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OPSOMMING

‘N INTERVENSIEMODEL VIR DIE MIDDELKINDERJARE-KIND WAT
SEKSUEEL MISBRUIK IS

deur
LINDA BRITZ
Promotor: Dr J C M Joubert
Graad: D Phil (Maatskaplike Werk)

Hierdie navorsing konsentreer op die ontwikkeling van ‘n behandelingsmodel
vir die middelkinderjare-kind wat seksueel misbruik is. Daar word gefokus op
gestruktureerde, individuele terapie oor die korttermyn. Hierdie model is van
belang aangesien dit teoreties gefundeer is en riglyne vir hulpverlening

daarstel.

Intervensie navorsing is as metodologie gebruik. Hierdie metode behels dat
daar van ‘n kwalitatiewe en kwantitatiewe benadering gebruik gemaak word.
In die eerste gedeelte van die ondersoek (Hoofstukke 2, 3 & 4) is daar
gefokus op die probleemanalisering en data-insameling waardeur ‘n
teoretiese onderbou vir die ontwikkeling van die intervensiemodel geskep is.
Die middelkinderjare as ontwikkelingsfase is bespreek en daar is aangetoon
hoe hierdie inligting as vertrekpunt kan dien tydens die beplanning en
uitvoering van intervensie aan die seksueel misbruikte kind. Die redes vir die
kind se hoé slagoffervatbaarheid is uitgewys, die verskillende vorme van
seksuele misbruik is bespreek en daar is aangetoon dat een kind ook deur ‘n
ander seksueel misbruik kan word. Die sosiale omgewings waarbinne die kind
seksueel misbruik kan word is aangedui asook die moontlike gevolge wat

seksuele misbruik vir die kind inhou.
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Die tweede gedeelte van die ondersoek (Hoofstukke 5 en 6) hou verband met
die ontwerp van die intervensiemodel, die uitvoering van ‘n voorondersoek en
die verfyning van intervensie. In Hoofstuk 5 is die benaderings wat as
teoretiese onderbou van die model dien, kortliks uiteengesit. Die
kernelemente van die misbruik-gefokusde benadering, kognitiewe
gedragsterapeutiese benadering en psigomotoriese benadering dien as
onderbou vir die beginsels van die intervensiemodel. Die komponente of
fokuspunte van die terapie is ook omskryf. In Hoofstuk 6 is die
intervensieprogram uiteengesit. Hierdie program kan beskryf word as die
operasionalisering van die intervensiemodel in die praktyk. ‘n Gedetailleerde
beskrywing van die uitvoering van elke terapiesessie word in hierdie hoofstuk

gebied.

Die intervensieprogram is op drie kinders van die Jakaranda Kinderhuis te
Pretoria toegepas. In Hoofstuk 7 is die resultate van die empiriese ondersoek
asook die interpretasie daarvan aangebied. Die fokus is op die uitkoms van
die intervensie met betrekking tot die verandering wat plaasgevind het in die
respondente se ervaring van tevredenheid, sekuriteit, verhoudings en
angstigheid. Uit die navorsingsresultate blyk dit dat al drie die respondente
deur die intervensie bevoordeel is sodat hulle die seksuele misbruik nie langer
as oorweldigend beleef nie. In Hoofstuk 8 is afgesluit met enkele

samevattende opmerkings en aanbevelings.

Sleutelterme:
seksuele misbruik
intervensie navorsing
intervensiemodel
intervensieprogram
gestruktureerde terapie
korttermyn terapie
middelkinderjare

ondersteuner
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psigomotoriese benadering
misbruik-gefokusde benadering

kognitiewe gedragsterapeutiese benadering
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SUMMARY

AN INTERVENTION MODEL FOR THE SEXUALLY ABUSED LATENCY

AGED CHILD
by
LINDA BRITZ
Promoter: Dr J C M Joubert
Degree: D Phil (Social Work)

This research concentrates on the development of an intervention model for
the sexually abused latency aged child. The focus is on short term, structured
individual therapy. The importance of this model is linked to the underlying
theoretical basis that it provides as well as the guidelines suggested for

therapy.

Intervention research was used as research methodology. This methodology
implies a combined quantitative and qualitative approach. The first part
(Chapters 2, 3 & 4) addresses the problem analysis and information gathering
linked to the development of a theoretical basis for the intervention model.
The latency years as developmental stage is discussed and suggestions are
made as to which this information can be used during the planning and
conducting of intervention. The reasons for the child’s vulnerability to become
a sexual abuse victim are explained. The different forms of sexual abuse are
indicated and it is argued that one child can be abused by another. The social
environments where sexual abuse might occur are described as well as the

possible consequences that sexual abuse holds for the victim.

The second part of this research (Chapters 5 & 6) is related to the design of
the intervention model, the conducting of a pilot test and the refining of the
intervention. The key elements of abused focused therapy, cognitive

behavioural therapy and movement therapy is outlined. These approaches
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serve as theoretical background for the formulation of the principles of the
intervention model. The areas of focus during intervention are described. In
Chapter 7 an outline of the intervention program is described. This
programme can be viewed as a practical application of the intervention model.

A detailed description of every therapy session is provided.

The intervention program was tested on three children from the Jakaranda
Children’s Home in Pretoria. Chapter 8 indicates the results of the empirical
research as well as the interpretation thereof. The focus of this chapter is on
the results as referring to the changes in the respondent’s experience of
compliance, relationships, security and anxiety. The research results clearly
shows that the three respondents were helped by the intervention and that
they were no longer overwhelmed by their experience of the sexual abuse.
The study is concluded in Chapter 8 with some remarks in summary and

proposals for further research.

Key words:

sexual abuse
intervention research
intervention model
intervention program
structured therapy
short term therapy
latency years
supporter
movement therapy
abuse focused therapy

cognitive behavioural therapy
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