o re had  to  be  c reated .  

The  l i s t  was based on  the  responses  reco rded f rom the  

i n te rv iews .  Each response under  t he  sa i d  sec t ions  w i th  t he  

except ion  of  ques t i ons 2.2 ,  3 .6 ,  3 .7  and  4.0 ,  was  i nc luded i n  

t he  coding  l i s t ,  w i t h  a  v iew to  ta l l y ing  i t .  By so  do ing i t  would  

be  poss i b le  t o  quant i f y  t he responses .   As  fo r  t he responses  to  

ques t i ons  2.2 ,  3 .6 ,  3 .7  and  4.0 ,  t hose  were  go ing to  be  

ana l yzed  qua l i ta t ive l y  and  as  such i t  was  no t  adv isable  t o  

count  t hem.  

4.8 Resu l ts  o f  the  p i lo t  s tudy 

The  resu l t  o f  t he p i l o t  s tudy w i l l  be d i scussed i n  re l a t i on  to  t he 

pu rpose  of  t he  s tudy.  T he  purpose of  t he  s tudy as  d i scussed 

under  t he f i r s t  paragraph to  t h i s  chapter  i s  t o  t r y  ou t  the  

p roposed research  i ns t rument ,  and the resea rch me thodo logy,  

as  we l l  as  de te rm in i ng bo th t he  va l id i t y  and  re l i ab i l i t y  o f  the  

research i ns t ruments .  The p i l o t  s tudy he lped  a g rea t  deal  i n  

re f i n i ng the research  i ns t rum ent .  W i th  re f e rence  to  t he  

ques t i onnai re ,  Kan jee (1999:299)  app rec i a tes  t ha t  a  p i l o t  s tudy 

he lps  i n  “ check i ng  the quest i onna i re  bef o re i t  i s  admin is te red” .  
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As  f a r  as  t he re l i ab i l i t y  o f  t he  resea rch  i ns t rum ent  i s  

concerned,  t he  resu l t  o f  t he  p i l o t  s tudy po in ted  to  t he f ac t  t ha t  

i t  wou ld  be  very re l i ab l e .  The  re l i ab i l i t y  o f  t he  i ns t rument  was  

re f l ec ted i n  i t s  cons i s tency as  demons t ra ted  by t he  fac t  t ha t  i t  

e l i c i t ed  responses  s im i la r  t o  t hose  tha t  the  researcher  sought  

t o  e l i c i t .  Th is  was  the case  in  a l l  t he  t h ree  school s  t ha t  were  

covered  du r i ng  the  p i l o t  s tudy.  

 

A l t hough the  i ns t rument  genera l l y  cap tu red  the  data tha t  i t  was   

i n tended to  cap ture ,  i t  a l so  genera l l y  measured  what  i t  had 

been i n tended to  measure .  However  i t  was  found necessa ry  t o  

i nc l ude  new quest i ons  as  wel l  as  rephras i ng  ex is t i ng ques t i ons  

fo r  im proved va l id i t y.  The  fo l l owing  ques t i ons under  d i f f eren t  

sec t i ons  as  i nd icated ,  were  e i t he r  rephrased or  added (see  

Append ix  B) :   

 

1.0   Personal  and career  da ta .  

1.2  ( I n  Append ix  A ) :  W hat  a re your  t each ing  subjec ts?  To  

change to :   

( I n  Append ix  B) :  2 .2  Do you  teach Crea t i ve  and  Per fo rming  

A r ts?  

 

2 .2 .1  Yes   

2 .2 .2  No 

Teachers  a t  p r imary  schoo ls  t each  a l l  sub jec ts  i n  the 

cur r i cu l um.  Therefo re  s i nce  the  focus  i n  on  Crea t i ve and  

Per fo rming  A r ts ,  the  ques t i on shou ld  d i rec t l y  seek to  es tab l i sh 

whethe r  o r  no t  t he  subjec t  i s  taught .  I t  may tu rn ou t  t ha t ,  fo r  

some reason,  t he  subjec t  i s  no t  taugh t  i n  a  par t i cu l a r  schoo l .  

 

3.0   M usi ca l  Ar ts  da ta .  
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New:  To  have  a  ques t ion  that  s ta r ts  t h i s  sec t i on  of  t he i n te rv i ew 

as :  

  

3 .1   ( I n  Append ix  B ) :  W hat  do  you  unders tand  by  i n teg ra t i on  of  

con ten t  i n  t eaching?   

 

The  quest i on  was added so as  t o  prepare  the  respondent  fo r  

t he  next  one  whi ch  many respondents  took t im e to  answer  a f t e r  

t r y i ng  to  f o rmulate  t he mean ing  of  “ i n tegrat i on” .  

 

2 .3  ( I n  Append ix  A ) :  In i t i a l l y,  t he  quest ion  was :   

The  i nd i genous mus i ca l  a r ts  com ponent  i n  t he  Crea t i ve  and  

Per f orming  A r ts  i s  representat i ve  o f  the mus ica l  a r ts  i n  t he 

l oca l  communi t y.  Do you  

 

2 .3 .1  St rongl y Agree?     

2 .3 .2  Agree?     

2 .3 .3  Disagree?       

2 .3 .4  St rongl y D i sag ree? 

 

The  respondents  had  som e d i f f i cu l ty  i n  unde rs tanding  the term 

“ representa t i ve ” ,  so  i n te rv i ewer  f ound  i t  appropr i a te  to  

reph rase  the  quest i on  to :   

 

3.4  ( I n  Appendi x  B) :  The  i nd i genous mus i ca l  a r ts  component  i n  

t he  Crea t i ve  and Per fo rming  A r ts  Sy l l abus i nc l udes the  mus ica l  

a r ts  f ound in  t he  loca l  communi ty.  Do you  

 

3 .4 .1  St rongl y Agree?     

3 .4 .2  Agree?     

3 .4 .3  Disagree?       
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3 .4 .4  St rongl y D i sag ree? 

 

2 .5  ( I n  Append ix  A ) :   Does  the  Crea t i ve and  Per fo rmi ng  Ar ts  

sy l l abus  a l l ow yo u  the f reedom to  teach  m us ica l  a r ts  f rom your  

l oca l  communi t y?  

 

I nvar i ab l y,  the  response to  t h i s  ques t i on was  “yes ” ,  im pl y i ng 

tha t  t he re  was  a  poss i b i l i t y  f o r  a  “no ”  response.  

 

I t  was therefo re  found app ropr i a te  t o  have  the  fo l l owing 

poss i b l e  responses  (See Appendi x  B) :  

 

3 .6 .1  Yes  

3 .6 .2  No 

 

Consequen t l y,  t he i n te rv i ewer  found i t  app ropr i a te  t o  have  the  

fo l l owing  ques t i on:  

 

3 .7  ( I n  Appendi x  B) :  I f  you r  answer  to  ques t i on 3 .6  i s  “No ”,  

what  const ra i n ts  do  you  face? The “No”  response wou ld  need 

some e l aborat i on .  

 

3.0  ( I n  Append ix  A) :  C rea t i ve  and  Per fo rm ing Ar ts  syl l abus  

imp lemen ta t i on  da ta .  

 

3 .6  ( I n  Append ix  A) :  W hat  i s  be i ng  done by  the  school  

au thor i t i es  t o  overcom e the d i f f i cu l t i es  you  f ace i n  t he  

im plem enta t i on o f  t he Crea t i ve  and  Pe r f orm ing  A r ts  sy l l abus?  
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I t  was dec ided  tha t  th i s  ques t i on shou ld ra ther  be  pu t  t o  school  

heads  as  they a re  best  p l aced  to  respond to  i t  f rom an  

admin is t ra t i ve po in t  o f  v i ew (see  ques t i on 1 .4  i n  Append ix  B ) .  

 

An  addi t i ona l  ques t i on  to  ask  schoo l  heads  was  fo rmula ted :  

 

1 .2  ( I n  Appendi x  B) :  W hat  gu idance has  been g i ven by  the  

M in is t ry  o f  Educat i on to  enable  t he  school  admin is t ra t i on  to  

implement  t he  Crea t i ve and  Per fo rming  Ar ts  sy l l abus?  

  

The  complete rev ised  i n te rv i ew schedu le i s  p resented  i n  

Append ix  B .  

4.9 Conclus ion  

There  was  need to  rev ise the i n te rv i ew schedu le wi th  a  v i ew to  

reph ras i ng  some ques t i ons  and  add ing some quest ions  main l y  

t o  ensure  tha t  t here  wou l d no t  be  even the  s l i ghtes t  sense  o f  

am bigu i ty  i n  t he  ques t i ons  tha t  were  asked.  The rev is i on  of  

ques t i ons  was  done  i n  sp i t e  o f  t he  fac t  t hat  t he quest i ons were  

on  the who le we l l  unders tood ;  t here were  ve ry  f ew cases where  

the  i n te rv i ewees  hes i ta ted as  t hey t r i ed t o  unders tand  the 

ques t i ons .  Any m isunders tanding  of  ques t i ons could  have  had 

ser i ous im pl i ca t i ons  fo r  bo th va l i d i t y  and  re l i ab i l i t y.  New 

ques t i ons  were  added (see  Append ix  B )  a f te r  i t  was  es tab l i shed 

tha t  quest i ons were  necessary  i n  one  sect i on of  t he  in te rv i ew 

schedu le  t o  pave wa y f o r,  o r  l i nk  l og ica l l y  t o ,  ques t i ons  i n  t he  

nex t  sec t i ons.  I n  the  i n te res t  o f  va l i d i t y,  t here  was  need to  

have  Quest i on  3.6  be ing  responded to  by schoo l  heads  s ince  

they a re  bes t  p l aced  to  a r t i cu l a te  i ssues  of  sy l l abus 

im plem enta t i on a t  schoo l  admi n is t ra t i on  leve l .  
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W hen data co l lec t i on p roper  f i na l l y  go t  unde rway,  i t  had  to  be  

ensured  tha t  a l l  the  impediments  tha t  were  i den t i f i ed  i n  t he 

p i l o t  s tudy were  avo ided  or  overcom e by cor rec t i ng  a l l  the  

shor tcom ings tha t  were  exper i enced dur i ng  the  p i l o t  phase  of  

t he  research.  These i nc l ude ,  f i rs t ,  mak ing  the  i n te rv iewees  

assum e the r i ght  s i t t i ng a r rangem ent  f o r  purposes of  record i ng 

and ge t t i ng  t hem to  speak up  when they respond to  ques t i ons .  

Second,  reading ou t  t he  ques t i ons  as  c l ear l y,  and  a t  a  

reasonab le  speed as  poss i b l e  i n  order  t o  avo i d  hav ing  to  

repeat  the  ques t ions  unnecessar i l y.   

 

Las t l y,  t he  p i l o t  exe rc i se  was a  wor thwh i l e  under tak i ng  that  

po i n ted  out  cer ta in  aspects  t ha t  a re  c ruc i a l  t o  t he  research  and 

could  eas i l y  have been taken  fo r  g ran ted .  The p i l o t  exerc i se   

he l ped  not  t o  on l y  shape and re f ine the resea rch i ns t rum ent ,  

bu t  a l so  def ine the  f ocus of  t he  research  as  a  who le.  
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