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Na die demokratiese verkiesing van 1994, het daar in Suid-Afrika ’n nuwe en geïntegreerde 

onderwysstelsel tot stand gekom, in ooreenstemming met internasionale tendense en die 

bepalings van die Suid-Afrikaanse Grondwet ten opsigte van gelykheid, menswaardigheid, 

basiese onderwys en gelyke toegang tot onderwys.  Volgens die inklusiewe onderwysstelsel 

moes leerders met leer- en ontwikkelingshindernisse in die hoofstroom van die onderwys 

geakkommodeer word. 

 

Om inklusiewe onderwys te laat slaag, is ’n netwerk van ondersteuning op departementele, 

provinsiale, streeks- en skoolvlak ontwikkel.  Op skoolvlak is die skoolondersteuningspan 

(SOS) direk verantwoordelik vir die ondersteuning van leerders met leer- en ontwikkelings-

hindernisse, die opvoeders en ouers/versorgers.  Die doeltreffendheid van hierdie 

skoolondersteuningspanne sal uiteindelik die kwaliteit van hierdie inklusiewe 

onderwysbenadering bepaal.  

 

Die vraag wat hierdie navorsing gerig het, was: Hoe doeltreffend vervul die skoolonder-

steuningspan sy funksie in die onderrig en leer van leerders met leer- en 

ontwikkelingshindernisse binne die raamwerk van die inklusiewe onderwysstelsel?  ’n 

Kwalitatiewe navorsingsontwerp is gekies wat verkennend, beskrywend en verklarend sou 

wees.  Na ’n aanvanklike literatuurstudie waarin internasionale en nasionale tendense op 

hierdie gebied ondersoek is, is vyf primêre hoofstroomskole in die Wes-Kaap op grond van 

bepaalde kriteria geselekteer.  ’n Loodsstudie is in ’n ander skool gedoen om data-

insamelingstrategieë te verfyn.  Daarna is data by die vyf betrokke skole ingesamel deur 

middel van gestruktureerde vraelyste, individuele en fokusgroeponderhoude, veldnotas en 

die ontleding van toepaslike dokumentasie.  Ten einde hierdie spanne se funksionering te 

kon evalueer, is elf kriteria ontwerp om gesamentlik as ’n evalueringsinstrument te dien.  

Die doeltreffendheid van die skoolondersteuningspanne van die vyf skole is vervolgens 

geëvalueer en volgens ’n konseptuele raamwerk in bepaalde kategorieë geplaas. 

 

Daar is bevind dat die skoolondersteuningspanne van die vyf skole op die meeste terreine 

redelik doeltreffend funksioneer.  Ten opsigte van hul samestelling is hulle doeltreffend.  

 

ABSTRAK

 
 
 



Die skoolondersteuningspanne funksioneer egter ondoeltreffend op die terrein van 

oriëntering en opleiding van hul lede, asook van die opvoeders en ouers/versorgers van 

leerders met leer en ontwikkelingshindernisse.   

 

 
SLEUTELTERME 

 

Inklusiewe onderwys (IO)  

onderrig en leer aan die leerder(s) met leer- en ontwikkelingshindernisse 

gewone skole 

gespesialiseerde leeromgewing 

skoolondersteuningspan (SOS) 

leerders met leer- en ontwikkelingshindernisse (LLOH) 

opvoeders 

ouers/versorgers 

klashulp/assistent/fasiliteerder 

individuele onderwys- en ontwikkelingsplan (IOOP) 

doeltreffendheid 
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After the democratic election of 1994, a new and integrated education system was developed 

in South Africa in accordance with international trends and the stipulations of the South 

African Bill of Rights with regard to equality, human dignity, basic education and equal 

access to education.  According to the inclusive education system, learners with learning and 

developmental barriers should be accommodated within the mainstream of education.  

 

In order for inclusive education to succeed, a network of support was developed on 

departmental, provincial, district and school level.  At school level, the school-based support 

team is directly responsible for supporting learners with learning and developmental 

barriers, educators and parents/caregivers.  The effectiveness of these school-based support 

teams will, eventually, determine the quality of this inclusive education approach.  

 

The question which guided this research, is: How effectively does the school-based support 

team fullfil its function in the teaching and learning of learners with learning and 

developmental barriers within the framework of inclusive education?  A qualitative research 

design was chosen which is exploratory, descriptive and explanatory.  After an initial 

literature study in which international and national trends in this field were investigated, five 

primary mainstream schools were selected in the Western Cape according to certain criteria.  

A pilot study was conducted in another school to refine data collection strategies.  

Information was then gathered in the five schools by means of structured questionnaires, 

individual and focus group interviews, field notes and the study of appropriate documents.  

In order to evaluate these teams, eleven criteria were designed to serve collectively as an 

evaluation instrument.  The effectiveness of the school-based support teams in the five 

schools were subsequently assessed and placed in various categories according to a 

conceptual framework.  

 

It was found that the school-based support teams function relatively effectively in most 

areas.  The composition of the teams is effective.  However, the teams function ineffectively 

with regard to the orientation and training of their members, as well as of the teachers and 

parents/caregivers of learners with learning and developmental barriers.  

 

SUMMARY

 
 
 



KEY TERMS 

 

Inclusive education (IE) 

education and learning of learners with learning and developmental barriers 

regular schools 

a specialised learning environment 

school-based support team (SBST) 

Learners with learning and developmental barriers (LLDB) 

educators 

parents/caregivers 

class aid/assistant/facilitator 

individual education and development plan (IEDP) 

effectiveness 
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DNE     Department of National Education 

DOS    Distriksondersteuningspan 

GDE    Gauteng Department of Education 
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LO    Leerondersteuner 

LSOB    Leerder(s) met spesiale onderwysbehoeftes 

OBOS    Onderwysbestuur-en-ontwikkelingsentrum(s) 

SGB    School Governing Body 

SOS    Skoolondersteuningspan 

SOSKO   Skoolondersteuningspankoördineerder 

WKOD    Wes-Kaapse Onderwysdepartement 
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BYLAE D: ONDERHOUDE 

BYLAAG D.1: Bedankingsbrief aan hoofde/SOSKO’s 
BYLAAG D.2: Semi-gestruktureerde onderhoudsvrae: individuele onderhoud 
BYLAAG D.3: Semi-gestruktureerde onderhoudsvrae: fokusgroeponderhoud 
BYLAAG D.4: Verifiëring van transkripsies: nie-deelnemende waarnemer 
BYLAAG D.5: Voorbeeld: transkripsie van individuele onderhoud 
BYLAAG D.6: Voorbeeld: transkripsie van fokusgroeponderhoud 
BYLAAG D.7: Voorbeeld: tema-analise van getranskribeerde onderhoud gedurende 
 aanvangsdata-analise 
BYLAAG D.8: Volledige transkripsies: kompakskyf 

Bylae E 

BYLAAG E.1: Voorbeeld: navorsingsdagboek    
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