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Opsomming 
 
Die samestelling van rekenaar- en kommunikasietegnologie, die hedendaagse 

beskikbaarheid, bekostigbaarheid en gewildheid van hierdie nuwe tegnologie, asook 

die impak wat verbruikergedrag van verskillende tegnologiegerigte generasies op 

ekonomiese bedrywighede in bykans alle wêreldmoondhede het, skep die grondslag 

vir ’n grootskaalse ontluikende inligtingrewolusie wat omvangryke en ontwrigtende 

verandering meebring. Die samelewing benodig gevolglik ’n behoorlike en 

doeltreffende verwysingraamwerk, terminologie en metodiek vir die vestiging van 

psigologiese vaardighede vir die hantering van komplekse verandering in die 

toekoms. 

 

Die promovenda het die uitdaging om psigologiese vaardighede by individue en 

organisasies te vestig raakgesien. Sy het hierdie verskynsel by wyse van 

aksienavorsing bestudeer, en het derhalwe ’n teoretiese en empiriese ondersoek 

geloods. In die proefskrif word verandering, beplande verandering, transformasie en 

verwante verskynsels soos tegnologiese ontwikkeling, globalisering, diversiteit van 

die werkmag asook etiese en generasieverskille ondersoek om ’n konteks vir die 

begrip van toenemende vinnige en komplekse verandering daar te stel. Voorspelbare 

individuele en organisatoriese reponse op beplande verandering word beskryf, 
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waarna die beginsels van ’n lerende organisasie as oplossing vir die hantering van 

verandering voorgehou word. 

 

Individue se reaksie op verandering vorm die grondslag van ’n geïntegreerde 

raamwerk vir die psigodinamiek van verandering. Veranderingsiklusse met 

eiesoortige fases word bespreek. ’n Holistiese model van veranderingfases word uit 

voorgaande werk geformuleer en dien as verwysingraamwerk vir die hantering van 

verandering. Die psigologiese dinamiek van elke fase word beskryf en vorm die 

grondslag vir die ontwikkeling van ’n vraelys, werkwinkel en opvolgsessie oor 

veranderingbestuur. Die teoretiese ondersoek lei tot voorstelle oor individuele 

hulpverlening waarmee leiers hul werknemers tydens intervensies van beplande 

verandering kan bystaan. 

 

Die empiriese gedeelte van die ondersoek bestaan uit ’n voor- en hoofondersoek. Die 

ontwikkeling en aanbieding van ’n werkwinkel met ’n meegaande opvolgsessie, word 

as intervensiemetodiek met behulp van ’n vraelys tydens ’n voor-, tussen- en 

opvolgmeting geëvalueer, onder andere met Cronbach se metode van 

betroubaarheidskatting, meervoudige variansieontleding met gepaardgaande Scheffé 

toetsing asook Hotelling se T2 toets. Suksesvolle hantering van verandering word 

deurgaans voorgehou as ’n begeerde opsie vir die toekoms wat individue en 

organisasies deur middel van die vestiging van lerende vaardighede, in die hede ’n 

werklikheid maak.
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Summary 

 

The convergence of computer and communication technology, the readily availability, 

affordability and popularity of this new technology, as well as the impact of consumer 

behaviour of a diversity of technology-centred generations on global economic 

activities,  

all contribute to the provision of a base for the emerging of an information revolution 

that will both be far-reaching and unsettling. Society accordingly needs an appropriate 

and effective frame of reference, terminology and methodology for the establishment 

of psychological skills with which to equip people to handle the complexity of change 

in the future. 

 

The promovenda recognized the challenge to equip individuals and organizations with 

the required psychological skills. She studied the change phenomenon through action 

research and did this by way of a theoretical and empirical investigation. The thesis 

investigated change, planned change, transformation and related phenomena, such 

as technological development, globalization, diversity of the work force, ethical issues 

and generational differences in order to construct a context with which to understand 

the complexity of escalating and accelerating change. Predictable individual and 

organizational reactions to change were emphasized, whilst the principles of a 
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learning organization were put forward as the best option for effectively dealing with 

change and transformation. 

 

Individual reactions to change formed the base of an integrated framework for the 

understanding of the psychodynamics of the phenomenon. Change cycles with 

characteristic phases were discussed. A holistic model of a phased approach to 

change was formulated, based on preceding research work by the candidate and also 

served as a frame of reference for the effective handling of change. The 

psychological dynamics of each phase were described and these also formed the 

foundation of a questionnaire, workshop and follow-up session related to the 

management of change. The theoretical investigation led to proposals on how leaders 

might render individual assistance to employees during interventions of planned 

change. 

 

The empirical component of the investigation consisted of a preliminary and a main 

investigation. The presentation of a workshop and accompanying follow-up session 

were assessed by means of a questionnaire that was completed prior to, during and 

after the intervention, amongst other by use of Cronbach’s approach to reliability 

assessment of the instrument, multiple analysis of variance with concomitant Scheffé 

tests as well as Hotelling’s T2 test for the comparison of profiles. Proficiency in the 

handling of change was continually presented as the most preferred option that 

individuals and organizations could use for the establishment of learning skills with 

which to realize future change in the present day. 
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