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OPSOMMING 

 
DIE BENUTTING VAN TEMPERAMENTANALISE IN ‘N 

BEMAGTIGINGSPROGRAM VIR OUERS MET KINDERS IN DIE 

MIDDELKINDERJARE 

 

deur  

 
CHANETTE STRYDOM 

 
 

PROMOTOR:  DR. J.M.C. JOUBERT 

DEPARTEMENT MAATSKAPLIKE WERK EN KRIMINOLOGIE 

UNIVERSITEIT VAN PRETORIA 

 

GRAAD: D.PHIL. (MAATSKAPLIKE WERK) 

 

Hierdie navorsing het ten doel gehad om ‘n bemagtigingsprogram wat op die 

benutting van temperamentanalise gebaseer is, vir ouers met kinders in die 

middelkinderjare te ontwikkel en die bruikbaarheid van so ‘n program te evalueer.  

Die motivering vir die studie het ontstaan na aanleiding van die gebrek aan toepaslike 

programme in die praktyk van maatskaplike werk oor die verskillende temperamente 

en behoeftes van kinders wat nie deur ouers verstaan en bevredig word nie.   

 

Intervensienavorsing is hiervoor aangewend.  ‘n Tweefasige navorsingsbenadering is 

gevolg.  Tydens fase 1 is  kwalitatiewe navorsing onderneem, waar ‘n 

behoeftebepaling gedoen is deur van twee fokusgroepe met tien ouerpare elk, gebruik 

te maak.  Die volgende navorsingsvraag is vir hierdie fase geformuleer:  Wat is die 

behoeftes van ouers aan ‘n program waarin temperamentanalise ten opsigte van 

hulleself en hulle kind in die middelkinderjare benut word ten einde die ouer-kind-
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verhouding te bevorder?    Die inligting wat kwalitatief bekom is, het komplementêr 

tot die omvattende literatuurstudie wat onderneem is, inligting na vore gebring wat 

die inhoud van die ouerskapsprogram tot gevolg gehad het.  Antwoorde op die 

navorsingsvraag kon dus gevind word.   

 

Tydens fase 2 is kwantitatiewe navorsing onderneem, waar die 

ouerbemagtigingsprogram met behulp van ‘n selfontwerpte vraelys geskied het.    Die 

enkelstelselontwerp is tydens die fase gevolg.  Die volgende navorsingshipotese is 

tydens hierdie fase geformuleer:  Indien ‘n bemagtigingsprogram wat 

temperamentanalise insluit, met ouers van kinders in hulle middelkinderjare benut 

word, behoort die ouers se kennis so te verhoog dat hulle daardeur bemagtig sal word 

om hul kinders se gedrag beter te verstaan.  Die ouerbemagtigingsprogram het uit ses 

sessies bestaan en is oor ‘n tydperk van twee weke geïmplementeer.  Vier ouerpare en 

een enkelouer het die ouerbemagtigingsprogram deurloop.  Vyf kinders is by twee 

groepassesseringsessies betrek, met die doel om hulle geneigdheid om op ‘n sekere 

wyse op te tree, waar te neem.  Die selfontwerpte vraelys is deur al die ouers voltooi 

voor en na die afloop van die ouerbemagtigingsprogram.  Hierdie meetinstrument het 

die hipotese bevestig. 

 

Gevolgtrekkings en aanbevelings vir die benutting van die program en vir 

toekomstige navorsing is na aanleiding van die studie geformuleer. 
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SUMMARY 
 

THE UTILIZATION OF TEMPERAMENT ANALYSIS IN AN  

EMPOWERMENT PROGRAMME FOR PARENTS WITH CHILDREN IN 

THEIR MIDDLE CHILDHOOD 

 

by 

 

CHANETTE STRYDOM 

 

PROMOTER:  DR J.M.C. JOUBERT 

DEPARTMENT OF SOCIAL WORK AND CRIMINOLOGY 

UNIVERSITY OF PRETORIA 

 

DEGREE: D.PHIL. (SOCIAL WORK) 

 

This research was aimed at the development, implementation and evaluation of an 

empowerment programme for parents with children in their middle childhood, 

focused on temperament analysis.  The motivation for this study stemmed from the 

absence of relevant programmes in the field of social work concerning different 

temperaments and needs of children that parents does not understand or meet.  

 

Intervention research was applied.  A two-phase research approach was undertaken.  

In phase 1, a qualitative research was used to do a need assessment.  The need 

assessment was done by means of two focus group discussions with ten parents in 

each group.  The following research question was formulated for this phase:  What is 

the needs of parents related to a programme that focus on temperament analysis for 
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children in there middle childhood.  This data complemented the literature study 

which was undertaken and provided information that established  the contents of the 

empowerment programme.  The research question could therefore be answered.   

 

The qualitative approach was used in phase 2 as the single-system design.  The 

following research hypothesis was formulated for this phase:  If an empowerment 

programme that includes a temperament analysis is attempted with parents, a 

significant change in their knowledge in handling and understanding of their children 

should realise.  The empowerment programme for parents with children in their 

middle childhood consisted of six sessions and was implemented over a period of two 

weeks.  Four parents and one single parent undertook the empowerment programme.  

A group assessment was undertaken with the five children of the parents who 

attended the empowerment programme.  The focus of the group assessment was to 

determine a tendency to respond.  The self-designed questionnaire was completed 

prior to the empowerment programme and thereafter.  This instrument of 

measurement confirmed the hypothesis. 

 

Conclusions and recommendations for the utilization of the programme in future 

research were formulated as a result of the research study. 
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