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'n Literatuuranalise is ondemeem om 'n stelselmodel (sekondere doel) te ontwikkel wat kan dien 

as teoretiese raamwerk vir die ontwikkeling van die psigometriese vraelys. Verskillende 

leerbenaderings soos dit in relevante literatuur omslcryfword, is geldentifiseer, afgebaken en 

omskryf. Die faktore wat 'n invloed op individue se leerbenaderings het, is ondersoek. 'n 

Stelselmodel van leer is aan die hand van die literatuuranalise ontwikkel waarvolgens die verband 

tussen leerbenaderings, leeromgewingsfaktore, persoonlike faktore en leeruitkomste aangedui is. 

'n Duidellke en onderskeibare insetkomponent, 'n proseskomponent en 'n uitkomskomponent wat 

interafhanklik en in interaksie is, kan aan die hand van die literatuur, geldentifiseer word. Die 

gevolgtrekking is gemaak dat die stelselmodel van leer 'n sinvolle holistiese raamwerk verskaf, 

waarvolgens leerbenaderings en die faktore wat 'n invloed daarop het, verstaan, geInterpreteer 

en beInvloed kan word. 

Die empiriese deel van die studie fokus op die ontwikkeling van 'n leerbenaderingsvraelys vir 

volwassenes wat oor aanvaarbare psigometriese eienskappe beskik. Die leerbenaderingsvraelys 

(LBV) wat ontwikkel is, beskik oor twee afdelings, naam1ik leerbenaderings in terme van die 

leerinhoud (LBVi) en die leerbenaderings in terme van sosiale orientasie (LBVs). Die LBVi 

bestaan uit 'n diep,- oppervlak-, en prestasieleermotief en 'n verbandhoudende diep-, oppervlak-, 

en prestasieleerstrategiedimensie, asook 'n waargenome selfeff'ektiwiteit- en 'n vrees-vir­

mislukkingdimensie. Die LBVs bestaan uit 'n afhanklike, onafhanklike, kooperatiewe en 'n 

kompeterende leerbenaderingsdimensie. Die navorsingsresultate toon dat die LBV oor inhouds-, 

faktor- en konstrukgeldigheid beskik. Die faktorstrukture van die LBV is stabiel vir die tersiere 

en bedryfskontekste. Die navorsingsresultate toon dat die LBV 'n betroubare en 'n niesydige 

maatstaf vir verskillende taalgroepe is. Die empiriese ondersoek toon resultate wat die 

stelselmodel van leer sterk ondersteun. Die groepering van leerbenaderings volgens bepaalde 

beskouinge van wat leer behels, die onderlinge verwantskap tussen leerbenaderings, asook die 

situasionele aard van leerbenaderings soos dit in die stelselmodel uitgebeeld word, word bevestig. 

Die LBV kan aan die hand van die stelselmodel van leer 'n belangrike bydrae lewer tot die 

fasilitering van eff'ektiewe leer in organisasies. 
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The effectiveness with which people learn in modem organisations is increasingly emphasised 

in today's information and knowledge driven economy. The effectiveness of learning and the 

increase of expertise in a rapidly and dramatically changing economic, political and social 

environment is regarded as being extremely important for the success and survival of 

organisations. The wayan individual views the process of learning influences the leamer's 

approach to a learning opportunity and the effectiveness of the learning process concerned. 

An individual's awareness ofhislher own learning approach and opportunities for critical and 

realistic reflection on hislher own behaviour is important for the development of effective 

learning. Opportunities for critical and realistic reflection on hislher own learning behaviour 

promotes a leamer's ability to handle new and complex situations. The need for a reliable and 

valid measure for learning approaches as a means to facilitate critical and realistic reflection by 

a learner must be emphasised in this regard. Related to this is the need for a systems model which 

promotes a holistic approach to the interpretation of learning approaches and the facilitation of 

effective learning within organisations. The primary aim of the study was to develop a 

questionnaire with acceptable psychometric properties which could be used to determine the 

learning approaches ofadults. The secondary aim of the study was to develop a systems model 

which indicates the relationship between learning approaches, macro- and micro-learning 

environment factors, personal factors and learning outcomes for organisations. 

A literature analysis was undertaken to develop a systems model (secondary aim) which could 
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serve as a theoretical framework for the development of a learning approaches questionnaire. 

Different approaches as described in existing literature were identified, delimited and defined. 

The factors which influence individuals' learning approaches were investigated. A systems model 

of learning was developed on the basis of the literature study. This model is used to indicate the 

relations between learning approaches, learning environment factors, personal factors and 

learning outcomes. A clear and identifiable input component, a process component and an 

outcomes component which are interdependent and interact with one another, were identified on 

the basis of the literature. The study concluded that a systems model of learning provides a useful 

holistic framework to assist the understanding, interpretation and influencing of learning 

approaches and the factors which influence learning approaches. 

The empirical part of the study focusses on the development of a learning approaches 

questionnaire for adults. The learning approaches questionnaire (LAQ) which was developed 

consists of two sections, a learning approaches in terms of the learning content section (LAQc) 

and a learning approaches in terms of social orientation section (LAQs). The LAQc section 

consists of a deep, surface and achievement learning motive dimension and a related deep, 

surface and achievement strategy dimension, as well as a self-efficacy and fear-of-failure 

dimension. The LAQs consists of a dependent, independent, co-operative and competitive 

learning approach dimension. The research results demonstrated that the LAQ displays content, 

factor and construct validity. The factor structures of the LAQ are stable for business and tertiary 

learning contexts. The research results also showed that the LAQ is a reliable and unbiased 

measure for various language groups. The results of the empirical investigation strongly 

supported the systems model of learning. The grouping of learning approaches according to 

particular views of what learning encompasses, the mutual relations between learning 

approaches, as well as the situational nature of learning approaches as depicted in the systems 

model, were confirmed. By using the systems model of learning, the LAQ can make an important 

contribution to the facilitation of effective learning in organisations. 

-xxvii­

 
 
 


	TITELBLAD, ENS.
	Titelblad
	Erkenning
	Dankbetuigings
	Inhoudsopgawe
	Lys van tabelle
	Lys van figure
	Summary

	Hoofstukke 1-2
	Hoofstuk 3
	Hoofstuk 4
	Hoofstukke 5-6
	Hoofstuk 7
	Hoofstukke 8- 9
	Hoofstuk 10
	Hoofstuk 11
	Hoofstuk 12
	Hoofstuk 13
	Hoofstuk 14
	Bronnelys
	Bylaes



