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Die swak akademiese prestasie en gepaardgaande hoe druipsyfer van veral 

eerstejaarstudente aan tersiere inrigtings is 'n groeiende probleem. Navorsing toon dat 

hierdie probleem nie die gevolg is van een enkele faktor nie, maar die resultaat van 'n 

verskeidenheid wat invloed uitoefen op die leer van studente. 

T alle navorsingsprojekte met betrekking tot die verbetering van die akademiese prestasie 

van eerstejaarstudente is die afgelope 18 jaar (1980-1997) op intemasionale en nasionale 

vlak uitgevoer. 'n Aigemene aanduider is dat akademiese ontwikkelingsprogramme, 

aanvullend tot die formele onderrigprogramme gesien word as 'n moontlikheid om die 

probleem die hoof te bied. 
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Die massifikasie van tersiere onderwys, wat veral gedurende die vroee negentigerjare 

(1990-1995) in Suid-Afrika plaasgevind het, en die feit dat die oorgrote meerderheid van 

studente wat tot 'n oorbruggingsprogram toegelaat is, vanuit die voorheen benadeelde 

groeperinge van die Suid-Afrikaanse samelewing afkomstig was, het daartoe gelei dat 

hierdie studente as milieugedepriveerd geklassifiseer is. Nie net het daar 'n negatiewe 

konnotasie rondom oorbruggingskursusse ontstaan nie, maar het oorbruggingskursusse 

'n remedierende aanslag verkry, wat vir die studente onaanvaarbaar was. 

Die verandering in die politieke bestel van Suid-Afrika sedert 1994 het gelei tot die 

proklamering van verskeie wette met die doel om onder meer voorheen benadeelde 

individue en gemeenskappe in Suid-Afrika op te hef en diskrimenerende praktyke uit te 

skakel. Hierdie veranderinge het tot 'n ongekende vraag na tegnologies geskoolde 

mannekrag vanuit die voorheen benadeelde groeperinge gelei. 

Die doel met hierdie navorsing is om onder meer die: 

• ontstaan en ontwikkeling van die technikonwese in Suid-Afrika met spesifieke 

verwysing na Technikon Pretoria kortliks aan die orde te stel; 

• ontstaan en ontwikkeling van akademiese steungewing met inbegrip van 'n 

internasionale en nasionale perspektief oorsigtelik te bespreek; 

• 	 faktore wat 'n student se akademiese prestasie befnvloed te kategoriseer en 

kortliks te bespreek; 

• 	 praktiese uitvoering van 'n behoeftebepaling vir akademiese steungewing aan die 

Fakulteit Ekonomiese Wetenskappe te Technikon Pretoria te dokumenteer; 

• 	 rou data tot verstaanbare en interpreteerbare eenhede te verwerk. Dit sal dan as 

basis geneem word om meganismes daar te stel wat sal verseker dat akademiese 

steungewing aan Technikon Pretoria nie net holisties benader sal word nie, maar 

ook in die praktyk toegepas sal word. Die primere oogmerk is die verbetering 

van die akademiese prestasie van aIle eerstejaarstudente aan Technikon Pretoria. 
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SUMMARY 


Guidelines for an academic development model for the Faculty of Economic 


Sciences at Technikon Pretoria 


by 

Gawie Stoltz Engelbrecht 

Promoter: Dr P H du Toit 

Co-Supervisor: Prof A de Boer 

University: University of Pretoria 

Department: Didactics 

Degree: Philosophiae Doctor (Curriculum Studies) 

The poor academic perfonnance and concomitant high failure rate of specifically first 

year students at tertiary institutions is a growing problem and research indicates that this 

problem is not the result of only one single factor but the resultant of many factors. 

Considerable research projects regarding possible improvement of the academic 

perfonnance of first year students did occur over the past 18 years (1980-1997) on 

international and national level. A general indicator is that academic development 

programmes, in conjunction with fonnal educational programmes, is seen to be a 

possible solution to the problem. 

The massification of tertiary education that took place especially during the early nineties 

(1990-1995) in South Africa and the fact that the majority of students selected for a 
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bridging course were from the previously disadvantaged groupings of the South Afiican 

society did lead to the classification of these students as milieudeprived. Not only did a 

negative connotation existed regarding bridging courses but did it also reflect a remedial 

character which was totally unacceptable for students. 

The changes in the political dispensation of South Afiica since 1994 did lead to the fact 

that many laws were proclaimed with the aim of uplifting the previously disadvantaged 

individuals and communities in South Africa and to rule out all forms of discriminating 

practices. These changes did lead to an unprecedented demand for technologically 

skilled manpower from employers for people from the previous disadvantaged 

groupings, in other words the demand from commerce and industry for individuals from 

previously disadvantaged groupings which received career focused education at a 

technikon did increase drastically. 

The purpose of this research is inter alia to: 

• 	 shortly describe the origin and development of technikons in South Afiica with 

specific reference to T echnikon Pretoria; 

• 	 describe the origin and development of academic support with reference to 

international and national perspectives; 

• 	 list and describe those factors that influence the academic performance of a 

student; 

• 	 document the practical execution of a needs assessment for academic support for 

the Faculty ofEconomic Sciences at Technikon Pretoria; 

• 	 process the raw data into understandable and interpreted units. This will then be 

used as the basis from which mechanisms will follow as to ensure that academic 

support at T echnikon Pretoria will not only be approached in a holistic manner 

but will also be applied in practice. The primary aim of increasing the academic 

performance of all first year students at T echnikon Pretoria. 
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