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CHAPTER 1 
 

BACKGROUND 

Progress ive  count r i es ,  t he  wor l d  over,  have been  gu ided  by a  

c l ear  ph i losophy to  devel op  var i ous sec to rs  o f  t he i r  soc i e t y.  

Educat i on  i s  one  a rea  where  c l ear  ph i l osophi ca l  t h i nk i ng  i s  

needed to  gu ide i ts  development .  S ince  i ndependence i n  1966,  

Botswana has seen two ma jor  educa t i onal  re f o rms ,  in  t he f orm 

of  Educat i on Commiss ions  that  rev iewed the  s ta te  o f  educa t i on  

i n  t he  count ry  i n  the  yea rs  1977 and 1994 respec t i ve l y  

(Botswana  1977 &  Botswana 1993b) .  These came up  w i th  

recomm endat i ons  tha t  a re based on  spec i f i c  educat i on  

ph i l osophies .   

 

The  ph i l osoph ies  a re  re f lec ted  i n  t he  f o rmula ted educat i on  

po l i c i es .  Swar t l and  & Youngm an (2000 :3 )  reason tha t  

“governmen ts  i n t roduce  maj or  po l i c i es  in tended to  ach ieve  

s i gn i f i cant  educa t i onal  re fo rm i n  response to  var i ous economic ,  

po l i t i ca l  and  soc ia l  p ressures ” .  Fur ther  exp lana t i on about  t he  

pu rpose ,  and  an  accurate  def in i t i on,  o f  educat i onal  po l i cy  i s  

g i ven  by  Okonkwo (1990 :1 ,  c i t ed  by  Adeogun 2005:2-15 ) ;  i t  

be i ng  

 

a  s ta tement  o f  i n ten ts  des igned to  gu ide  fu tu re  
educat i on  ac t i on  and  s ta ted  i n  a  manner  so as  t o  
con ta i n  t he  bas i c  ph i l osophy,  goal s ,  and  p r i nc i p l es  
and  va l ues wh ich  a  soc ie ty  cher i shes .  I t  represents  
a  course  of  ac t i on i n  educat i onal  i ssues  adopted  and 
pu rsued by  governm ent .  

 

The  two m ajor  po l i c i es  geared  towards  the  implem enta t i on  of  

t he  recomm enda t ions  m ade by  the  Commiss i ons a re Educat i on  

fo r  Kagisano  o f  1977 (Botswana 1977)  and  the  Rev ised  

Nat i ona l  Pol i cy  on  Educa t i on (RNPE)  of  1994 (Botswana 
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1993b) .  Reference  to  t hese  two po l i c i es  wi l l  be  made i n  the 

subsequent  sec t i ons  o f  th i s  chapter  as  t he  need ar i ses .  

 

O f  a l l  l eve ls  o f  educa t i on,  p r im ary educat i on i s  paramount  

s i nce i t  prov i des the  foundat i on on wh i ch  subsequent  

educat i onal  developm ent  i s  bu i l t .  There  i s ,  t herefo re,  a  need to  

ensure  tha t  such  a  f oundat ion  i s  f i rm ,  as  a  way o f  ensur i ng  that  

whatever  i s  t o  be  bu i l t  upon i t ,  by  wa y of  secondary  and  

te r t i a ry educat i on cur r i cu l a ,  s tands  on  f i rm ground.  I t  i s  f o r  t h i s  

reason tha t  t h i s  researcher  p roposes  to  invest i gate  the  

fo l l owing :   

(1 )  The ex ten t  t o  wh i ch  i nd i genous  cu l t u re has been in teg ra ted 

i n to  Botswana ’s  pr imary school  C rea t i ve and  Per fo rming  A r ts  

sy l l abus  (Botswana 2002)  t ha t  was  in t roduced in  t he  schoo ls  

f our  years  ago .  There  appears  t o  be  i nsuf f i c i ent  tapp ing of  

i nd i genous a r ts  t o  s t r i ke  a  ba lance be tween  mater i a l  f rom 

i nd i genous cu l t u re  and  mate r i a l  f rom o ther  cu l t u res ,  ma in l y  

Western.  

(2 )  The successfu l ,  o r  o the rwi se,  imp lementa t i on  of  t he  

sy l l abus .   

The reaf te r,  conc re te  recommendat ions  wi l l  be  made.   

 

Bef ore de lv i ng  fu r the r  i n to  t he  background  to  t he p roposed 

top i c ,  t he resea rcher  wou ld l i ke  t o  revea l  wha t  has  been the 

source of  m ot i vat ion  to  p ropose th i s  resea rch .  

1.1 Mot iva t ion to  car ry  out  the  research  

Maruatona (1994:18)  s ta tes  t ha t  “ t he  governmen t  cons t i t u ted  a 

commiss i on f or  educa t i on i n  1976 and i t  submi t t ed  i ts  repor t  i n  

1977” .  The repor t  o f  t he  1977 educat i on  rev i ew (Botswana 

1977)  has  been a  source of  concern f or  many w i th  an i n te res t  
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i n  t he  devel opment  o f  educa t i on.  The  conce rn  has he ightened  

w i th  t he  i n t roduct ion  o f  a  rev ised  cur r i cu l um (Botswana 2002)  

f o l l owing  recommendat i ons  o f  the Rev i sed Nat i onal  Pol i c y on  

Educat i on  (RNPE)  of  1994 (Botswana 1993b) .  Of  par t i cu l a r  

i n te res t  t o  t h i s  researcher  i s  t he  i n t roduct i on of  Crea t i ve and  

Per f orming  A r ts  (see  Appendi x  J ) ,  wh i ch d raws  i ts  con ten t  f rom 

the  fo l l owing  four  a reas  (W r igh t  1995a) :   

•  Mus i c  

•  A r t  and Craf t  

•  Des i gn  and Techno logy   

•  Phys i ca l  Educat i on   

 

Th i s  i s  p r imar i l y  because  the  researcher  comes f rom a  m us ic  

educat i on  background and i s  concerned  about  t he ex tent  t o  

wh i ch the mus ica l  a r ts  have been i n teg ra ted i n  t he sy l l abus  and 

how the  implementat i on  of  t he new sy l l abus  has  been 

prog ress i ng .  The  cha l l enge posed b y the  d iverse natu re  o f  t he  

subjec t  m at te r  i n  t he  Crea t i ve  and Per f orming  Ar ts  sy l l abus,  

espec ia l l y  t o  t he  teacher  who i s  spec ia l i s t  i n  on l y one  spec i f i c  

a rea ,  i s  param ount .  A l t hough the sub jec ts  appear  d i f fe ren t ,  

t hey  a re  re l a ted as  t hey a l l  fea tu re c rea t i ve se l f -express i on.  

Researchers  f rom o ther  a reas,  t ha t  m ake  up the Creat i ve and  

Per f orming  A r ts  sy l l abus could  equa l l y  we l l  have been 

i n te res ted i n  car ry i ng  ou t  a  s im i l a r  s tudy on  the sy l l abus  s ince 

i t  a l so d i rec t l y  concerns the i r  a reas .  A s tudy such  as  the  one 

proposed here ,  cou ld  t he re fo re have  been i n i t i a ted  or  p roposed 

by  som eone w i th  a  background f rom any o f  t he  subjec t  a reas  

i nc l uded  i n  t he  package .  

 

The  proposed s tudy does  have some im pl i ca t i ons f or  t he  

t ra i n i ng of  t eachers  in  t he  area  o f  a r ts  educat i on,  s i nce  dur i ng  
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t he i r  t ra i n i ng ,  t hey m ay take spec i f i c  courses  i n  mus ic ,  a r t  and 

c ra f t ,  des i gn and technology o r  phys i ca l  educat i on.  There  i s  no 

i n tegra t ion  of  t hese .  The Uni ve rs i t y  o f  Botswana  (UB)  i n  

Gaborone,  a l ongs ide the Col leges of  Educat i on i n  Se rowe,  

F ranc is town,  Lobatse  and  T lokweng ,  i s  engaged i n  the  t ra i n ing  

of  p r imary school  t eachers  a t  t he  l eve l  o f  d i p l oma and above.  

Som e candida tes  on  the Bachelo r  o f  Educat i on (BEd) P r imary  

p rog ramme a t  the Univers i t y  take mus i c  as  an  op t i ona l  course  

i n  t he i r  p rac t i ca l  spec i a l i zat i on  of  courses.  These cou rses may 

a lso  be taken as  e l ec t i ves  by  s tudents  f rom other  depar tments .  

St i l l  a t  t he  Uni vers i t y  bu t  on  a d i f f eren t  p rogramme,  the  Cent re  

f o r  Cont i nu i ng Educa t i on (CCE) ,  i n  co l l abora t ion  wi th  t he  

M in is t r y  o f  Educat i on,  i s  engaged i n  upg rading  se rv i ng  

teachers  f rom d ip lom a to  degree  l eve l  t h rough d is tance  

educat i on  programm es.  The mus i c  educat i on  course of  t he  

four -year  Dip l oma i n  Pr im ary Educat i on  by  d i s tance  mode i s  

o f f e red  i n  f our  modu les ,  each com pr is i ng be tween ten  and 

f i f teen  s tudy un i ts  (Soko &  Jeremiah  2001) .   

 

W hat  fo l l ows are  de ta i l s ,  p resented under  spec i f i c  

subhead ings,  rega rd i ng the background to  t he p roposed 

research.  The sub- top i cs  a re  as  f o l lows :  mus i c  t eacher  t ra i n i ng ,  

m us i c  i n  school s ,  p r im ary educat i on i n  Botswana,  t he  Crea t i ve  

and  Per fo rm ing  A r ts  sy l l abus,  and the  Batswana as  a na t i on.  

1.2 Mus ic  teacher  t ra in ing  

One essent i a l  aspec t  i n  t he background to  t h i s  s tudy i s  t he  

observa t ion  made wi th  respect  t o  t he  s ta tus  and  deve lopm ent  

o f  m us ica l  a r ts  a t  p r imary  school  l eve l  i n  Botswana .  The 

observa t ion  i s  t hat  some f o rm o f  t ra i n i ng i n  m us ic  has been 

tak i ng  p l ace  in  t he  co l l eges  of  p r imary  teache r  educat i on  fo r  
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t he  past  30 years .  These i ns t i t u t i ons  were  i n i t i a l l y  known  as  

Teacher  Tra i n i ng  Co l leges (TTCs)  and  then  came to  be  known 

as  Co l leges  of  Pr im ary Educat i on i n  1993.  There  a re fou r  such  

i ns t i t u t i ons  i n  t he  count ry  a t  p resent ,  namel y  F ranc is town 

Co l lege  of  Educat i on (FCE) ,  Serowe Col l ege o f  Educat i on  

(SCE) ,  T l okweng Co l lege  of  Educat i on (TCE T lokweng)  and  

Lobatse Col l ege of  Educat i on (LCE).  A l l  t he  Col leges  a re  under  

t he  d i rec t  superv i s i on  of  t he Depar tment  o f  Teacher  Tra i n i ng  

and  Development  (Mogami  1991) .  The  s tudents  who  

successfu l l y  g raduate  f rom these  ins t i t u t i ons  become qual i f i ed  

p r im ary school  t eachers  w i th  a  D ip lom a i n  Pr imary  Educat i on .   

 

The  teache rs ’ t each ing  sub jec ts  inc l ude  Creat i ve and 

Per f orming  A r ts ,  Cu l t u ra l  Stud ies ,  Env i ronm enta l  Sc ience ,  

Engl i sh ,  Mathemat i cs  and  Setswana.  Som e of  t he  g raduates  

f rom these  Col l eges  have been  engaged i n  som e mus ica l  

ac t i v i t y  i n  the  p r imary schoo ls  where  they have  been teaching  

s i nce they assumed  du ty.  However,  i t  i s  no t  c l ea r  what  k i nd of  

p repara t i on they rece i ve  i n  order  t o  be  ab l e  t o  t each  the  

rev i sed sy l l abus  (Botswana 2002)  con ta i n i ng a  m us ic  

component  as  wel l  as  d rawing  con ten t  f rom o the r  sub jec t  

a reas .  The  sy l l abus  requi res  t he  teache r  t o  be  conversan t  w i t h  

var i ous aspects  o f  t he a r ts  and  be ab le  t o  i n tegra te va r i ous 

a r t f o rms  that  i nc l ude  mus ic ,  dance,  dram a,  poe t ry,  and  cos tume 

ar t ,  i n  t he  teaching  of  concepts .  The  sy l l abus i s  d i scussed  in  

g rea te r  deta i l  i n  the  subsequent  sec t i ons  of  t h i s  research  

p roposa l .  
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1.3 Mus ic  in  schools   

Musi c  i s  an  i n teg ra l  par t  o f  t he  cu l tu re  o f  the  peop le o f  

Botswana,  who,  as  a  na t i on com pr is i ng  d i f f e ren t  e thn ic  g roups ,  

a re  known as the  Batswana.  Every  soc i a l  event  f ea tu res  mus ic  

o f  one k i nd  o r  ano ther.  Mus ic  i s  per f o rmed a t  ceremon ies  such 

as  wedd ings ,  thanksgiv i ng  and bur ia l s .  Mus i c  a l so  f ea tu res  

p rom inent l y  i n  r i tua l  and  worsh ip  as  wel l  as  i n  a  number  o f  

comm uni t y  events  such  as  mola le tsa ,  when  people  come 

toge ther  t o  he lp  one  of  t he i r  own car ry ou t  and  accomp l i sh a  

spec i f i c  task ,  such  as  the c lea r i ng  of  v i rg i n  l and f o r  cu l t i vat i on .  

Mos t  im por tant l y,  m us i c  remains  a  popu la r  f o rm  of  

en te r ta i nmen t .   

 

Mus i c  has been par t  o f  t he  cur r i cu lum a t  t he  i n i t i a t i on  schoo l s  

f o r  a  l ong t ime (Maut l e  2001:27) .  A l t hough  i n i t i a t i on i s  not  as  

w idespread i n  Botswana now as  i t  was  i n  t he  pas t ,  there  i s  

ev i dence that  som e e thn i c  g roups  i n  t he  count ry s t i l l  p rac t i ce  

i t .  A case  in  po in t  i s  t he  in i t i a t i on  of  twel ve  Xhosa ma les  f rom 

P i tsane i n  t he  sou thern  pa r t  o f  t he  count ry i n  the yea r  2004 

(Mo t l a tsh i p i ng 2004 ) .  They went  t hrough  the r i tes  o f  passage i n  

t he  nearby v i l l age of  D inatshana.  On the i r  re tu rn t o  the  v i l l age ,  

t he  i n i t i a tes  j o in  the  res t  o f  t he peop le i n  ce l ebrat i on of  song  

and dance.  Phuthego  (2005)  h i gh l igh ts  t he  educat i ona l  va l ue of  

t he  t rad i t i ona l  m us i c  o f  Bo tswana and  argues  tha t  i t  cou ld  be  

used ef f ec t i ve l y  i n  deve lop ing the  sam e sk i l l s  t ha t  the  Dal croze  

approach  a ims  to  deve lop .  

 

As  f a r  as  f o rm al  m us i c  educat i on i s  concerned ,  concer ted 

e f f o r ts  were  on l y made l ong  a f te r  i ndependence i n  1966  

(Botswana  1993b) .  P r io r  t o  t ha t ,  dur i ng the  co l on ia l  e ra  i t  i s  no t  

c l ear  what  obta i ned  by way o f  m us ic  educat i on.  For  example,  i n  
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t he  Annual  Repor t  on  Educat i on  i n  the  Bechuana land 

P rotec to ra te  f o r  the  year  1936 (Botswana 1936) ,  i t  i s  repor ted,  

w i t h  regard  to  examinat i ons ,  t ha t  sub jec ts  examined inc l uded 

sc r i p tu re,  hyg iene,  agr i cu l t u re (boys ) ,  needlework  (g i r l s )  and  

e l ementa ry  sc ience .  No re fe rence  whatsoever  i s  made to  mus ic .  

However,  i n  the  Annua l  Repor t  f o r  the  per i od  1 s t  January 1938 

to  31 s t  March  1939,  i t  i s  reco rded tha t  “The  A f r i can sense  of  

rhy thm i s  expressed i n  s i ng i ng,  which  i s  o f  a  h igh  s tandard  and  

i n  m any o f  t he games  p l ayed by  the  ch i l d ren  among 

themsel ves ”  (Botswana  1939:  20) .  Th is  i s  mere l y an  

acknowledgement  o f  t he  mus ica l i t y  o f  t he  A f r i can  ch i ld  by  t he  

co l on ia l  educa t i on  au thor i t y.  I t  i s  regre t tab l e  t ha t  such  i nnate  

m us i ca l  ta l ent  was  not  harnessed th rough a  p rogramm e of  

m us i c  educat i on in  t he schoo l s  dur ing  the  co l on ia l  per i od.  

 

E l even years  a f t er  t he  co l on ia l  e ra ,  t he researcher  comes  

ac ross the  f i rs t  Educat i on  Commiss i on  (Botswana 1977)  i n  

i ndependent  Botswana.  The Commiss i on ,  whi ch p reached 

educat i on  fo r  peace  o r  Educat i on  fo r  Kagi sano ,  encouraged 

m us i c  fes t i va l s  t o  f os te r  m us ica l  ta len t .  On the  bas i c  

compe tenc ies  t hat  pr imary  educa t i on  should p rov i de,  t he  repor t  

recomm ends tha t  ch i l d ren  should  be  g i ven an  oppor tun i t y  t o  

“app rec i a te  t he i r  cu l t u re,  i nc lud i ng  l anguage,  t rad i t i ons ,  songs,  

ceremon ies  and  cus tom ary behav ior ”  (Botswana 1977:69) .  I t  

can  on l y  be  i n f er red  that  m us ic  wou ld have  been prom oted  i f  

t h i s  recommendat i on had  been implem ented .  However,  t he re  

seems to  have  been no  de l i berate  e f f o r t  t o  p rom ote  mus i c  a t  

p r im ary school  l eve l .  I n te res t i ng l y,  t he  researche r  has  observed 

tha t  chora l  mus ic  and  t rad i t i ona l  dance  compet i t i ons  among  

school s  have  been organi zed  and run  w i th  a  remarkab le  degree  

of  dedica t i on and  commi tment  f o r  more  than 30  years .  I t  i s  
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no tab le  t hat  Mus ic  as  a  subjec t  i n  schoo l s  has  been dominated  

by  chora l  m us ic  tha t  f ea tu res  bo th Weste rn  and  A f r i can  m us ic  

repe r to i re .  Trad i t iona l  dance  has  a lso  p roved popula r,  but  on l y 

as  an ex t ra -cu rr i cu l a r  ac t i v i t y.  

1.4 Pr imary educat ion  in  Botswana 

Pr imary  educat i on i n  Botswana cannot  be v i ewed  i n  i so l a t i on 

f rom the s t ruc tu re o f  t he  educat i on sys tem a t  l a rge ,  s i nce  do ing  

so  wou ld be  look ing  a t  p r im ary educat i on  ou t  o f  con tex t .  

 

The  Nat i onal  Commiss ion  on Educat i on  (NCE)  appointed  i n  

Apr i l  1992,  com ple ted  and submi t t ed  a  comple te  repor t  i n  June 

1993.  The Commiss i on was  charged w i th  rev i ewing ,  among 

o the rs ,  “ t he cur ren t  educat i on sys tem and i ts  re l evance and 

w i th  i den t i f y i ng p rob lems  and s t ra teg ies  f o r  i ts  f u r t her  

deve lopment  i n  t he  contex t  o f  Bo tswana ’s  changing  complex  

econom y” .  (Bo tswana 1993b;  t e rm of  re f .  1 :  1 )  

 

As  fa r  as  t he educat i on s t ruc tu re o f  t he count ry i s  concerned,  

t he  Commiss i on had examined a  number  o f  a l t e rnat i ve  

s t ruc tures ,  tak i ng i n to  accoun t  t he  poss i b l e  dura t i on of  pos t  

secondary educat i on.  These i nc l ude  the 6+3+3+4 (16  years )  

s t ruc ture ,  t he  7+2+3+4 (16  yea rs )  s t ruc tu re,  7+4+ 2+3 (16  

years )  s t ruc tu re and  the 7+3+ 2+4 (16  years )  s t ruc tu re .  The  

Commiss i on u l t imate l y  agreed on  the  7+3+2+4 (16 years )  

s t ruc ture  and ca l led  f o r  i ts  i n t roduct i on  in  1995 (Botswana 

1993b. ) .  F rom th i s  s t ruc tu re ,  i t  i s  c l ear  t ha t ,  t he l earne r  s ta r ts  

o f f  w i t h  seven years  o f  pr imary  educat i on.  However,  i n  some 

i ns tances the  l earners  may have  had som e pre-pr imary  

educat i on ,  whi ch norm al l y  l as ts  two years .  P r im ary educat i on 

no rm al l y  l as ts  seven years ,  cover i ng  f our  years  o f  l ower  
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pr im ary and  th ree  years  o f  upper  p r imary.  Th is  l eve l  w i l l  be  

f o l l owed by th ree  years  o f  j un i o r  secondary schoo l  and  then 

two years  o f  sen io r  secondary schoo l .  The  l as t  f our  years  

wou ld  be  spen t  on  acqui r i ng pos t -secondary educat ion .   

 

A t  t he  end of  t he  las t  year  o f  l ower  p r imary phase,  t he  l earner  

m us t  take  an a t ta inm ent  t es t  t ha t  s /he  must  pass  as  a 

p re requ is i t e  i n  o rder  t o  p roceed to  upper  p r imary  phase .  A t  t he  

end  of  p r imary  schoo l i ng,  t he l ea rner  must  s i t  a  t e rmina l  

examina t i on ca l led  the P r imary  Schoo l  Leav ing Examinat i on 

(PSLE)  on the  sub jec ts  tha t  t hey w i l l  have  s tud ied .  In  t he past ,  

pe r f o rm ance i n  t hese  examina t i ons  was  impor tan t  i n  

de te rm in i ng  whe ther  a  l earner  wou ld be  p roceed ing  to  j un i o r  

secondary school .  Th is  i s  no  l onger  t he case ,  as  t he re  i s  

au tomat i c  p romot ion  of  a l l  who reach  the end  of  p r imary schoo l  

phase ,  t hat  i s  t o  say s tandard  seven .  The a im o f  automat i c  

p rom ot i on ,  rega rd l ess  o f  m er i t ,  i s  to  make j un i o r  secondar y 

access ib l e  t o  every ch i l d  (Phuthego  1996:11) .  Th is  i s  i n  l i ne  

w i th  t he  count ry ’s  bas ic  educa t i on po l i c y.   

 

Up  un t i l  2001,  t hat  i s  bef o re t he  i n t roduc t i on of  t he  rev i sed  

cur r i cu l um  fo r  p r im ary schools  (Botswana 2002) ,  t he  p r imary 

school  cur r i cu l um cons is ted  o f  Sc i ence ,  Setswana,  Eng l i sh ,  

Soc ia l  Stud ies ,  Agr i cu l t u re ,  Rel ig i ous  Educat i on  (RE)  and  

Mathem at i cs  (Botswana 1992) .  The  same subjec ts  were  of f e red  

a t  upper  p r imary (Botswana 1993a) .  A l t hough ar ts  sub jec ts  do  

no t  f ea tu re i n  t he  l i s t ,  two  of  t hem ,  Mus i c ,  and  Ar t  and  Craf t  

have  been taught  f o r  a  l ong t ime on  an  adhoc bas is ,  s i nce the 

subjec ts  mere l y  f i l l ed up gaps i n  t he  school  t imetab le  and  were  

taught  wi th  no ,  o r  g ross l y  i nadequate  resources .  As  fo r  mus i c ,  

i t  has  main l y  been s i ng i ng (Phuthego 1996:25) .  

 
 
 



 1 0  

1.5 The Creat i ve  and Per forming  Ar ts  (CPA)  
sy l labus  

The  second Educa t i on  Commiss i on was  appoin ted by  t he 

P res iden t  o f  Botswana  i n  1992,  t h rough Government  Not i ce No.  

119  of  t ha t  year.  The  Terms of  Reference  of  t he  Commiss i on  

were  to  conduc t  a  comprehens ive rev i ew of  t he  en t i re  

educat i on  sys tem and  make recommendat i ons  to  Gove rnment  

(Botswana  1993b) .  The  Commiss i on  p resented  i ts  repor t  i n  

June 1993 and had the po l i c y document ,  t he  Rev ised  Nat i onal  

Pol i c y on  Educat ion  (RNPE) ,  pub l i shed  i n  1994.  Of  par t i cu l a r  

i n te res t  t o  t h i s  researcher  i s  t he  recommenda t i on that  

immed ia te  i n i t i a t i ve  shou ld  be taken  to  develop sy l l abuses  fo r  

A r t  and Craf t ,  Home Economics  (HE) ,  Mus ic ,  and Phys i ca l  

Educat i on  (PE)  (Bo tswana 1993b;  rec  17d) .   

 

Fo l l ow ing the successfu l  comple t i on  of  t he  Nat i ona l  

Commiss i on on  Educat i on  (NCE),  the  m ajo r  cha l l enge  fac i ng  

the  Min i s t r y  o f  Educat i on  was  how to  des i gn a  p rogramme to  

m eet  t he requi rem ents  o f  the Commiss ion .   

 

To  meet  t h i s  cha l lenge,  t he  Min is t r y  o f  Educat i on ,  th rough the  

Depar tm ent  o f  Cur r i cu l um Development  and Evalua t i on  (DCDE),  

appo in ted a  Cur r i cu l um Pol i c y Consu l tancy.  The  Consul tancy,  

car r i ed ou t  by Dr  Cream W right ,  was  charged wi th ,  am ongs t  

o the rs ,  adv i s ing  on  the  g roupings of ,  o r  com bina t i ons of  t he  

seventeen sub jec ts  i n  the  Rev ised  Na t i onal  Pol i c y on  Educat i on 

(RNPE) .  I n  t he  Consul tancy Repor t ,  W r ight  (1995a:4 )  s ta tes  

“Even though a  long  l i s t  o f  sub jec ts  can  be  spec i f i ed i n  l i ne 

w i th  t he  requ i rements  o f  RNPE,  som e of  t hese subjec ts  l end  

themsel ves to  c l us te r i ng  because of  t he i r  i n te r - re l a tedness ” .  

The  Consul tan t  desc r i bes  the  mode l  o f  i n tegra t i on  as  t he  one 

tha t  “ i nvo l ves  us ing  Act i v i t i es ,  Them es  and Pro j ec ts  as  a  bas is  
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f o r  b r i ng i ng  d i f f e ren t  cu r r i cu l um e lements  t oge the r  i n  a  ho l i s t i c  

m anner,  wh ich  cuts  ac ross  the boundar i es  o f  sub jec ts  and  

d isc i p l i nes ”  (W r i gh t ,  1995b:43) .  The  c l us ter i ng  of  sub jec ts  on  

the  bas is  o f  t he i r  i n te r re l a tedness had the advantage tha t :  

“Tim e- tab l i ng then  becomes  l ess  f ragmented  wi th  f ewer  

i nd iv i dua l  sub jec ts  t o  be  cate red f or ”  (W r igh t ,  1995b:43) .   

 

Addo  et  a l  (2003:236)  def i ne i n tegra t i on  in  t he  a r ts  as  “ t he 

p rocedure  of  a r ts  l earn i ng where i n  themes ,  e i t her  t op ica l  o r  

concep tua l ,  a re  addressed f rom unique ,  d i sc i p l i nary and  

complementa ry  perspec t i ves ” .  A l t hough the f ocus of  th i s  

de f i n i t i on  i s  p r im ar i l y  on  the mus ica l  a r ts ,  whi ch compr ise  the  

“per f o rmance ar ts  d i sc i p l i nes  o f  m us i c ,  dance ,  d rama,  poet ry  

and  cos tume”  (Nzewi  2003:13) ,  i n tegra t i on  as  a  t each ing 

s t ra tegy i s  very re l evan t  i n  t he c rea t i ve and  per fo rm ing a r ts  i n  

genera l .   

 

The  packaging o f  t he  var i ous  subjec ts  recommended fo r  t he 

P r imary  School  cur r i cu l um,  resu l t ed  i n  Mus ic  be ing  b rought  

t oge ther  wi t h  Dram a,  A r t  and Cra f t ,  Dance and Phys ica l  

Educat i on  (PE)  under  a  b road f i e ld  o f  s tudy known as  Crea t i ve 

and  Per fo rm ing  A r ts  (CPA) .  The  pr imary  ob jec t  was  to  b r i ng  

toge ther  t op ics  and  key i ssues  in  i n tegra ted ac t i v i t i es .  I t  i s  

d i f f i cu l t  a t  t h i s  s tage  to  t e l l  t he  ex ten t  t o  whi ch i n tegra t i on  i s  

tak i ng  p l ace  because  i n  som e schoo ls  t he  ac tua l  t eaching  o f  

C rea t i ve  and Per fo rming  Ar ts  (CPA)  has  no t  even  s ta r ted  

(Mokongwa 2004 &  Ramasedi  2003) .  Teachers  s im ply do  no t  

know where  to  s tar t  and  there  seems to  be  no  p ro fess i onal  

gu i dance a t  hand.  I n  schoo l s  where  the subjec t  i s  be ing  taught  

however,  personal  p refe rences,  borne  o f  a  natu ra l  o r  even  a  

f l a i r  f o r  spec i f i c  sub jec ts  t hat  has  been i n f l uenced by  the 
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t eacher ’s  t ra i n ing  a t  co l l ege  o r  un ivers i t y,  has g iven  undue 

dominance to  some subjec t  a reas at  t he expense of  o thers .  For  

example,  a  t eacher  m ay concent ra te  more  on  the  Ar t  and  Cra f t  

and  Phys ica l  Educat i on conten t  and  no t  on  other  a reas .  Th is  

un fo r tunate  s ta te  o f  a f f a i r s ,  can  on ly serve  to  make i t  d i f f i cu l t  

t o  ach ieve an  i n teg ra ted  approach towards  the teaching  of  the 

sy l l abus  con tent .   

1.6  The Batswana as  a  na t ion  
1.6 .1  E thn i c  compos i t ion  

Bef ore examin i ng  the  cu l t u re  o f  t he Batswana,  i t  i s  f i rs t  

necessary t o  l ook  a t  t he i r  e thn ic  com pos i t i on .  The term 

Batswana i s  a  co l l ec t i ve noun  tha t  re f e rs  t o  a l l  t he c i t i zens  of  

Botswana.  The s i ngu la r  noun i s  Mo tswana .  The  Batswana are ,  

t heref o re ,  t he  Nat i on of  t he  Repub l ic  o f  Botswana  and compr ise  

a  d i vers i t y  o f  e thn ic  groups tha t  i nc lude  Bakgat l a ,  Bakwena,  

Bale te ,  Bangwato ,  Bangwaketse,  Baro l ong,  Ba tawana and  

Bat lokwa,  Bakalanga,  Babi rwa,  Batswapong and Bakga lagad i .  

The  people  speak  d i f f e rent  l anguages  tha t  i nc l ude  Setswana ,  

Sekalanga,  Sebi rwa ,  Setswapong and Shekgalagar i .  However,  

i t  i s  t he  Setswana-speak ing e thn ic  g roups  tha t  communica te 

w i thou t  d i f f i cu l t y  w i t h  one  anothe r,  s i nce the i r  d i a lec ts  have  

on l y s l i ght  var i a t i ons .  The  l i ngu i s t i c  re l a t i onsh ip  between 

var i ous Tswana-speak ing  e thn ic  g roups  i s  exp la i ned by  

Schapera (1994 :1) , “m os t  o f  t he Nat i ves  be long  to  what  

e thnolog i s ts  and l i ngu is ts  t e rm the Tswana (Bechuana)  c l us te r  

o f  t he  Sotho  g roup of  Bantu -speak ing  peop les ” .  

 

However,  t he  same sor t  o f  l i ngu is t i c  re l a t i onship  does no t  ex is t  

am ongs t  o ther  e thn ic  g roups.  For  example ,  amongst  t he  

Sesarwa-speak ing g roups  tha t  num ber  15  i n  a l l ,  no t  every 

Mosarwa ( t he s ingu la r  noun )  woul d  necessar i l y  unders tand  a 
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f e l l ow Mosarwa f rom another  e thn ic  g roup when they t r y  t o  

comm uni ca te .  The res t  o f  t he  ethn i c  g roups have had no  choice  

bu t  t o  l earn  Setswana s i nce  i t  i s  the  na t i onal  l anguage and  has 

fo r  a  l ong t ime been the m edium of  i ns t ruc t i on  at  l ower  p r imary 

school  l eve l .  Engl i sh  i s  t he  of f i c ia l  l anguage  o f  Bo tswana.  

 

The  e thn ic  d i vers i t y  o f  the  Batswana has been,  to  a  g rea t  

ex tent ,  unde rm ined by  the  cons t i t u t i on  o f  t he count ry.  The  

cons t i t u t i on recogn i zes on l y e i gh t  o f  the e thn ic  groups  i n  t he  

count ry and  acknowledges  tha t  i t  i s  t hese e i gh t  t ha t  a re  wor thy  

o f  be i ng represented  by  the  t rad i t i ona l  l eaders  i n  t he  House of  

Ch ief s  as  s ta ted  in  sec t i on 78  o f  t he  Const i t u t i on  o f  Bo tswana:  

“The ex-o f f i c i o  Members  o f  t he House  of  Ch ief s  sha l l  be  such 

pe rsons  as  a re  f or  t he  t ime be ing  pe r f o rm ing the  func t i ons  o f  

t he  o f f i ce o f  Chie f  i n  respect  o f  t he  Bakgat l a ,  Bakwena,  

Bam alete ,  Bam angwato ,  Bangwaketse ,  Baro l ong ,  Batawana and 

Bat lokwa t r i bes ,  respec t i ve l y”  (Botswana n .d :48 ) .  

 

As  observed  i n  t he  p receding pa ragraphs ,  t he re  a re  more than  

e i ght  e thn i c  g roups  i n  t he  coun t ry.  Othe r  g roups  that  a re  no t  

m ent i oned anywhere  i n  the cons t i tu t i on  of  t he  count ry have  f e l t  

m arg i na l i zed.  I t  i s  t h i s  f ee l i ng  of  be i ng on  the  per iphery o f  

m ains t ream soc ie t y,  and  in  som e way be ing d i sc r im ina ted  

aga ins t ,  t hat  p rom pted  the  appointm ent  o f  t he P res iden t i a l  

Commiss i on of  Enqu i ry  i n to  sec t ions  77,  78 and  79 of  t he 

Cons t i t u t i on (Botswana  2000a) .  Accord i ng to  t he  P res i dent i a l  

Commiss i on of  Enqu i ry  i n to  sec t ions  77,  78 and  79 of  t he 

Cons t i t u t i on the Commiss i on  had as  one  of  i ts  Terms of  

Ref erence:  “ to  rev i ew sec t i ons  77 ,  78  and  79  of  the 

Cons t i t u t i on of  Botswana,  and  to  seek  a const ruc t ion  tha t  wou ld 
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e l im ina te  any i n terp re ta t i on that  rende rs  the  sec t i ons  

d isc r im inato ry”  (9 ) .  

 

Upon  complet i ng i ts  m andate  and submi t t i ng  a  repor t  

(Botswana  2000b) ,  t he Commiss ion  l i s ts  41 e thn ic  g roups  that  

i nc l ude  fou r  reg i ona l  Basarwa g roups (161  –162) .  The  l i s t ,  

however,  does  not  i nc l ude som e of  t he  ethn i c  g roups  i den t i f i ed  

by  Mpu l ubus i  (1995) ,  whi ch i nc l ude  Baehadu,  Bakgwa t l heng,  

Bas iewana,  Base ted i ,  Bashaga,  Bakga la ,  Damara,  Ba t l hware ,  

Banderu  and  Bapeba.  

 

A key recommendat i on  by  t he Commiss ion  i s  t ha t  “No t r i be  o r  

e thn i c  communi t y  shou ld  be  named i n  t he  Cons t i t u t i on”  

(Botswana  2000b:95) .  The  recommendat i on  i s  c ruc i a l  i n  t ha t  i t  

does  g ive  the  impress i on tha t  none  o f  t he  groups  i s  more  

wor thy o f  recogni t i on  than the  othe r.  A l l  a re  equa l  be fo re  t he 

l aw.  Hav i ng taken  a  c l oser  l ook  at  the  compos i t i on  o f  the 

Batswana,  who are  undoubted l y  a  d i verse  people ,  t he i r  

i nd i genous cu l t u re  can be  i nves t i ga ted .  

 

1 .6 .2  The  i nd igenous cu l tu re  o f  the  Batsw ana 

W hat  i s  cu l t u re? The Cambr i dge  Encyc loped ia  (1994 :  312 –  

313)  def i nes  cu l t ure  as  “ t he  way o f  l i f e  o f  a  g roup  o f  peop le ,  

cons is t i ng of  l earned pa t te rns  o f  behav i our  and  thought  passed 

on  f rom one genera t i on to  t he  next .  The  no t i on i nc l udes  the  

g roup ’s  be l i e f s ,  va l ues,  l anguage,  po l i t i ca l  o rgani za t i on and  

economic  ac t i v i t y,  as  we l l  as  i ts  equ ipm ent ,  t echn iques  and 

ar t f o rms  ( re f e rred  to  as  mate r i a l  cu l t u re ) ” .  A s im i l ar  bu t  

succ inc t  def in i t i on  o f  cu l t u re i s  g i ven  by the  Col l i e r ’s  

Ency lopedia  (1992:  559)  as  “ t he  man-made  par t  o f  the  hum an 

env i ronm ent .  A cu l t u re i s  t he  way o f  l i f e  o f  a  spec i f i c  g roup” .  
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W i th  respec t  t o  t he  var i ous  ethn ic  g roups  tha t  i nhab i t  

Botswana,  i t  mus t  be  emphas i zed tha t  a l l  o f  t hem have a 

v i b ran t  cu l t u ra l  her i tage.  The i r  cu l tu ra l  t ra i ts  take  the  f o rm of  

d i e t ,  a t t i re ,  a rch i tec tu re,  l anguage ,  mus i ca l  a r ts ,  a r ts  and  

c ra f ts ,  k i nsh ip ,  f o l k l o re ,  l aws  and cus tom.  Som e of  the  cu l t u ra l  

t ra i ts  re f l ec t  some degree  o f  dynamism as the  people have to  

adapt  t o  changes  i n  the i r  l i ves .  I n  some i ns tances the  

dynamism i s  a  resu l t  o f  accu l t u ra t i on ,  the  coming i n to  contac t  

o f  two  or  more  cu l t u res  t ha t  o f t en resu l ts  i n  t he  dominant  t ra i ts  

f rom one cu l tu re  becoming em bedded i n  t he o ther  cu l t u re.   

 

Because cu l t u re has  seve ra l  com ponen ts  t o  i t ,  and  a lso  

because i t  i s  sub jec t  t o  change over  t ime,  g i ven i t s  dynamism,  

i t  i s  qu i t e  com plex .  As  a resu l t  o f  i ts  com plex i t y,  Rapopor t  

(1994:  474)  no tes  t hat  “ the  def in i t i on  o f  cu l t u re i s  conten t i ous  

and  com plex” .  Perhaps  the def i n i t ion  t hat  takes i n to  accoun t  

t he  complex i t y  o f  cu l t u re i s  g i ven by  Tay lo r  (1871,  c i ted  by t he  

Dic t i onary  o f  An thropo logy  1997:  98)  as  “ t ha t  complex  who le 

wh i ch i nc l udes  knowledge,  be l ie f ,  ar t ,  m ora l s ,  l aw,  cus tom,  and  

an y o ther  capabi l i t i es  and  habi ts  acqu i red by  man as  a  member  

o f  soc i e t y ” .  

 

Hav i ng  def ined cu l t u re,  what  t hen  i s  i nd i genous  cu l t u re?  I t  i s  

t he  cu l t u re  as  p rac t i ced  by t he peop le i n  i ts  undi l u ted  f o rm,  

t ha t  i s  t o  say,  wi thou t  any ex te rna l  i n f l uence .  The proposed 

research wou ld be  se l ec t i ve i n  l ook i ng  at  cu l t u re i n  t he  

Crea t i ve  and Per fo rming  Ar ts  (CPA)  sy l l abus.  Of  par t i cu l a r  

concern  to  t he  p roposed s tudy i s  the  m us ica l  a r ts .  Nzewi  (2003:  

13 ) )  s ta tes  t ha t  “ the  te rm m us ica l  ar ts  remi nds us  t hat  i n  

A f r i can  cu l t u res  the  per f o rmance ar ts  d i sc i p l i nes  of  m us i c ,  

dance ,  dram a,  poe t ry and  cos tume ar t  a re  se l dom  separa ted  in  
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c rea t i ve t h i nk i ng and  per f o rmance prac t i ce ” .  The  mus i c  o f  t he  

var i ous e thn ic  g roups  exh ib i t  d i f f e ren t  c rea t i ve b ranches  of  

m us i ca l  a r ts ,  whi ch  the  p roposed research  wi l l  i nves t i ga te  i n  

g rea te r  deta i l .   

 

The  subsequent  paragraphs  theref ore  examine the  p resence 

and ex is tence o f  m us i c ,  dance ,  d rama,  and  ar ts  and c ra f ts ,  

wh i ch f eatu re  des ign and  the  use  o f  i nd i genous techno log ies  t o  

deve lop  them.  Ev idence o f  i nd i genous  a r ts ,  bo th  v i sua l  and  

pe r f o rm ed,  as  f ound i n  Botswana i s  recorded i n  som e wr i t i ngs ,  

and  i nc l ude rock  a r t  i n  t he  fo rm of  pa i n t i ng o r  engrav i ngs tha t  

dep i c t  an im als  o r  a  hun t i ng scene (Cam pbel l  1969;  Cooke 

1969;  L i t her l and  e t  a l .  1975 ) .  

 

Gran t  (1968)  p rov i des  a de ta i l ed desc r i p t i on  of  t he  c raf t  o f  po t  

m ak ing  amongs t  the  Bakgat l a .  Regard i ng  mus ic  o f  t he  va r i ous  

e thn i c  g roups,  wh ich  m ay be  b roadly c l ass i f i ed i n to  vocal  and 

i ns t rumenta l  (Phuthego 1999) ,  documenta t i on  i s  ava i lab l e  on  

the  m us ic  o f  t he Kalanga (Ph ib i on 2003) ,  t he  mus ic  o f  t he  

Bakgat l a  (W ood 1976) ,  t he  mus ic  o f  t he Bakwena (W ood 1980)  

and  the mus ic  o f  the  Basarwa (B rear l ey 1989 ) .  Norborg  (1987 ) ,  

wr i t i ng  about  t he  ind i genous  mus ica l  i ns t ruments  f rom Namib ia  

and  Botswana,  covers  m us ica l  ac t i v i t y  am ongst  t he  Basarwa,  

Bangwa to ,  Ba le te ,  Hambukushu,   Basub i ya ,  Bangwake tse  and  

the  Bakgat l a .  Fur the r  i n fo rm at i ve  wr i t i ng on  v i sua l  a r ts  i s  

p resented  by  Lambrech t  (1972 :  211)  who descr i bes the  mak ing 

of  rag  do l l s ,  ca l l ed  banabamatse la  i n  the  vernacula r  l anguage,  

Setswana,  ou t  o f  sc raps of  f abr i c ,  and  goes  on to  note  t ha t  

“banabam atse la  a re  m ade a l l  over  Botswana,  a l t hough  I  have 

no t  seen any ou ts i de Ngami l and p rope r ” .  These are  popu la r  

t oys  am ongs t  ch i ld ren  aged be tween 8  years  and  12 years  a l l  
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over  Bo tswana,  and  mak ing them no t  on l y  requi res  sk i l l  but  

a l so  ca l l s  f o r  c rea t i v i t y  as  t he do l l s  a re  m ade i n to  shapes  tha t  

resemble  human be ings .   

 

The  p receding deta i l s  p rov i de  some overv i ew on  the  var i ous 

a r t f o rms  of  i nd i genous  a r ts  f ound i n  Bo tswana.  However,  i t  i s  

t he  m us ica l  a r ts  tha t  a re o f  d i rec t  re l evance to  t he  p roposed  

research.   

1.7 Prob lem s tatement  
I n  2003,  t he  Min is t r y  o f  Educat i on in  Botswana,  t h rough  the 

Depar tm ent  o f  Cur r i cu l um Development  and Evalua t i on  (DCDE),  

em barked  upon a na t i on-w ide im plementat i on  of  t he  Crea t i ve  

and  Per fo rm ing  A r ts  (CPA)  sy l l abus (see  Appendi x  J )  i n  pub l i c  

p r im ary school s  i n  t he count ry  as  a  way o f  implem ent i ng  the 

Rev i sed Nat i ona l  Pol i cy  on  Educat i on  (RNPE)  of  1994.  The  

im plem enta t i on  exerc i se,  i t  appears ,  has  been car r ied  ou t  

w i t hou t  payi ng  due regard  to  a l l  t hat  shoul d  be i n  p l ace .  As  a 

resu l t ,  the  p rogress  of  t he  imp lemen tat i on  exerc i se  i s  not  

un i f o rm throughout  t he  count ry;  i t  i s  go i ng on  at  d i f fe ren t  paces  

i n  d i f f e rent  schoo ls .  I n  f ac t  some schoo l s  have no t  even  s ta r ted  

o f f e r i ng  the  sub jec t ,  wh i l e  o the rs  a re  do ing  so  s im pl y t o  

execu te  governm ent  po l i c y on  educat i on .  Many schoo ls  a re i l l -

p repared  f or  t he  exe rc i se .  

 

The  conten t  f o r  Crea t i ve  and  Per fo rming  A r ts  as  a  cur r i cu l um 

subjec t ,  d raws  in  g rea t  measure  f rom W estern cu l tu re  p r imar i l y  

due  to  t he p ro l i f e ra t i on  of  l i t e ra ry sou rces f o r  such con ten t .  I t  

i s  therefo re  a  mat te r  o f  u rgen t  concern  to  es tab l i sh the  ex ten t  

t o  whi ch l oca l  resources ,  i n  t he  fo rm of  i nd i genous ar ts ,  have  

been i n tegrated  in to  t he  sy l l abus .  Ind i genous a r ts  wou l d 

p rov i de  con tent  t ha t  i s  cu l t u ra l l y  re levan t  and  wh ich  wou ld  
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t heref o re  ass is t  i n  p l ac i ng the  teach ing of  concepts  in  re l evant  

con tex t  and  perspec t i ve .  The  South A f r i can  exper i ence  as  

desc r i bed  by van  Niekerk  (1997:  267)  serves to  enhance one’s  

apprec i a t i on  of  t he  d i f f i cu l t y  b rough t  about  by  Eurocent r i c  

s tudy m ater i a l s  i n  Af r i can  i ns t i t u t i ons  of  l ea rn i ng ,  “…in te rms  o f  

so-ca l l ed  Eu rocent r i sm versus  A f rocent r i sm,  t here has  l ong 

been and s t i l l  i s  an  Af r i ca -wide and wor l dwide shor tage  of  

A f roncent r i c  mater i a l s  –  t h i s  p rob lem cannot  s imp l y be  

a t t r i bu ted to  South  A f r i ca  and i t s  po l i t i ca l  h i s to ry” .  

1.8 Ma in  research quest ion  

The  main research  ques t ion ,  wh ich has g i ven im petus  to  th i s  

research i s :   

•  How representa t i ve  o f  t he  i nd i genous  cu l t u re  o f  t he 

Batswana i s  t he m us i ca l  a r ts  conten t  i n  t he  Crea t i ve  and  

Per f orming  A r ts   (CPA)  sy l l abus ,  and  what  p rob lems have  

been encountered i n  t he implementa t i on  of  t he sy l l abus?   

 

The  main research  ques t ion  has been broken  down in to  t he  

fo l l owing  sub-ques t i ons :  

•  W hat  a re t he  mus ica l  a r ts  i n  t he  i nd i genous  cu l t u res  of  

t he  Batswana? 

 

•  To  what  ex ten t  a re  t he  i nd i genous m us i ca l  a r ts  o f  t he  

Batswana re f lec ted  i n  t he Creat i ve and  Per fo rm ing  A r ts  

sy l l abus?  

 

•  W hat  gu i dance was  g iven  by  the Depar tment  o f  Cur r icu l um 

Deve lopm ent  and  Eva luat i on to  schoo ls  f o r  t he 

im plem enta t i on o f  t he Crea t i ve  and  Pe r f orm ing  A r ts  

sy l l abus?  
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•  W hat  p rob lems and d i f f i cu l t i es  have been encountered  by 

the  teachers  i n  t he  imp lementat i on of  t he  Crea t i ve and  

Per f orming  A r ts  sy l l abus?  

 

•  How have  the  p rob lems encountered  dur i ng  the  

im plem enta t i on exerc i se impacted  upon the successf u l  

de l i ve ry o f  t he  sy l l abus?  

 

•  W hat  remedia l  measures have  been i ns t i ga ted  by t he  

au thor i t i es  t o  ensure  the success of  t he im plem entat ion  

exerc i se?  And,  i f  so ,  what  a re t hey?  

 

•  W hat  remedia l  measures need to  be i ns t i gated  by  t he 

au thor i t i es  i n  t he  fu tu re t o  ensu re  the  success  of  t he 

im plem enta t i on exerc i se?  

1.9 Research ob ject i ves   

The  purpose  o f  the  s tudy i s  spe l t  ou t  by t he  f o l l ow ing  

ob jec t i ves :  

•  To  i dent i f y  t he  i nd i genous m us ica l  ar ts  i n  t he  i nd i genous  

cu l t u res  of  t he  Batswana;  

 

•  To  eva lua te t he ex tent  t o  wh ich  the i nd i genous m us ica l  

a r ts  o f  t he Batswana are  re f lec ted in  t he Creat i ve and  

Per f orming  A r ts  sy l l abus;  

 

•  To  eva lua te t he p repa ra t i ons tha t  have  been put  i n  p lace  

fo r  t he im plem enta t i on  o f  t he Crea t i ve  and  Pe r f o rm ing  

A r ts  sy l l abus ;  
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•  To  i dent i f y  t he  p rob lems and d i f f i cu l t i es  t ha t  have 

impacted  on the  im plem entat i on o f  t he  Crea t i ve  and  

Per f orming  A r ts  sy l l abus;  

 

•  To  es tab l i sh t he  ex tent  t o  wh ich  imp lem entat i on  prob lems 

and d i f f i cu l t i es  have  af f ec ted  the de l i ve ry o f  t he Creat i ve  

and  Per fo rm ing  A r ts  sy l l abus;  

 

•  To  i dent i f y  and  desc r i be remedia l  measures  that  have  

been taken,  and  wh i ch  need to  be  taken  i n  t he  fu tu re ,  t o  

ensure  the  successfu l  im plem entat i on  of  t he  Crea t i ve  and  

Per f orming  A r ts  sy l l abus.  

1.10 S ign i f icance o f  the  s tudy 

The  fo l l ow ing a re some of  t he  benef i ts  t hat  shoul d  acc rue  f rom 

the  research:  

•  The  research  o f f e rs  an oppor tun i t y  t o  examine  how much 

i nd i genous cu l t u re  i s  be i ng  i ncorpora ted  i n  t he  cu r r i cu l um 

i n  o rder  t o  combine  w i th  o ther  cu l tu res ,  par t i cu l a r l y  

Western cu l tu re .  I t  should  a l so sugges t  how bes t  t hat  

cou ld  be ach ieved i n  o rder  t o  s t r i ke  a  meaningf u l  and  

appropr i a te  ba lance  be tween the  two.  

 

•  The  research  shou ld  o f f e r  an  oppor tun i t y  t o  eva luate t he  

s t ra teg ies  used i n  t he  implem entat ion  of  t he Creat i ve and  

Per f orming  A r ts  sy l l abus.  

 

•  As  a  subjec t -spec i f i c  eva lua t ion  p ro j ec t ,  t he  resea rch 

shou ld po in t  out  the  shor t com ings  in  t he teachi ng  and 

l ea rn i ng of  t he  sub jec t ,  t hus  mak ing  i t  poss i b l e  t o  address 

spec i f i c  i ssues  and to  improve  on such .  

 
 
 



 2 1  

 

•  Any d i f f i cu l t i es  o r  p rob lem s encountered  i n  the  

im plem enta t i on exerc i se shou ld be  taken  i n to  

cons ide ra t i on  when prepa r i ng f o r  t he  i n t roduc t i on  of  the  

subjec t  a t  Upper  P r im ary l eve l ,  so t ha t  im plementat ion  a t  

t h i s  l eve l  becom es  m anageable .  

 

•  The  resu l ts  o f  t he  research  should  in f o rm dec is i on -mak ing  

p rocesses ,  par t i cu l a r l y  a t  t he  Depar tm ent  o f  Cur r i cu lum 

Deve lopm ent  and  Eva luat i on,  on  i ssues  re l a t i ng  to  t he  

i n t roduct i on o f  new syl l ab i  and the m oni to r i ng  o f  the i r  

im plem enta t i on.  Th is  i s  very impor tan t  s i nce the  sy l l abus  

does  no t  f o rm  par t  o f  a  p i l o t ,  bu t  has  been  i n t roduced  i n  

a l l  governm ent - run  p r imary  schools .  

1.11 L imi ta t ion of  the  s tudy 

The  s tudy i s  main l y  f ocused on  Lower  Pr im ary School  c l asses  

i n  41  p r imary  schoo ls .  The pr im ary school s  were  se lec ted f rom 

the  Sou th and  South  Cent ra l  admin is t ra t i ve reg ions under  the 

Depar tm ent  o f  P r imary Educat i on (see  Append ix  C) .  I t  i s  a t  t he 

Lower  P r imary  Schoo l  l eve l  t ha t  t he  recent l y  i n t roduced  

Crea t i ve  and Express ive  A r ts  sy l l abus ,  wh ich  i nc l udes  mus ica l  

a r ts ,  i s  be i ng  taught .  The subjec t  w i l l  eventua l l y  be  i n t roduced 

a t  Upper  P r imary  l eve l  i n  2006 as  the  l earners  p roceed  f rom 

Lower  P r imary  t o  t h i s  l eve l .  

1.12 De l imi ta t ion  o f  the  s tudy 

The  s tudy i s  a  survey i nvo lv i ng  5  schoo l s  i n  u rban cen t res ,  18  

school s  i n  sem i -urban cent res ,  and  18  schools  i n  ru ra l  cent res  

w i th i n  t he  South and  South  Cent ra l  admin is t ra t i ve reg ions  

under  t he Depar tment  o f  Pr im ary Educat i on ( see  Append i x  C) .  
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Th i s  d i s t r i bu t i on i s  m eant  t o  g i ve a ba lanced p i c tu re o f  t he  

s ta te  o f  mus i c  educat i on i n  the p r imary  schools .    

1.13  Prev iew o f  Chapters  

The  thes is  i s  i n  s i x  chap te rs .  Each chapter  deal s  wi th  spec i f i c  

aspects  o f  t he  resea rch .  The preceding de ta i l s  const i tu te  

Chap ter  One .  T he  res t  o f  t he  chapters  a re a r ranged as  fo l l ows :  

  

Chap ter  Tw o  b road l y covers  an i n te r roga t i on  o f  cur r icu l um  

evalua t i on and  imp lem entat i on  th rough l i t e ra tu re rev iew.  Mos t  

spec i f i ca l l y  t he  Chapter  addresses the  a r ts  i n  educat i on and  i ts  

benef i ts ,  i nd i genous  mus i ca l  a r ts ,  the  mus ic  cur r i cu lum,  t he 

a r ts -based cur r i cu l um,  cur r i cu l um eva lua t i on,  eva lua t i on  

des ign ,  t he var ious  eva lua t i on mode ls  o r  app roaches ,  

eva lua t i on of  cur r i cu l um imp lementa t i on ,  an overv iew of  

educa t i onal  eva lua t i on  and programme im plementa t ion  i n  

Botswana,  and  conc lus i ons .    

 

Chap ter  Th ree  deta i l s  t he resea rch des ign and the  

m ethodo logy.  I n  add i t i on t o  t he  research  des ign  and 

m ethodo logy,  t he  Chapter  a l so covers  data co l lec t i on 

i ns t ruments ,  methods  of  data  anal ys i s  and  i n t roduces  the  p i l o t  

s tudy tha t  was  car r i ed  out  wi t h  a  v iew to  t es t i ng the va l i d i t y  

and  re l i ab i l i t y  o f  the  research i ns t rum ents .  

 

Chap ter  Four  dea ls  wi t h  t he p i l o t  s tudy.  The  p i l o t  s tudy i s  

d i scussed under  the  f o l l ow ing  subhead ings :  purpose  of  the  

s tudy,  t he  p i l o t  sam ple,  access  to  the  schools  and  eth i ca l  

i s sues ,  the  record i ng  equipm ent ,  da ta captu re  and  the  resu l ts  

o f  t he  p i l o t .  
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Chap ter  F i ve  covers  ana l ys i s  o f  data,  presenta t ion  o f  resu l ts  

and  d i scuss i on  thereof .  The  Chapter  i s  i n  two par ts ,  namel y  

pa r t  1  and par t  2 .  Par t  1  f ocuses on  the  o rgani za t i on of  l ower  

p r im ary Crea t i ve  and  Per fo rm ing  A r ts  sy l l abus and a  con ten t  

ana l ys i s  o f  t he sy l l abus .  Par t  2  anal yzes  the da ta on  the  

im plem enta t i on o f  t he l ower  p r imary  Creat i ve  and  Per fo rming  

A r ts  sy l l abus .  Fo l low ing  the  two pa r ts  i s  t he  p resentat i on  and 

d iscuss i on o f  resu l ts .  

 

Chap ter  S i x  presen ts  conc lus i ons and  recomm enda t i ons .  

Spec i f i ca l l y,  conc lus i ons a re  d rawn on  sy l l abus im plem entat i on  

by  school  heads ,  on  sy l l abus  implementa t i on  by t eachers ,  and  

on  i nd i genous  m us i ca l  a r ts  and  the i r  i n tegra t i on of  con ten t .  

Recomm endat i ons a re  made spec i f i ca l l y  on  sy l l abus rev i ew,  

sub jec t  panel s ,  p rocurement  o f  books and equipm ent ,  

p rog ramme moni to r i ng,  m in im um equ ipm ent  l i s t ,  i n -se rv i ce 

t ra i n i ng,  and f ur ther  resea rch .  
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