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AN EXPLORATORY INVESTIGATION INTO INTEGRATED REPORTING
COMPETENCIES

ABSTRACT

Purpose: The purpose of the study was to explore the competencies needed to put
integrated reporting into practice.
Design/methodology/approach: The research approach was designed as a generic
qualitative inquiry, informed by the process of traditional job analysis. Semi-structured
interviews were conducted out with 21 people involved in integrated reporting either as
preparers or as consultants. In addition, secondary data analysis was conducted on
existing competency frameworks of the IIRC, ACCA, CIMA and SAICA, selected because
of updates made for integrated reporting. The primary and secondary data sources were
coded and mapped to three competency categories namely: cognitive, functional and
foundational competencies.
Findings: Integrated reporters fulfil a number of roles, namely as: interpreter of the <IR>
Framework, systems architect, nexus of information, storyteller and innovator. Various
cognitive, functional and foundational competencies were identified as critical within each
of these roles. The bulk of the integrated reporters’ time was spent on their role as nexus
of information and storyteller. The integrated reporters’ interpretation of the <IR>
Framework was identified as the basis for their approach to presenting a business case for
integrated reporting that may or may not be founded on the principle of sustainable value
creation. Many reporters spent most of their time acting as custodians and editors of the
information collected for the integrated report as well as writing of a specific story, while
challenging the board to ensure that the information portrayed was complete. The specific
story integrated reporters focussed on appeared to favour the information requirements of
shareholders as opposed to the information needs of stakeholders. The ability to innovate
is an aspirational role, underpinned by meta-competency. The ability of the integrated
reporter to apply meta-competency will be increasingly important, as the integrated
reporter spends more time in the role of innovator.
Research limitations/implications: The interviewees did not consider if the organisations
they work for are successful at integrated reporting, therefore the competencies reflect
their personal views of competencies required. As the competencies were compared to
competencies set out in published competency frameworks, the limitation was mitigated to
-1-



some extent. The researcher was involved in preparing the integrated report for a non-
listed organisation and in adjudicating integrated reports for an award at the time of the
study.

Originality/value: This paper is the first to examine competencies required to put
integrated reporting into practice as identified by preparers and consultant on integrated
reporting. It makes an important contribution to the academic literature by adding to the
limited body of research on integrated reporting and corporate governance in South Africa.
The study provides insight into the roles that integrated reporters currently fulfil and how

these roles may impact on the implementation of integrated reporting in future.

Keywords: integrated reporting; integrated report; meta-competency; competency;
cognitive competency; functional competency; foundational competency; competency

framework; job analysis.



AN EXPLORATORY INVESTIGATION INTO INTEGRATED REPORTING
COMPETENCIES

1 INTRODUCTION

1.1 BACKGROUND

The skills required of an accounting professional or business leader are very different from
those required thirty or forty years ago (Monterio, 2015). Some competencies, including soft
skills, have become more important to the role of business leaders than cognitive
competencies like academic knowledge (Siriwardane et al., 2014). One reason for the
change in the required competencies for accounting professionals and business leaders can
be ascribed to the global increase in the popularity and implementation of integrated

reporting as the new reporting norm (Owen, 2013).

Why is integrated reporting seen as an evolution in corporate reporting? The reporting
initiatives that preceded integrated reporting, such as triple bottom line reporting, social and
environmental accounting and sustainability accounting focused on non-financial reporting.
The non-financial reporting in the predecessor frameworks remained in silos and was not
integrated into the financial reporting of organisational strategy (Yongvanich and Gutherie,
2006, Eccles et al., 2010, Stent and Dowler, 2015). Integrated reporting, on the other hand,
reflects a holistic perspective on an organisation’s ability to create value for all its
stakeholders, not only for its investors, in the short, medium and long term (IIRC, 2013).
Reporting on an organisation’s ability to create value in the long term is not without its

benefits.

A number of studies have been undertaken to demonstrate the benefits of integrated
reporting which has resulted an increase in its popularity across the world. One such study
found that the shares in organisations that practise integrated reporting were typically held
by investors for longer periods of time (Kotsantonis et al., 2016). Shareholders and investors
appear to be changing their investment behaviour, realising that organisations depend on
finite resources if they want to continue creating value in the long term (Kotsantonis et al.,
2016). These investors are looking to the integrated report to tell a holistic financial and non-
financial story of the organisation and to reflect on how the organisation affects the capitals
it uses (IIRC, 2013).



Who is involved in integrated reporting? As accounting professionals and business leaders
are often involved in the process of integrated reporting, their traditional competencies have
to be updated. Accounting professionals have traditionally focused on financial performance
metrics and reporting. Integrated reporting requires an integrated approach to reporting
financial and non-financial measures, which has resulted in a change in the traditional roles
of professional accountants and others involved in putting integrated reporting into practice
(Sridhar, 2012, Owen, 2013). The preparers and consultants of integrated reporting usually
come from academic backgrounds, with accountants and management accountants often
either leading the process or acting as integral parts of the team (Higgins et al., 2014).
Starbuck (2012) believes that the role of the chief financial officer in integrated reporting will
increase, as they are able to assess the interaction between sustainability initiatives and the
performance by organisations. Starbuck (2012) acknowledges that paying more attention to
the organisation’s sustainability strategy will enable the chief financial officer to contribute to

the success of the organisation’s longer-term value creation.

Both professional accountants and people from other disciplines are involved in integrated
reporting, and a number of comments have been made on the advantages that financial
professionals bring to the process of integrated reporting. In support of this view, the
accounting and management accounting profession, through various professional bodies,
have claimed integrated reporting as a logical fit for the roles that accountants already play
in organisations. This is based on their existing competencies in corporate reporting (IFAC,
2017). The President and CEO of the Institute of Management Accountants, made the
following statement in an article when referring to the impact of integrated reporting on the
management accounting profession: “What a great time it is to be a management
accountant, and what a great opportunity management accountants have to influence better

business and a better society” (Thomson, 2013:8).

It is believed that the existing competencies possessed by professional accountants could
contribute to the process of integrated reporting, as accountants are able to ensure the
consistency between financial, environmental, social and governance data (Roth, 2014).
The challenges that professional accountants face as they continue to participate in putting

integrated reporting into practice in organisations are those of working with specialists in a

-4 -



wide range of technical fields, monitoring and reporting on non-financial performance
measures and understanding the impact of organisations on all the capitals, not only on
financial capital (Roth, 2014).

If accountants and other professionals are involved in the process of integrated reporting,
what are the competencies that they need if they are to put integrated reporting into practice
in the organisations in which they work or the consulting services they provide? The
accounting education curriculum has continued to evolve and improve over the last few
decades. One of the turning points in accounting education was the The Pathways
Commission (2012) report, which identified the need for a change in accounting education.
This would be adapted to the changing demands on the professional accountant. In order
to describe the types of competencies needed by professional accountants, three categories
of competencies were identified: foundational competencies, broad managerial

competencies and accounting competencies (Pathways Commission, 2012).

Studies by Owen (2013) and Lawson et al. (2014) conclude that, in light of, amongst other
developments in integrated reporting, accounting education should have a more strategic
focus and should move away from focusing on technical skills that can be applied only at
the transactional level. Another perspective is that neither technical skills nor soft skills are
sufficient on their own. Daff et al. (2012) discuss the increased importance of emotional
intelligence in addition to soft skills for professional accountants, which would enable them
to deal with the complexity of the business environment. Lawson et al. (2014) use integrated
reporting as an example of the complexities in present-day accounting. These complexities
necessitate an updating of the competencies accountants need if they are to remain
relevant. The competencies are gained through academic learning and practical experience,

one complementing the other (Lawson et al., 2014).

There are also a few innovative perspectives on competencies that may play a role in the
complexity created by integrated reporting. Brown and McCartney (1995), Delamare-Le
Deist and Winterton (2005), as well as Sultana (2009), add an additional dimension to the
trio of competencies referred to as cognitive, functional and foundational competencies.
They refer to this additional competency as “meta-competency”, which is a person’s ability

to grow in the other categories of competency, as and when required. Meta-competency is
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also described as the ability to handle the intricacies of functioning in a management or

executive role (Brown and McCartney, 1995).

“Meta-competences are a prerequisite for the development of capabilities such as
judgement, intuition and acumen upon which competences are based and without
which competences cannot flourish” (Brown and McCartney, 1995:43).
In addition to new perspectives on competencies, the neglected competency in accounting
education, according to Guthrie and Parker (2017), is the fact that social responsibility and
accountability do not play a sufficiently significant role, if any, in accounting education and

research.

“We see the future of our [accounting] discipline as one that is fully integrated with
social practice, and in an ever more complex world, must extend way beyond its initial
technical limits” (Guthrie and Parker, 2017:12).

As professional accountants are involved in the integrated reporting process, it is necessary
for professional accounting competency frameworks to be updated to incorporate
competencies relating to integrated reporting. A number of competency frameworks have
been updated. Such competency frameworks include that of the Association of Chartered
Certified Accountants (“ACCA”), which was updated in anticipation of the release of the <IR>
Framework (Owen, 2013). Accountants are, however, not the only integrated reporters, so
the International Integrated Reporting Council (“lIRC”) issued its Competence Matrix (“IR
Matrix”), setting out some of the competencies needed by integrated reporters, regardless
of their profession (IIRC, 2016). The IIRC developed its IR Matrix by engaging with
stakeholders from all over the world. A number of South African organisations were part of
the IIRC pilot program that contributed to the development of the <IR> Framework and were

also part of the process of developing the IR Matrix (IIRC, 2011).

South Africa is described as the home of integrated reporting and is seen to be at the
forefront of developments in integrated reporting (Burke and Clark, 2016). This is mostly
because of the requirements of the South African stock exchange and King Ill. The King IV
governance code has required listed companies to prepare integrated reports since 2010
(Burke and Clark, 2016). A discussion paper on the framework for integrated reporting was
issued by the South African Integrated Reporting Committee (“IRC”) in 2011, before the IIRC

issued the <IR> Framework in 2013 (IRC, 2011). The integrated reporters in South Africa,
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who have therefore been preparing integrated reporting since 2010, represent a good
sample of preparers and consultants who are well suited to describing the competencies

they have been applying in putting integrated reporting into practice.

1.2 PURPOSE OF THE STUDY

The purpose of the study was to explore the competencies needed to put integrated
reporting into practice. This would be by means of semi-structured interviews and exploring
the competencies preparers and consultants implementing integrated reporting believe are
required when putting it into practice. This would include the various roles they fulfil as
integrated reporters. The next step was to examine the existing competency frameworks for
similar competencies. The identified competencies would be contrasted with those
described in the existing competency framework. The final step would be to highlight the
competencies identified in the competency frameworks which were not identified during the

interviews.

1.3 CENTRAL AND SECONDARY RESEARCH QUESTIONS

The study aimed to answer the central and secondary research questions listed below.

Central research question:

e What competencies are needed to put integrated reporting into

practice?

Secondary research questions

e What knowledge have integrated reporters gained that enables them to put integrated

reporting into practice?

e What were the tasks that integrated reporters performed as part of the integrated

reporting process?

¢ What were the skills, expertise or competencies required to perform these tasks?



1.4 RESEARCH CONTRIBUTION

Pratt (2009) highlights the importance of identifying gaps in previous studies but also of
clarifying how this study contributed to filling those gaps. This study is different from the
previous studies in accounting education, as it does not consider gaps in perceived
competencies between trainee and employer, or the student and the formal education
system. It rather considers the competencies needed to do integrated reporting, regardless
of where or when these skills were obtained. This is also regardless of whether or not the
integrated reporter is an accountant. Previously, the skills of newly-qualified professionals
were considered, whereas this study considers the skills needed by practitioners with

experience in integrated reporting.

It is important to fill this gap because accountants and other professionals are required to
have the skills to do integrated reporting, yet very little research has been undertaken to
understand what these skills are or where they are best learned. There has been limited
research in South Africa on the impact of integrated reporting on the competency framework
of professional accounting and other organisations. The research undertaken before
compiling the IR Matrix was done on an international basis only and does not apply to any
specific profession or territory (IIRC, 2016). This study would be valuable to training
providers who want to tailor their courses to address the skills needed to put integrated
reporting into practice in South Africa. The study has broader application, as most of the

skills are not specific to any profession or territory.

Cardy and Selvarajan (2006) point out that an analysis of the skills required for a specific
task are also important in a recruitment process as this enables the recruiter to ensure that
applicants have the necessary skills or fill the skills gap in a group that has been tasked with
a specific job, in this instance with integrated reporting. The study will be of interest to current
and future professionals or to companies who want to employ or recruit a person or group
of people to form part of the integrated reporting process in an organisation, as it will enable
them to understand the competencies needed to be able to put integrated reporting into

practice.



The study makes a link between the skills required and the concepts: competency,
competency modelling and competency frameworks. This direct link has been lacking in
previous studies. The study therefore brings new understanding to the concepts by
addressing these concepts in combination with each other and therefore increases the

quality of the findings in the study (Vaismoradi et al., 2013).

Chapter 2 provides a literature review on the evolution of integrated reporting as a corporate
reporting framework, identifies who is typically involved in integrated reporting, some
findings based on research on preparers of integrated reports and identifies trends and
research on education on integrated reporting. As there is limited research on the topic of
integrated reporting education, Chapter 2 also explores accounting education and the
deficiencies identified in the accounting curricula. The literature review further provides
clarity on the definition of the term “competency” as it is applied in a traditional job analysis.
Chapter 3 sets out the methodology applied in the study. Chapter 4 includes findings and
discussions on the themes identified during the research. Lastly Chapter 5 concludes on the

competencies needed to put integrated reporting into practice.



2 LITERATURE REVIEW

In Part 1 of this chapter, the researcher describes the evolution of integrated reporting,
specifically in South Africa. In Part 2, the study explores the question “Who is involved in
integrated reporting?” Part 3 evaluates the complexities identified by preparers putting
integrated reporting into practice. Part 4 examines the trends and research in education on
integrated reporting and finds that most of the literature relates to the deficiencies in
accounting education. Part 5 discusses the concept “competencies” and the various
perspectives on what the term represents. Part 6 describes the contribution of the study at
hand.

2.1 THE EVOLUTION OF INTEGRATED REPORTING

The quest for the improved reporting of financial and non-financial information is not new,
even though Adams (2015:23) describes integrated reporting as “a different way of thinking
about corporate success and reporting”. A number of reporting initiatives however preceded
integrated reporting, each of which have had some influence on the final framework (Eccles
et al., 2015).

Reporting on measures of financial, social and environmental performance has always been
in high demand (Burke and Clark, 2016). Non-financial information was already included in
the annual reports of the early experimenters: Novozymes, Novo Nordisk and Natura in 2002
(Eccles et al., 2015). These companies appreciated the impact of their operations on the
broader environment and the equally important obligation on them, as corporate citizens, to
report on this impact (Eccles et al., 2015). In their discussion on the initial impact of
integrated reporting on existing corporate reporting practices, Stent and Dowler (2015)
identify the 2005 article by (White) as setting the scene for non-financial reporting and
therefore integrated reporting. Eccles et al. (2015) further credit the One Report by Eccles
and Krzus (2005) and the article Integrated reporting: Issues and implications for reporters
by Solstice Sustainability Works Inc (2005) as the initial expert observations of the concept,

integrated reporting.
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Other reporting developments over the past decade include, amongst others, enhanced
business reporting, value added statements, social accounting (Dierkes and Preston, 1977),
and environmental accounting (Ullman, 1976), reporting on intellectual capital, balanced
score card and reporting on the “triple bottom line”, including the entity’s social,
environmental and economic impacts (King and Atkins, 2016, Higgins et al., 2014, Rambaud
and Richard, 2015, Stent and Dowler, 2015).

Yongvanich and Gutherie (2006) refer to Hope and Hope (1998) in reference to the fact that
early intellectual capital reporting had already identified categories of capitals relating to
customers, infrastructure and employees (Yongvanich and Gutherie, 2006). The balanced
score card finds its roots in the 1980s and sets out to include both financial and non-financial
performance measures in line with the company’s strategy and from the perspective of its
shareholders and customers (Kaplan and Norton, 1992, Yongvanich and Gutherie, 2006).
Their study of the use of the “triple bottom line” is a popular guideline used by companies
for non-financial reporting, Sridhar (2012) concludes that it does not reflect true

sustainability, as it is not integrated with the company’s performance or strategy.

Gray and Laughlin (2011) refer to the renewed focus on social matters as a result of the
revival of corporate social responsibility as a corporate attempt at addressing very limited
aspects of sustainability. Dierkes and Preston (1977) had already referred to the obligation
of organisations to consider their role in polluting the environment in what was then referred
to as “corporate social accounting”. Gray and Laughlin (2011) reflect on the progress made
by social accounting in relation to financial accounting and find that it remained on the fringe,
often to be interpreted as a costly burden. In their reflection on social accounting and its
development, Gray and Laughlin (2011) highlight the fact that there is often a lack of
appreciation for the ethical reasons for social accounting and not enough regulation to
enforce social accounting, as well as limited tangible action taken by organisations to review
their unsustainable practices. Schaltegger and Burritt (2017) attribute the initial rise of
environmental accounting to increased stakeholder activism and to the increased costs
associated with scarce resources, especially in an increasingly global trading environment.
Schaltegger and Burritt (2017) distinguish between “conventional accounting” and monetary

measures of environmental impacts referred to as “ecological accounting”.
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The reporting movement that remains in the forefront of non-financial reporting is
sustainability reporting, specifically the sustainability reporting framework guidelines
published by the GRI (Stent and Dowler, 2015). Maas et al. (2016) believe that the key
motivation for an organisation to report on its sustainable performance is in order to obtain
or maintain its social operating license by strengthening its reputation and brand. Burritt and
Schaltegger (2010) identify two distinct schools of thought when it comes to sustainability
accounting and reporting through a review of recent literature on the topic. The first approach
is critical of whether business can ever be sustainable and the second supports the
integration of sustainability factors into business decisions and encourages the development

of tools to facilitate this integration (Burritt and Schaltegger, 2010).

According to Burke and Clark (2016:274), South Africa has been at the forefront of
developments in integrated reporting, as reference is made to South Africa as “the home of
integrated reporting.” The South African Report on Corporate Governance, King lll, called
for a more holistic view of a company’s performance, which would include its financial
performance and its sustainability in the form of an integrated report in 2009 (Burke and
Clark, 2016). In light of this recommendation in King Ill, the IRC of South Africa, issued a
discussion paper in 2011 titled Framework for integrated reporting and the integrated report.
The discussion paper recommended an integrated report which combines financial and non-
financial measures and indicated how the company would continue to be of benefit to all its
stakeholders in the long term (IRC, 2011).

The recommendation in King lll, and now King IV, for companies to prepare an integrated
report that integrates sustainability practices and company strategy, remains voluntary for
all organisations in South Africa (Eccles et al., 2015, PwC, 2016). Even though King Il
proposes the voluntary disclosure of an integrated report, South African listed companies
have been preparing integrated reports since 1 March 2010 as a result of the Johannesburg
Stock Exchange (“JSE”) including the King Codes in its Listings Requirements (IRC, 2011).
King 1V, effective from 1 April 2017, continues to promote the preparation of an integrated

report as an output of applying integrated thinking in an organisation (PwC, 2016).

The principles contained in the IRC discussion paper preceded the IIRC discussion paper

and framework, and integrated sustainability, economic and governance considerations into
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its draft reporting model (Owen, 2013). The presentation of environmental, sustainability and
other information is not new and is referred to collectively as non-financial information
(White, 2005). As no formal integrated reporting framework existed before 2013, companies
globally prepared integrated reports based on the integrated reporting principles in King lll,
the IRC discussion paper or the IIRC’s discussion paper Towards Integrated Reporting —
Communicating Value in the 21st Century released in 2011 (Dumay et al., 2016). In their
research on integrated reporting, Burke and Clark (2016) found that currently, the IIRC <IR>

Framework is widely used as an guideline for preparing integrated reports.

The role-players responsible for setting up the IIRC were the Global Reporting Initiative
(“GRI"), the pioneers in non-financial reporting, and the Prince’s Accounting for
Sustainability Project (“A4S”) (IIRC, 2011, GRI, 2013, White, 2005). In 2011, after its
formation, the IIRC promptly set up a pilot program with the purpose of drafting an integrated
reporting framework (IIRC, 2011). The <IR> framework was drafted according to the inputs
from preparers of integrated reports worldwide, referred to as the “pilot program companies”.
The founding members of the pilot program include two South African companies, namely
Gold Fields and Eskom. These later increased to eight South African companies out of a
total of 140 participating companies worldwide (IIRC, 2011). One of the companies that
experimented in integrated reporting from as early as 2004, Novo Nordisk, was also part of

the group of founding companies (Eccles et al., 2015).

The <IR> framework, issued in December 2013, was endorsed by the IRC in South Africa
shortly after being published as “Good practice on how to prepare an integrated report”
(IIRC, 2013). In the published <IR> framework, an integrated report is described as “a
concise communication about how an organisation’s strategy, governance, performance
and prospects, in the context of its external environment, lead to the creation of value in the
short, medium and long term” (IIRC 2013). Integrated reporting, on the other hand, results
in an integrated report but is based on the internal process of assessing the impact of all
business decisions on all the various capitals altered by such decisions (IIRC, 2013). After
the <IR> framework was issued, the Corporate Reporting Dialogue (“CRD”) was
established, including a number of organisations such as the International Accounting
Standards Board (“IASB”), the Climate Disclosure Standards Board (“CDSB”), GRI, to name
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a few. It acknowledges that neither financial reporting nor sustainability reporting alone

reflects the value creation of an entity (King and Atkins, 2016).

In light of the emergence of integrated reporting, the International Federation of Accountants
(“IFAC”), of which the South African Institute of Chartered Accountants (“SAICA”) and a
number of accounting professional bodies worldwide are members. The IIRC have signed
a Memorandum of Understanding to promote cooperation, coordination and alignment on
the issue of integrated reporting (IFAC, 2017) .

The adoption of integrated reporting as a corporate reporting framework has not resulted in
a complete turn-around in corporate reporting practices in most organisations. The next
section reflects on research into the practices resulting from putting integrated reporting into

practice.

2.2 PUTTING INTEGRATED REPORTING INTO PRACTICE

2.2.1 Integrated reporting practices in South Africa

A number of recent studies have considered complexities relating to the implementation of
integrated reporting. A number of these studies were conducted in South Africa and these
have highlighted areas of development relating to interpretation of the <IR> Framework,
sustainability, stakeholder engagement as well as a lack of tangible change in existing
reporting structures as a result of implementing the <IR> Framework. A review of four South
African integrated reporters for the period 2012-2014 noted that reporters grapple with the
reason for and benefit of preparing an integrated report (Du Toit and Van Zyl, 2017). A recent
study on a number of preparers found that the purpose of the integrated report was not

grasped by preparers (McNally et al., 2017).

In terms of stakeholder engagement, the studies of <IR> practices in South Africa had mixed
views on the effectiveness of stakeholder engagement. One of the recent studies, in 2017,
of 9 South African organisations found that these organisations do not sufficiently engage
with stakeholders to understand their legitimate needs in order to assist the organisation to
inform the content of its integrated report (McNally et al., 2017). If organisations are not
engaging with stakeholders to understand what should be included in the integrated report,
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another study found that that management often use integrated reports to manage

perceptions of the organisation held by its stakeholders (Atkins and Maroun, 2015).

Despite some of the negative perceptions of the impacts of the <IR> Framework, not all the
findings were negative. Atkins and Maroun (2015) interviewed twenty institutional investors
in South Africa, and noted that they place an increased focus on environmental, social and
governance (“ESG”) matters when considering integrated reports. The interviewed
institutional investors noted that organisations that prepare integrated reports, and the
market they operate in, were increasingly trustworthy and authentic as a result Atkins and
Maroun (2015). Another study on the legibility of integrated reports of organisations listed
on the JSE stock exchange in 2015 and 2016, in contrast to the institutional investors’ view,
concluded that the more complex the language in an integrated report, the more awards it

might win, even though it may not be useful to its readers (Du Toit and Van Zyl, 2017).

Despite the view by institutional investors that integrated reporting results in a bigger focus
on ESG matters, there was still a lack of buy-in from a board perspective. In terms of the
recent study on integrated reports, boards do not place sufficient emphasis on the
requirement to integrate, manage and monitor sustainability performance alongside financial

performance as part of implementing integrated reporting (McNally et al., 2017).

Changing existing processes and practices appears to remain a challenge to integrated
reporters. The recent study identified a number of hurdles to the effective implementation of
integrated thinking and in integrated reporting (McNally et al., 2017). It was found that
organisations use existing internal reporting processes and procedures to determine what
should be included in the integrated report, instead of changing existing reporting processes
when implementing integrated reporting (McNally et al., 2017). Information collection and
interpretation was noted as a problematic area for organisations, especially due to the lack

of change in systems and processes (McNally et al., 2017).

Another obstacle to implementing integrated reporting, according to the institutional
investors interviewed, was that organisations do not take ownership of the integrated
reporting process by relying heavily on consultants (Atkins and Maroun, 2015). The research

further found that the integrated reports were split into elements with each element being
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prepared by separate teams and based on a compliance focussed, tick-box approach
(McNally et al., 2017).

2.2.2 Other integrated reporting practices

Further abroad a number of studies have reached similar conclusion. A study of 15
Australian organisations implementing integrated reporting identified that the early
integrated reporters used existing reporting processes to do so, without, what the study
refers to as “radical, transformative change to reporting processes” (Stubbs and Higgins,
2014:1068). A study of six integrated reporting adopters in Columbia identified that less than
half of the organisations implemented more drastic process changes for collecting and
analysing information while most of the organisations made less formal changes (Macias
and Farfan-Lievano, 2017). In a study on the implementation strategy of integrated reporting
in five Italian public sector organisations, it was noted that there were two distinctive
approaches to implementing integrated reporting and each of the approaches have
significantly different outcomes. Most of the organisations followed a push strategy that
confirmed, like previous studies, that such a strategy only resulted in minimal changes in
existing, advanced reporting processes (Gutherie et al., 2017). The implementation of a pull
strategy however, resulted in the implementation of integrated thinking as a separate, radical

change in reporting (Gutherie et al., 2017).

Consideration was given to whether integrated reporting achieves weak accountability
through reputation management or strong accountability through robust stakeholder
engagement and cultural change. The study concluded that strong accountability is implied
by robust stakeholder engagement, integration between strategy and business model and

integration between financial and non-financial information (Silvestri et al., 2017).

2.2.3 The business case for integrated reporting at the expense of sustainability

There appears to be tension between the business case for integrated reporting and its
ability to progress sustainable value creation (Adams, 2015, Brown and Dillard, 2014,
Flower, 2015, Thomson, 2015). Adams (2015) believes that the link between the capitals

and sustainability has not yet been crystallised in research. Sustainability remains a
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segregated topic with separate disclosure that often won’'t make the materiality cut to be
included in the integrated report (Adams, 2015). The business case for integrated reporting
appears to fall short in that it supports current business and reporting practices rather than

challenging the current practices to be more sustainable (Brown and Dillard, 2014).

Flower (2015) argues that sustainability accounting was an original objective of the IIRC but
that this objective was set aside in favour of investor value. In addition, there is an allegation
that only outcomes and impacts that directly affects the organisation, would be considered
for disclosure in an integrated report regardless of its impact on parties external to the
organisation (Flower, 2015). In addition, the requirements in the <IR> Framework are not
considered to be strong enough to result in significant change in reporting practices (Flower,
2015). Thomson (2015), in response to the comments made by Flower (2015), agrees that
integrated reporting and the requirement to prepare an integrated report would not result in
significant change in sustainable value creation and limits the possibility for significant social

and environmental change.

Tweedie and Martinov-Bennie (2016) compared the requirements in existing sustainability
frameworks (Accounting for Sustainability Project, GRI and King on Corporate Governance
in South Africa) to the <IR> Framework. The focus was shifted away from key sustainability
principles by the requirements in the <IR> Framework including: to focus on the report,
rather than on accountability; to focus on “organisational over social stakeholders”; to focus
on investors’ information needs over those of stakeholders (Tweedie and Martinov-Bennie,
2016).

Not all the requirements in the <IR> Framework move away from sustainable value creation.
The principle in the <IR> Framework that requires investors to have a longer-term
perspective on an organisation’s profitability does, if applied appropriately, impact on the
ability of an organisation to improve environmental and social sustainability in the longer-

term (Tweedie and Martinov-Bennie, 2016).

2.3 WHO IS INVOLVED IN IR?
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Professional accounting bodies have taken note of integrated reporting and have agreed to
work together to promote it amongst its members (IIRC, 2017). These professional
accounting bodies, have claimed integrated reporting as a logical fit to the roles that
accountants already play, based on their existing competencies in corporate reporting
(IFAC, 2017). In terms of its commitment to integrated reporting, the International Federation
of Accountants (“IFAC”) stated, in its Policy Position paper in 2017, that it “strongly supports
and encourages the involvement of professional accountants in this important emerging
field” (IFAC, 2017). IFAC is of the view that professional accountants’ role in an organisation
is that of “creators, enablers, preservers, and reporters of sustainable value for their
organisations” and that this role fits in with the objectives of integrated reporting (IFAC,
2010). The 2017 IFAC Policy Position paper sets out roles and contributions that
accountants make to integrated reporting. The IFAC paper, advocates for the skills that
accountants would bring to the process of integrated reporting: “The skills and experience
of professional accountants are well suited to advancing organisational reporting...
Professional accountants are also well placed to facilitate integrated thinking” (IFAC,
2017:8). This is mainly because of the roles they fulfil as professional accountants involved
in reporting in organisations, as assurance providers and as consultants (IFAC, 2017) as

described in Table 1 below.

Table 1: Roles and contributions made by professional accountants

Roles Contributions made by professional accountants

e Develop business case

e Manage performance

¢ Implement reporting arrangements and systems

e Assess and assist in development of governance and
risk management

e Assess and assist in development of strong internal
controls

Professional accountants in
organizations

Enhance credibility of organizational reporting by providing

Assurance practitioners L .
assurance organizational reporting
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Roles Contributions made by professional accountants

Professional accountants
providing professional
services

Advisory and consulting roles on organizational reporting
(especially for small- and medium-sized entities.

Source: IFAC (2017)

Another professional body that has supported the [IRC since its inception is the Chartered
Institute of Management Accountants (“CIMA”). Botes and Sharma (2017), in their study on
the gap between the accounting management curriculum and practice, confirm that
management accountants are involved in integrated reporting, specifically as it relates to

sustainable development practices in companies.

The IR Matrix does not identify any specific profession or professional body as the
custodians of integrated reporting, but rather acknowledges that the professionals who are
already occupied with corporate reporting in organisations have some of the skills that form
a basis for the required skillset needed to engage in integrated reporting (IIRC, 2016). If
there is no clear fit between any specific profession and integrated reporting, there must be
additional complexity in its application. In their study on disclosure practices of early
adopters of integrated reporting in Australia, Stubbs and Higgins (2014) identify the
challenges that integrated reporting bring to reporting teams. One of the challenges is the
strategic focus of integrated reporting is the fact that integrated reporting focuses on both
financial and non-financial information to measure an organisation’s ability to create value
for its stakeholders (Stubbs and Higgins, 2014). Because of this complexity and the
involvement of a number of professions, Stubbs and Higgins (2014) decided not only to
interview finance teams but also to include sustainability teams in their study. The study
found that the early application of integrated reporting in Australia has not resulted in
‘revolutionary transformation of the existing financial and sustainability reporting
approaches and processes and that finance people are not seen as inappropriate people to

be involved in non-financial reporting” (Stubbs and Higgins, 2014).

Sustainability reporting preceded integrated reporting and contains a great deal of non-
financial disclosure. We therefore have to consider which internal functions in an

organisation were involved in sustainability reporting before integrated reporting was
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applied. In a study on the role of management accountants as it relates to accounting for
sustainable development in New Zealand, Mistry et al. (2014) found that both accountants
and management accountants are a key part of the sustainability reporting process when
the organisation itself is committed to sustainable development. There are also a number of
perspectives saying that accountants should not take part in sustainability and reporting on
non-financial information. In their study on internal processes followed by early integrated
reporters in Australia, Stubbs and Higgins (2014) refer to a number of earlier articles that
concluded that sustainability reporting had previously been undertaken by the
communications, marketing or public relations departments or by separate departments

specifically tasked with sustainability or corporate social responsibility reporting.

Higgins et al. (2014) in their interviews in Australian companies involved in sustainability
reporting, concluded, contradicting previous studies, that accountants are believed to have
the necessary skills to take ownership of the sustainability reporting process or be part of a
multi-disciplinary team responsible for producing the sustainability report. Stubbs and
Higgins (2014) found that these structures appear to have changed for integrated reporting,
as the finance functions, headed up by the chief financial officer, are in most instances part
of or leading the multi-disciplinary teams involved in integrated reporting. This finding was
mirrored in a study of integrated reporting in Italian public sector organisations where the
finance function was found to be a part of the integrated reporting team .(Gutherie et al.,
2017).

There are a number of reasons why accountants should be involved in sustainability
reporting and integrated reporting as part of a multi-disciplinary team. Starbuck (2012)
identifies the benefits of having the chief financial officers (in most cases a professional
accountant by training) involved in sustainability practices. A key benefit, highlighted by
Starbuck, to the organisation is the ability of many chief financial officers to assess how
sustainability initiatives impact on the organisation’s key metrics, such as profit and return
on investment. Another benefit is the fact that being involved in sustainability and integrated
reporting could enable the chief financial officer to balance short-term market demands
against longer-term sustainable development and value creation (Starbuck, 2012). An article
by Roth (2014) in the Chartered Public Accountant (CPA) Journal highlights that, although

there are some complexities in integrated reporting with which accountants may not be

-20-



familiar, they should at least be involved in setting up reporting processes as well as
ensuring data accuracy and uniformity between the financial and non-financial data

presented.

A number of reasons were noted as to why accountants should or should not be involved in
integrated reporting. Van Bommel (2014:1157) maintains that, without further empirical
research into the practices of integrated reporting, there is a risk that “integrated reporting
gets captured by investors and accountants” to the detriment of society and the objectives
of sustainable development. One specific study by Adams (2002) concluded that the internal
reporting processes are influenced by the view that “accountants are not considered
appropriate people to be involved in non-financial reporting” (Stubbs and Higgins, 2014)

If integrated reporting brings new challenges to corporate reporting teams (Stubbs and
Higgins, 2014), it would be interesting to understand whether any measures have been put
in place by professional accounting bodies and other professional organisations to update
their training curriculum and teach their members the skills required to put integrated
reporting into practice. The next section explores the developments in accounting education

as a result of organisations adopting integrated reporting.

2.4 TRENDS AND RESEARCH IN THE EDUCATION OF INTEGRATED REPORTING

241 Limited research on the impact of integrated reporting on accounting

education

Accountants and management accountants are involved in putting integrated reporting into
practice as the leaders of the projects or as part of multi-disciplinary teams (Stubbs and
Higgins, 2014). These same accountants have been identified as having some useful skills
that could be used to put integrated reporting into practice (Starbuck, 2012). These skills
stem from their involvement in financial reporting and in some instances in social and
environmental reporting. De Villiers et al. (2014) encourages research in integrated reporting
to consider research done on social and environmental accounting as well as financial
reporting. In search for research on accounting education and the impact of integrated
reporting it was noted that leading academic journals on accounting education have not
been inundated with articles on integrated reporting. Limited research has been published
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in the last 10 years on the impact of integrated reporting on accounting education, other than
in a reputable accounting education journal’s special edition of Accounting Education: An
International Journal (Apostolou et al., 2015).

An extended search for research on integrated reporting in general, reveals that most of the
early articles (around or after the issues of the <IR> Framework) include arguments in
support of the concept integrated reporting (Dumay et al., 2016). A number of articles also
critically evaluating integrated reporting practices applied by organisations .(Dumay et al.,
2016). Dumay et al. (2016) claim that research on integrated reporting has not yet
established its benefits and legitimacy. Lawson et al. (2014) and McNally et al. (2017) use
integrated reporting as an example of the complexities in present day accounting that
necessitate an update on the competencies accountants need to ensure that they remain
relevant. The onus is on Universities to update their curricula to incorporate concepts such

as sustainability and integrated reporting (McNally et al., 2017).

2.4.2 Update of the ACCA competency framework and the IR matrix

An article by Owen, addressing education in integrated reporting, appeared in the special
integrated reporting edition of the Accounting Education: An International Journal. The
article details the impact of integrated reporting on the ACCA competency framework and
the resulting updates to include the missing <IR> Framework elements (Owen, 2013). Owen
describes the process of updating the ACCA competency framework as an engagement
with employers (Owen, 2013). Owen comments that, as more and more organisations adopt
integrated reporting, the accounting curriculum should include <IR> Framework elements.
Further, both the methods of delivering such a curriculum and the way in which learners are
evaluated should be adapted (Owen, 2013). The studies by Owen and Lawson et al. (2014)
conclude that accounting education should have more of a strategic focus and should move
away from focusing on technical skills that can be applied at only a transactional level. In a
study in Nigeria on whether the management accounting curriculum should be updated for
integrated reporting, Babajide et al. (2015) concluded that, based on the responses from the
management accountants surveyed, integrated reporting skills should be taught in the

management accounting curriculum. Interestingly fewer than half of the management
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accountants surveyed were aware of the concept, integrated reporting (Babajide et al.,
2015).

Another key development in the limited realm of integrated reporting education was the
release of the IR Matrix in 2016 (IIRC, 2016). The IR Matrix was drafted by an expert
advisory group established by the IIRC, which obtained input from its network of participating
organisations (IIRC, 2016). The IR Matrix states that the learning outcomes set out in the
document add to the existing competencies of the professionals who engage in reporting
(IRC, 2016).

2.4.3 Impact of the Pathways Commission on accounting education

If accounting education is not concerned with integrated reporting, then what is it concerned
with? A further review of the articles categorised by Apostolou et al. (2015) as relating to
“curricular issues” reveals that a number of these articles refer to the impact of the
recommendations of the Pathways Commission (2012) on accounting education (Lawson
et al., 2014, Bianco et al., 2014, Bruns, 2014, Apostolou et al., 2015). The Pathways
Commission was established with the backing of both the American Accounting Association
(“AAA”) and the American Institute of Certified Public Accountants (“AICPA”) and issued a
report in 2012 titled Charting a National Strategy for the Next Generation of Accountants
(The Pathways Commission, 2012). This report makes two recommendations that are
essential to a necessary evolution in accounting education (Apostolou et al., 2015, The
Pathways Commission, 2012). The first recommendation is that accounting education
should follow an integrated learning approach that focuses not only on technical knowledge

but also on other skills, such as soft skills (Apostolou et al., 2015, Lawson et al., 2014).

The second recommendation states that accounting education should stem from a
competency-based framework (Apostolou et al., 2015). The proposed “integrated
competency-based framework” for accounting education therefore recommends teaching
and assessment techniques that integrate various competencies in a way that resembles
real-life business scenarios in which various disciplines are combined to measure, manage
and report on an organisation’s value creation (Lawson et al., 2014). The need for integrated

competencies is emphasized by Raghavan and Thomas (2014) in their discussion of the
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need for accountants to use their skills to understand an integrated business strategy built
on multi-disciplinary cooperative networks. An article by Hardy and Deppe (1995) titled
Competency-based accounting education could be seen as a precursor to the conclusions
reached in the Pathways Commission, as it describes the challenges and learnings from the
implementation of a competency-based, integrated accounting curriculum at the Brigham
Young University. The new curriculum was developed as a result of the University receiving
a grant from the Accounting Education Change Commission, a commission set up by the
AAA, in 1990. The five competencies taught during the study include: written and oral
communication; teamwork and people skills; critical thinking and working under pressure
(Hardy and Deppe, 1995).

2.4.4 |dentifying soft skills as a gap in accounting education

The notion that accountants should not only be technically strong but that they should also
be trained to have a broader skillset is not new (Smith and Steenkamp, 2015). These non-
technical skills are often referred to as soft-skills, and are deemed necessary for an
accountant to be able to effectively use his or her technical knowledge (De Villiers, 2010).
The task force set up by the AAA and the Institute of Management Accountants (“IMA”) to
prepare an integrated competency-based framework for accounting education as
recommended by the Pathways Commission, states that “despite repeated proposals that
the goal of accounting education was to produce creative, adaptive life-long learners,

meagre progress has been made in accomplishing these goals” (Lawson et al., 2014:311).

One of the early discussions of the broader set of competencies essential to the future of
the accounting profession is that by Deppe et al. (1991). Deppe et al. (1991) reviewed a
number of studies between 1979 and 1989 and compared the most pertinent competencies
identified in each of these studies to come up with a list of competencies that are essential
for a professional accountant. They then confirmed these by analysing the responses to
more than 500 surveys. The Deppe list includes: critical thinking and problem solving;
communication skills; interpersonal and leadership skills; knowledge of the profession and
organisations serviced by the profession; professionalism and ethical behaviour; lifelong
learning; and effectively dealing with pressure (Deppe et al., 1991).The competencies listed

in the Deppe (1991) study are considered to be essential for accountants and have been
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found lacking again-and-again in subsequent studies. These studies considered the gaps
identified in competencies of accounting students and entry level accountants when
compared with the expectations of those same accounting students, academics, employers

and the like. (These and other competency deficiencies identified are set out in Table 2).

Ahadiat and Smith (1994) surveyed the recruiters from 357 organisations in the US and
found that “personality and social characteristics such as reliability” were identified as the
most important competencies of newly-appointed accountants. Bui and Porter (2010) refer
to a study performed by the ICCA in 1994, during which 325 Australian accounting firms
surveyed confirmed that communication skills, technology skills and interpersonal skills are

lacking when it comes to newly-appointed accounting graduates.

Moving on to the next century, the themes in the gaps of companies identified are similar.
(Arquero et al., 2001), performed a survey of 2014 employers of graduate management
accountants who were found to lack the ability to manage stress, delegation skills and
knowledge of the profession. In 2005, a survey of about 2000 employers in the UK and Spain
found that management accountants should possess the skills of teamwork, organisational
knowledge, computing skills, communication skills and time management (Hassall et al.,
2005). De Lange et al. (2006) confirmed some of these findings, surveying 310 Australian
university graduates who felt that they lacked interpersonal skills as well as communication
and computing skills. A study of 236 accounting graduates with between two and ten years’
experience, in New Zealand, established that communication skills, problem-solving and
critical thinking, professionalism and business acumen were the most important skills

required by accountants in business and the profession (Carr et al., 2006).

Kavahagh and Drennan (2008) surveyed both new graduates and employers and concluded
that, in addition to technical skills, employers placed emphasis on communication skills,
analytical skills and the ability to work together in a team. They cited professionalism and
business acumen. As a result of a survey of 174 graduates and employers, Jackling and De
Lange (2009) concluded that accounting education needs extensive reforms, as new
graduates lack the skills needed to work in a team. They also lack leadership skills, and

struggle with verbal communication and interpersonal skills.

-25-



Throughout the 2000s, a number of professional accounting bodies, including the ACCA
(2012), CIMA (2010), ICAEW (2012) and IFAC (2015), expressed views on the soft skills
required by accountants (Chaffer and Webb, 2016). Chaffer and Webb (2016) summarise
these as “influencing/negotiating skills, flexible approach, conflict management skills,
effective delegation, resource management skills and professional demeanour”. In addition
to the studies by the professional bodies, a number of research articles contributed to the
discussion on the missing skills. Through various student focus-groups held over a period
of time, Stoner and Milner (2010) found that students believe that developing soft skills such
as time management, analytical skills and the disposition to lifelong learning was a complex,

but necessary endeavour.

De Villiers (2010) discusses how soft skills enhance the ability of accounting graduates to
apply their technical skills in complex business environments. Types of critical soft skills
identified during this study include skills in communication, strategic thinking, leadership and
ethical conduct, to name a few (De Villiers, 2010). Bui and Porter (2010) investigate the
“‘expectation-performance gap in accounting education” by means of a literature review and
by conducting interviews with accounting students, academics, entry level accountants and
employers. They identify communication skills, applying theory in a practical manner, and
the ability on the part of the accounting students to understand their role as critical, yet

lacking, skills.

Technical skills are not sufficient and soft skills are not enough on their own. Daff et al.
(2012) discuss the increased importance of emotional intelligence in addition to soft skills in
accounting education. The lack of soft skills is again confirmed by Tempone et al. (2012),
who conducted numerous interviews with employers and accounting professional bodies
and confirm that communication skills, team work skills and self-management are the most
important qualities for new accounting graduates in the Australian market. A study in Tunisia
including 81 students and 48 practitioners draws attention to the misconception held by
students that technical skills are most important. The study confirms the importance for
accounting graduates of having skills such as ethical awareness, communication skills,
critical analysis and teamwork skills. Apostolou et al. (2015) refer to yet another empirical
study, this time in Hong Kong, by Chen (2013) who identifies the absence of accounting

graduate skills in the areas of written and verbal communication and a lack of appreciation
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of the broader business domain. In another study, students were asked to make
recommendations for improvement in the accounting curriculum and one of the
recommendations was to “encourage students to think for themselves, develop their own
ideas and voice their own opinions” (Smith and Steenkamp, 2015:684). Chaffer and Webb
(2016) confirm the lack of understanding of the functioning of a business and how it manages
its resources, as well as communication skills in accounting graduates. Similarly, a recent
study by Botes and Sharma (2017), through a survey of 1,200 management accountants in
South Africa, indicated that their university curriculum did not equip them with the required
computer skills, analytical skills, the ability to solve complex problems and the ability to write
reports or prepare presentations. A summary of all the soft skills gaps is included in Table 2

below.

245 |Incorporating sustainability into accounting education

In addition to identifying soft skills gaps, research in accounting education has also focused
on how the concept of sustainability is incorporated into the accounting education
curriculum. Hazelton and Haigh (2010) describe the complications encountered during two
specific projects that were incorporated into an accounting curriculum with the objective of
instilling the concept of sustainable development. (Apostolou et al., 2015) refer to a survey
done by Wynder, Wellner and Reinhard (2013), in which they observe that a student group,
from universities in Australia and Germany placed more emphasis on sustainable
development as a strategic imperative for business, in comparison with the accounting
practitioner control group. Lillah and Viviers (2014) questioned South African accounting
students and found that the current accounting curriculum did not develop them as good
environmental citizens. Apostolou et al. (2015) refer to McPhail (2013), who promotes
sustainable development and human rights as integral to the accounting curriculum. Guthrie
and Parker (2017) look back over the last 30 years of accounting research and states that
research has lagged behind when it comes to the interdisciplinary nature of the role that
accountants fulfil in business, specifically as it relates to being a responsible corporate

citizen.
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2.4.6 Call for reform in accounting education

All the research highlighted above calls for fundamental reform and change in the
accounting education curriculum to include the seemingly missing skills. Apostolou et al.
(2017:23) state that “as the product we provide students, the curriculum should be in a
continuous state of evaluation and possible revision”. Changing a curriculum is not without
its challenges though. Based on feedback from tertiary institutions, the current academic
curriculum for chartered accountants is considered to be crammed, focusing mainly on
accounting principles with no room for additional subjects or concepts (Venter and De
Villiers, 2013). A recent study by Chaffer and Webb (2016) put a different perspective on the
call for an update to the curriculum. Their study compared the perceptions of missing
competencies between graduate and non-graduate CIMA trainees and found that, despite
curriculum changes, the perceived competency gaps were similar (Chaffer and Webb,
2016). They call for more focus in accounting research on the pedagogy of the missing skills
(Chaffer and Webb, 2016).

Interestingly, Bui and Porter (2010) conducted interviews with all the relevant stakeholders
in the accounting education system in New Zealand, including students, academics,
graduate trainees and employers, and concluded that they attribute the expectation gap to
the fact that the various stakeholders do not talk to each other. Bui and Porter (2010) also
attribute it to a lack of communication between employers and educators, but also to
limitations set by professional bodies (Bui & Porter, 2010). Cooper and Robson, (2006) and
Greenwood et al., (2002) claim that professional bodies determine what an accountant

should be, which may inadvertently result in limitations on the accounting curriculum.

Whether due to a lack of communication or for other reasons, newly qualified accountants
do not appear to have the skills necessary to function as accountants. Most of the skills that
were lacking based on the various studies can be categorised as “soft skills” and
accountants do not, in some instances, have an appreciation of the concept of sustainable

development.

The following table summarises all the soft skills gaps and competency deficiencies

identified in the various accounting education studies.
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Table 2: Summary of competency deficiencies identify in accounting education literature

Author Year Competencies
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Ahadiat and 1994 Reliability
Smith
ICCA 1994 v v v
Hardy and 1995 v v v v Working under pressure
Deppe
Arquero et al 2001 v v Delegation skills
Hassal et al 2005 v v v v Organisational knowledge
De Lange et 2006 v v v
al
Carret al 2006 v v v v
2006
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Table 2: Summary of competency deficiencies identify in accounting education literature
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Daff et al 2012 Emotional intelligence
Tempone et 2012 v v Self-management
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Chen 2013 v v
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Table 2: Summary of competency deficiencies identify in accounting education literature
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Smith and 2015 v
Steenkamp
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Botes and 2017 v v v v
Sharma

Source: Adapted from various sources as indicated
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2.5 COMPETENCIES

2.51 Competence vs competency

There appears to be confusion in the literature (Delamare-Le Deist and Winterton, 2005,
Sultana, 2009, Sanghi, 2016, Brown and McCartney, 1995) regarding the terminology of
competency framework, more specifically the difference between competence and
competency. Many articles in the human resources field dealing with competency
frameworks start off by explaining why they believe the terms competence and competency
have different meanings but are nevertheless used interchangeably in academic and other
literature (Delamare-Le Deist and Winterton, 2005, Sultana, 2009, Sanghi, 2016, Brown and
McCartney, 1995). Sanghi (2016:335) states that competence “describes what people can
do while the other [competency] focuses on how they do it". Further distinguishing factors
between the two terms are that competence is seen to refer to the attributes of a job or
functional area, whilst competency is said to relate to attributes or behaviours of a person
(Sanghi, 2016, Delamare-Le Deist and Winterton, 2005, Cardy and Selvarajan, 2006).
Brown and McCartney (1995), state that a person’s competence indicates whether they can
do a specific job. Sultana (2009) acknowledges that the difference in the use of the terms
competency or competence may be attributed to the former being American and the latter

being British English.

Delamare-Le Deist and Winterton (2005) claim that, at the onset of the discipline, analysis
of competencies in the USA were largely behavioural and performance-driven. Cardy and
Selvarajan (2006), ascribe the propagation of the term competency to the American
Professor R.E. Boyatzis’ (1982) book The Competent Manager. In the UK a functional or
job-focused approach was followed, with both the UK and the US combining these
approaches of late. Some of the other countries, such as France and Germany, which
entered the competency debate at a later stage, adopted an improved, more rounded
approach to mapping the competencies of various professions (Delamare-Le Deist and
Winterton, 2005). Regardless of the term used, competencies are captured by most
professional bodies in a competency framework that gives structure to the numerous skills

required to be a member of that profession (Lester, 2014).
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The best way to understand the intricacies of the term competency is to consider some of
the definitions used. Hardern (1995) defines competency as skills, knowledge and attributes
or as functional outcomes. Even though the term skills is often used as a sub-set of
competencies, it is also used to describe the same concept (Botha, 2001). A comprehensive

definition of skills, one that describes its intricacies is:

“special abilities that are gained and developed through experience and performance
in a practice environment that reflects the complexity, uncertainty, instability,
uniqueness and value-conflict of real practice situations, and involves knowing-in-
action, reflection-in-action and reflection-about-action” (Botha, 2001).
The Chartered Global Management Accountant (“CGMA”) Competency Framework
definition of competencies describes it as functions that are relevant to each of the four
knowledge area. Technical, business, people and leadership skills are the four knowledge
areas and examples of competencies include financial accounting and reporting and project
management are considered to be competencies under each knowledge area (CGMA,
2014). The SAICA Competency Framework describes competencies as “the ability to
execute a task in the real world” (SAICA, 2015b). The SAICA Competency Framework
points out that competencies are obtained by gaining knowledge and understanding as well

as through practical experience (SAICA, 2015b).

2.5.2 Composition of competency frameworks

In search of guidance on the composition of competency frameworks, the researcher came
across an article in the Assessment & Evaluation in Higher Education Journal in which Lester
(2014) reviewed 40 competency frameworks representing various professional bodies in the
UK. He found that most of these frameworks contain a broad set of skills needed by a
professional to be successful in a specified field (Lester, 2014). A key distinguishing factor
in the more effective competency frameworks Lester reviewed is that these frameworks not
only focus on skills required by a specific job but also include the broader characteristics
needed by a professional in a dynamic and complex work environment (Lester, 2014). The
key purpose of these frameworks, including those of professional accounting bodies
reviewed, is to set standards against which an entrant to the relevant profession can be
measured to determine whether they satisfy the entrance criteria (Lester, 2014). Brown and
McCartney (1995) attribute the concept of accreditation standards to the Management
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Charter Initiative, created in 1988 in the UK. Brown and McCartney (1995:44) state that

accreditation is based on the assumption that

“...there is a common core of skills and knowledge which all managers or
professionals share, which they require in order to perform their roles effectively, and
which are capable of fair and impartial assessment”.

2.5.3 Competency frameworks

Reference is often made in academic articles to the competency frameworks of professional
bodies being updated, for example, the update of the ACCA competency framework and
the latest update of the SAICA competency framework (Smith and Steenkamp, 2015
andOwen, 2013).The update of the SAICA competency framework is stated to be
necessitated by a growing global trend that requires accounting programs to include soft
skills training on topics such as ethics, leadership and communication skills (Smith and
Steenkamp, 2015). The ACCA competency framework was also updated to incorporate the
skills required by accountants to do integrated reporting (Owen, 2013). The competency
framework of the Chartered Institute of Management Accountants (CIMA) was updated in

2015 to include integrated reporting as a strategic reporting tool (CIMA, 2015).

A competency framework that is not linked to a specific profession is the IR Matrix. The IR
Matrix was developed by engaging with individuals and organisations involved in integrated
reporting and sets out learning outcomes that add to the existing competencies of the

professionals who engage in integrated reporting (IIRC, 2016).

This section sets out, for each of the competency frameworks that have been updated as a
result of integrated reporting: IR Matrix; CGMA Competency Framework; SAICA
Competency Framework; ACCA Competency Framework; a summary of the competency
framework’s layout, purpose and key chapters that were considered. Each of the

frameworks has its own competency categories and levels, as described below.

-34-



2.5.31 IR Matrix

The IR Matrix was identified as the first document containing a list of skills required to put
integrated reporting into practice. According to the document, it was set up to provide clear
guidance as to the knowledge, skills and behaviours necessary to work in an <IR>
environment (lIRC, 2016). All of the competencies listed in the IR Matrix were considered
when answering the interview questions, as the whole document relates to the process of

putting integrated reporting into practice.

The IR Matrix is structured into four competency areas being: integrated reporting,
integrated thinking, the integrated report and implementing integrated reporting. Each of the
competency areas is divided into two competency levels. The two levels of competency
described in the IIRC Competence Matrix are the introductory and practitioner levels. The
“‘introductory learning outcomes” are aimed at people who are required only to have
sufficient knowledge of integrated reporting in order to understand and explain the concepts.
The second level of competencies is seen as an increased level of competency described
as “practitioner learning outcomes”. Having practitioner-level competencies would enable a

person to implement integrated reporting in an organisation.

Both competency levels were considered as part of this analysis. In addition to the two stated
levels of competencies, the IR Matrix states that the list of skills is in addition to “the existing
professional and business skills possessed by many of those already involved in reporting”
(IIRC, 2016). There was no information in the document itself on what these professional or
business skills might be and no reference to what the professions or professional bodies are

that require or prescribe these existing reporting skills.

The IR Matrix is divided into the four areas of competency, described in Table 3 namely:
integrated reporting, integrated thinking, integrated report and implementing integrated
reporting. Each area addresses a number of specific subjects with identified competencies

on these subjects relevant to the introductory and practitioner levels.
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Table 3: Summary layout of the IR Matrix

Area of competency Subject Level
Integrated reporting Evolution of the IR movement

Adopting IR
Integrated thinking Value creation

The capitals

The value creation process

Achieving integrated thinking

Integrated report The guiding principles

The content elements

Introductory level
Practitioner level

Presenting an integrated report

Implementing integrated | Implementing an information management
reporting system

Planning the annual preparation process

Credibility, trust and assurance
Source: IIRC (2016) (adapted)

The table above is a summary of the areas of competency, the subjects that the IR Matrix
addresses under each area of competency and the levels of competency addressed in each

subject.

253.2 CGMA Competency Framework

The original document selected for analysis was the CGMA Competency Framework. The
framework makes no specific reference to integrated reporting but states that it sets out to
help management accountants and their employers understand the knowledge requirement
and assess the skills needed for both current and desired roles (CGMA, 2014). The CGMA
Competency Framework represents the competencies required of a management

accountant registered with the Chartered Institute of Management Accountants (“CIMA”).

-36 -



The CGMA Competency Framework is divided into four knowledge areas which are each,
in turn, divided into four proficiency levels. Each of the four proficiency levels represents a
level someone might occupy in an organisation from the entry level through to the executive
level. All the competencies are underpinned by ethics, integrity and professionalism as
foundational competencies. The CGMA Competency Framework states its assumption that
the requirement for specific technical knowledge reduces as proficiency levels increase. It
also states its assumption that the requirement for leadership skills increases as proficiency
levels increase. Business skills and people skills increase between the foundational and
intermediate levels but remain relatively constant between the intermediate, advanced and
expert levels. Table 4, below sets out the competencies and proficiency levels as set out in
the CGMA Competency Framework.

Table 4: Knowledge areas and proficiency levels in the CGMA competency framework

Competencies Proficiency level (role in an organisation)

Technical skills

Intermediate

Business skills Foundational level Advanced Expert (executive/
: level (staff/entry (supervisor/ (senior C-suite)
People skills level) P manager)
manager)

Leadership skills

Ethics, integrity and professionalism

Source: CGMA (2014) (adapted)

As most professional bodies divide their competency frameworks and detail curricula, the
2015 CIMA Professional Qualification Syllabus was the second document that was
analysed, as it is cross referenced back to the CGMA Competency Framework. The CIMA
Professional Qualification Syllabus is set out in three levels of competencies described as
the operational level, the management level and the strategic level. The competencies in
the curricula address three pillars described as the enterprise pillar, the performance pillar
and the financial pillar. The enterprise pillar addresses the design and execution of strategy
and links the competencies of change management, project management and relationship
management as integral to the successful implementation of strategy in an organisation.
The performance pillar focuses on the tools and techniques of management accounting and

risk management to monitor strategy implementation. The financial pillar centres on financial
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accounting and reporting. If the student passes the practical experience assessment after
obtaining the academic qualifications, the student becomes a member of CIMA and is
awarded the CGMA designation.

Table 5 summarises the competency levels (strategic, management and operational) and
the pillars (enterprise, performance and financial) that make up the CIMA professional
qualification syllabus. Under each of the pillars is a subject relevant to the various
competency levels (e.g. for the enterprise pillar at strategic level, strategic management is

the relevant subject).

Table 5: CIMA professional qualification summary of the syllabus

Practical experience assessed

Enterprise Pillar

Performance Pillar

Financial Pillar

Strategic level

Strategic Management

Risk Management

Financial Strategy

Project and

Advanced Management

Advanced Financial

Relationshi

Management level elationship Accounting Reporting
Management

Operational level Organisational Management Financial Repprtmg
Management Accounting and Taxation

Source: CIMA (2015) (adapted)

The CIMA Syllabus refers to integrated reporting as being one of the topics for which the
current version of the syllabus was updated. There is, however, no reference to the location
of these updates.

25.3.3 SAICA Competency Framework

SAICA is recognised as the professional body for chartered accountants in South Africa.
Being a chartered accountant registered with SAICA is the most requested business

designation in South Africa (Venter and De Villiers, 2013). In order to become a chartered

accountant, a student should enrol at a tertiary institution and obtain a SAICA accredited
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degree followed by a post-graduate Certificate in the Theory of Accounting (“CTA”) (SAICA,
2015a). After obtaining the academic qualifications on a full-time or part-time basis, the
student enrols for a “learnership programme” with an accredited training office. An
accredited training office could be in either public practice (auditors) or outside of public
practice. Within the first few months of on-the-job training, the student writes the first of two
professional examinations referred to as the Initial Test of Competence (“ITC”) (SAICA,
2015a). The document providing guidance for this examination is titled the Competency
Framework Detailed Guidance for the Academic Programme — Competencies of a CA(SA)
at the point of the Initial Test of Competence (ITC) (assessment of core technical knowledge)
(version 10) (SAICA, 2017). Table 6 summarises the competencies and related proficiency
levels for both the ITC and APC.

SAICA recently revised its “competency framework” and has issued a new framework which
is effective from 1 January 2019. It contains the “core technical knowledge” examined in the
ITC (SAICA, 2017). The second professional examination, the Assessment of Professional
Competence (“APC”), is written by the student after 20 months of practical experience
gained while employed in an accredited training office (SAICA, 2015a) The document
providing guidance for this examination is titled Guidance for Professional Programmes —
Competencies of a CA(SA) at the point of the Assessment of Professional Competence
(SAICA, 2015b). The last document consulted is called the Training programme — prescribed
competencies (revised 2015) (SAICA, 2016). All three documents make reference to the
others, which is why all three were included in the assessment. The SAICA competency
framework states that it encapsulates the competencies (broad range of knowledge, skills
and attributes) of a CA(SA) at entry point to the profession (SAICA, 2017).

Table 6: Competencies and proficiency levels for ITC and APC levels

Competencies for ITC and APC Proficiency levels

Ethical behaviour and professionalism

Personal attributes

Professional skills

Awareness

Competencies in strategy, risk management and governance

Initiates the task
Completes the task

Competencies in accounting and external reporting
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Competencies for ITC and APC Proficiency levels

Competencies in auditing and assurance

Competencies in Financial Management

Competencies in management decision making and control

Competencies in taxation
Source: SAICA (2017) (adapted)

The document setting out the ITC competencies was further considered. It includes detail
on all the major updates to the competency framework in 2014, 2016, 2017. The framework
was updated in 2014 to incorporate integrated reporting into pertinent sections of the report
(SAICA, 2017). The framework specifically states that the update incorporated concepts
relating to integrated reporting in the section dealing with strategy, risk management and
governance and do not include competencies that would enable a trainee to prepare an
integrated report (SAICA, 2017). The report does make specific reference to a pervasive
skill that was added to the competency framework, which requires that a CA(SA)
“‘demonstrates good corporate citizenship attributes” (SAICA, 2017). The ITC competency
framework specifically sets out SAICA’s perspective on integrated reporting as a collection
of regulated financial statements, optional sustainability reporting and governance reporting
(SAICA, 2017). The research has therefore included the skills and competencies identified
that specifically relate to sustainability reporting referred to as good communication skills,

being forward thinking and applying professional judgement (SAICA, 2017).

2534 ACCA Competency Framework

It was evident in the discussion on the CGMA Competency Framework that to identify
competencies needed to implement integrated reporting within a framework where these
competencies are not specifically referenced is complex. The advantage of the ACCA
Competency Framework is that Owen (2013) specifically identifies the sections that were

updated or that already address the required competencies in his article.
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The ACCA Competency Framework sets out a number of categories of competencies with
ethics and professionalism acting as an overarching competency to all of the categories as

summarised in Table 7.

Table 7: ACCA Competency Framework competency categories

Competency categories
Ethics and professionalism
Audit, assurance and advisory | Corporate and business Financial management
reporting
Governance, risk and control Leadership and management Stakeholder relationship
management
Strategy, technology and Sustainable management Tax advisory
innovation accounting

Source: ACCA (2017)

253.5 Summary

All of the competency frameworks refer to an update as a result of the change in corporate
reporting because of integrated reporting. It is, however, not equally clear in the competency
frameworks what the updates for integrated reporting entailed. As a result, the competencies
were identified in the secondary data, by searching for words that link the competencies to

concepts contained in the <IR> Framework, such as “integrated reporting”, “value creation”

and others.

2.5.4 Methodologies for compiling competency frameworks

Mansfield (1996) describes three broad methodologies that were used to develop
competencies frameworks or models, the first being a “single-job competency model” and
the second a “one-size-fits-all competency model”. The “one-size-fits-all” model is typically
applied to a group of people at a specified level in an organisation e.g. executive level. He
suggests a third model, which he calls the “multiple-job approach”, which is made up of a
set of common foundational competencies and functional competencies that can be tailored

to specific roles within an organisation (Mansfield, 1996).
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Sanchez and Levine (2009) describe two methodologies for building competency
frameworks as “traditional job analysis” and “competency modelling”. They describe
“‘competency modelling” as a tool that should not be linked to performance on a specific job
but rather influences behaviour by aligning a specific role with the strategic objectives of an
organisation. Competency modelling is dynamic and envisages the future progression of the
role it is modelling. An assessment of a person’s competencies against the model always
remains subjective and based on judgement (Sanchez and Levine, 2009). “Traditional job
modelling”, on the other hand, comprises a catalogue of skills, knowledge and abilities
needed to complete a specified job. At the heart of a job analysis, or “traditional job
modelling” approach is an existing job and the competencies needed to do that job (Cardy
and Selvarajan, 2006). “Traditional job modelling” has its limitations, as the content of the
model is directly impacted by the people compiling the model’s understanding of what the
job entails (Sanchez and Levine, 2009). Frias-Aceituno et al. (2013) advocate the use of
both models, but also acknowledge that the models used in practice are often a combination

of the two.

In Lester (2014) review of 40 competency frameworks, he considered the methodology
used to prepare the frameworks. He identified two methodologies, the “activity-based
approach” and the “attribute-based approach”. The “activity-based approach”, otherwise
referred to as the functional, outcomes-based approaches or “traditional job-analysis” is
considered to be the most prevalent approach used in competency frameworks of many
professional organisations (Hardern, 1995, IIRC, 2016, Cardy and Selvarajan, 2006,
Lester, 2014). According to Cardy and Selvarajan (2006), competencies may be presented
by “the most important and/or most time-intensive tasks and duty areas” performed by a

number of functions in an organisation.

The “attribute-based approach” was traditionally popular in the US and focuses on the
qualities of an accomplished person in a specific profession (Lester, 2014). The “activity-
based approach” was more popular in the UK and Europe and focuses on the output that a
competent person would deliver (Lester, 2014). Lester (2014) acknowledges that many

models mix attributes, such as values, with activities into an outcomes-based framework.

-42 -



2.5.5 Competency categories used when compiling competency frameworks

Bui and Porter (2010) refer to studies undertaken by the Institute of Chartered Accountants
in England and Wales (“ICAEW”) and the American Institute of Certified Public Accountants
(“AICPA”) in the mid- and late 1990s that grouped the competencies required by
professional accountants into three broad competency categories, which are “functional
competencies (technical accounting expertise), broad business competencies (a broad
business perspective and general business skills), and personal competencies (including
strategic thinking and management, communication, leadership, and interpersonal skills;
and an ability to adapt to change and to work in global markets)” (Bui and Porter, 2010). The
Pathways Commission (2012) similarly identify a general structure for classifying
competencies as foundational competencies, accounting competencies and broad
management competencies (Lawson et al., 2014). Even though the three broad categories
identified have been called by different names, they include similar groups of competencies.
Comparing the competencies identified by Bui and Porter (2010) and Lawson et al. (2014),
the following categories would broadly align: the first category of competencies, “functional
competencies” or “accounting competencies” respectively and this category includes all the
technical skills or technical knowledge (Table 8, column 2). The second category is called
“business competencies” or “broad management competencies” and is often referred to as
business acumen (Table 8, column 3). The last group of skills is called “personal
competencies” or “foundational competencies” and represents most of the soft skills (Table
8, column 4). As is evident in the table below, the classifications have both uniformities and

inconsistencies.

Table 8: Comparison of competency categories

Comparison between Accounting or Broad Foundational or

competencies functional management or personal
competencies business competencies

competencies

Competencies that are External reporting Core business Communication

consistent in the Pathways | and analysis competencies or

Commission and Bui and general business

Porter (2010) skills .

Interpersonal skills
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Comparison between
competencies

Accounting or
functional
competencies

Broad
management or
business
competencies

Foundational or
personal
competencies

Competencies that are

Planning, analysis

Strategic thinking and

similar and control management
Analytical thinking and
problem solving

Competencies that are Information Process Quantitative methods

unique to either systems management and

approach involvement

Assurance and
internal control

Technical
accounting
expertise

Taxation

Governance, risk
and compliance

Technological skills

Contradicting competency
categories

Leadership

Leadership

Professional
values, ethics and

Ethics and social
responsibility

attitudes

Source: Bui and Porter (2010) and Lawson et al. (2014) (adapted)

The human resource field acknowledges that there are many competencies needed by a
professional or a profession (Delamare-Le Deist and Winterton, 2005, Sultana, 2009). These
competencies are grouped in a slightly different way to those of the Pathways Commission
and Bui and Porter. Sultana (2009) refers to the European Qualification Framework
definition of competency, which identifies four categories: cognitive competency, functional
competency, ethical and personal competency. The first of the four types of competencies
(included in Table 4) is referred to as cognitive competency, being knowledge gained
through experience (Sultana, 2009, Delamare-Le Deist and Winterton, 2005). Botha (2001)
refers to Jarvis (1983), who split knowledge into knowing that, knowledge gained through
academic training and knowing how to, knowledge gained through practical experience. As
highlighted in the SAICA Competency Framework, knowledge on its own is not enough and
there are other skills that contribute to the set of competencies required by a professional
(SAICA, 2015b).
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The second category of competencies identified in the human resources field (summarised
in Table 4) is “functional competency, those things that a person should be able to do when
they are functioning in a given area of work, learning or social activity” (Sultana, 2009). In
line with Sultana’s definition, Botha (2001), also describes a functional competency as being
able to perform a function in real life conditions as in a specific profession. The last two
categories can be described as personal competency and ethical competency (Sultana,
2009). These two categories are often grouped together into one category that is referred to
as social or “foundational competency” (Delamare-Le Deist and Winterton, 2005). Table 9
summarises this category into one competency. Brown and McCartney (1995), Delamare-
Le Deist and Winterton (2005) and Sultana (2009) add an additional category to which they
refer as “meta-competency”, which is a person’s ability to mature in the other categories of
competencies. Meta-competency is included in Table 9 as the fourth competency category.
Meta-competencies come to the fore in a complex work environment (Brown and
McCartney, 1995).

Lester (2014), in a review of 40 competency frameworks from various professions,
concludes that all professions and therefore all competency frameworks share the same
generic competencies. These generic competencies align with the social or foundational
competency category described by Sultana (2009), as it encapsulates personal
competencies, ethical competencies and soft skills. Lester (2014) describes four types of
generic competencies: “ethics, professionalism and judgement; developing self, others and
profession, managing self, work, processes and others; communication, client and public
relations”. In addition to generic competencies, Lester states that each profession has its
own particular competencies. Table 9 sets out a summary of the key competency categories

with a description of each category.

Table 9: Summary of competencies considered in competence modelling

Competency

category Competency description

Cognitive competency | Having academic knowledge, and knowledge on how to perform
certain tasks based on past experience.
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Competency

category Competency description

Functional competency | Skills or know-how needed to be able to perform a specific
function or do a specific job.

Foundational Soft-skills and attributes including: ethics, professionalism and
competencies or “soft- | judgement; developing self, others and profession; managing
skills” self, work, processes and others; communication, client and

public relations.

Meta competency Ability to increase proficiency in the other competencies as
needed, typically in complex work environments.

Source: Lester (2014) Brown and McCartney (1995), Delamare-Le Deist and Winterton (2005) and Sultana
(2009) (adapted)

Having reflected on the categories of competencies, it is important to understand how these
competency categories are typically combined into competency frameworks or models.
Mansfield (1996) defines a competency model as “a detailed, behaviourally specific
description of the skills and traits that employees need to be effective in a job”. In other
words, a competency model is a comprehensive collection of all the competencies required
to do a specific job well. It however appears that, as with the differences in the definition of
competency (Delamare-Le Deist and Winterton, 2005, Sultana, 2009, Sanghi, 2016, Brown
and McCartney, 1995), there is no consensus as to the appropriate methodology to use
when compiling a competency framework (Peariman & Barney, 2000). In an analysis of past
and current practices in competency modelling by a specifically constituted Job Analysis
Competency Modelling Task Force, they found that there “are no rules to guide practice in

this area, for either competency modelling or job analysis” (Shippmann et al., 2000:735).

2.6 IMPACT OF LITERATURE REVIEW ON IDENTIFYING COMPETENCIES NEEDED
TO PUT INTEGRATED REPORTING INTO PRACTICE

The competencies the generally make up a competency framework include cognitive,
functional, foundational and meta-competencies (Lester, 2014, Brown and McCartney,
1995, Delamare-Le Deist and Winterton, 2005, Sultana, 2009). This study focuses on
understanding the competencies used by people putting integrated reporting into practice

(functional competencies) and the knowledge needed to be able to put integrated reporting
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into practice (cognitive competencies) as well as the soft skills they apply in this role

(foundational competencies).

The accounting education literature on updates to the SAICA and ACCA competency
frameworks and the IR Matrix states that updates were made through a process of
stakeholder engagement (SAICA, 2017, IIRC, 2016, Owen, 2013) The discussions in the
human resource field by Cardy and Selvarajan (2006) suggest a number of approaches to
compiling a competency framework. Both Cardy and Selvarajan (2006) and Sanghi (2016),

describe one of the traditional approaches to competency modelling as a job analysis. ”.

The process followed in a “traditional job-analysis”, set out in Figure 1 below, is considered
to be the most prevalent approach used in competency frameworks of many professional
organisations (Hardern, 1995, IIRC, 2016, Cardy and Selvarajan, 2006, Lester, 2014). When
performing a job analysis, one would firstly understand the responsibilities of the relevant
professional, and then identify the skills they need to fulfil these responsibilities (Sanghi,
2016). For example if a person is responsible for putting integrated reporting into practice;
the competencies they would need would be determined by the role they fulfilled (Cardy and
Selvarajan, 2006). The competencies are identified through a job analysis by interviewing
participants who were, as part of their job, either preparing integrated reports of who were
consulting on integrated reporting. The competencies explored in the study are those of the

individuals who are involved in putting integrated reporting into practice.

Figure 1: Process followed in a traditional job analysis

identify the
competencies
they need to fulfill
their
responsibilities

understand the
responsibilities of
the relevant
professional

stakeholder

engagement compile a list of

competencies

through interviews

Source: Cardy and Selvarajan (2006), Sanghi (2016) (adapted)
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3 METHODOLOGY

Part 1 of this methodology chapter is a description of and motivation for the specific
qualitative research design used. Part 2 of the chapter explains the sources of the data and
sampling approach followed for the collection of both the primary and secondary data. Part
3 sets out the methods of data collection used, including an interview guide used during the
semi-structured interviews. Part 4 describes the methods used for data analysis. Part 5
summarises the ethical considerations relevant to the study and Part 6 explains how the
researcher ensured quality and rigour in the approach followed and also discusses the
researcher’s own biases in the research process. Part 7 highlights the researcher’s biases

that may have impacted on the research project.

3.1 DESCRIPTION OF AND MOTIVATION FOR THE SPECIFIC QUALITATIVE
RESEARCH DESIGN USED

The research strategy was qualitative and the research was designed as a generic
qualitative inquiry. The research was not done in terms of one of the more well-known
qualitative methodologies such as grounded theory, phenomenology, ethnography or case-
study research, as it did not seek to build a theory, understand the underlying context of
experiences, study the behaviour of a culture or study a single case (Percy et al., 2015,
Kahlke, 2014, Sandelowski, 2000, Caelli et al., 2003, William et al., 2015). The outcome of
this exploratory study was not to describe or analyse a specific case or behaviour, neither
to develop a theory and is not related to a social phenomenon. Generic qualitative research
seeks to study the attitudes, opinions, perceptions and knowledge individuals have gained
through their various experiences (Guest et al., 2013). A generic qualitative approach was
therefore considered to be best suited to answering the research question in this study, as
the study set out to understand the different perspectives, or diversity in the experiences of
the participants involved in putting integrated reporting into practice in their organisations or
in the organisations to which they provide consultation services (Neergaard et al., 2009,
Stubbs and Higgins, 2014). William et al. (2015) state that generic qualitative inquiry “is
appropriate when a fully qualitative survey approach is desired”. The qualitative study of
variety in a research topic, amongst participants is described by Jansen (2010) and
Winkelhage et al. (2013) as a “qualitative survey design”.

-48 -



Sandelowski (2000:334) describes the generic qualitative approach as “amenable to
obtaining straight and largely unadorned (i.e. minimally theorised or otherwise transformed
or spun) answers to questions of specific relevance to practitioners and policy makers”. More
specifically to the research question, Percy et al. (2015) differentiate between a study that
reflects on the internal sense making of an experience compared to one that reflects on the
outward opinions relating to experiences. Outward opinions are better explored through a
generic qualitative approach. A generic qualitative approach was therefore appropriate for
addressing the research question relating to the competencies needed to put integrated
reporting into practice with the use of semi-structured interviews in which the participants
described their experiences and understanding of the required competencies needed to put

integrated reporting into practice.

3.2 SAMPLING

3.2.1 Primary data sampling

In order to explore the experiences of knowledgeable participants through semi-structured
interviews as part of the primary data collection, the researcher applied a diversity sampling
method by purposively selecting participants who were involved in putting integrated
reporting into practice in their organisations or who were providing consultation services to
organisations on integrated reporting (Jansen, 2010). All the participants could be described
as prototypical, in other words they were an ideal fit as participants who were experienced
in the process of putting integrated reporting into practice (Pratt, 2009). Creswell (2012:206)
states that: “In qualitative research, you select people or sites that can best help you

understand the central phenomenon”.

One can select the most relevant people only by knowing who is most impacted by the topic
at hand. The researcher therefore, selected specific participants whom the researcher
believed would contribute to the discussion of the research question and who were therefore
directly impacted by the research problem. Deppe et al. (1991), in their study on “emerging
competencies for the practice of accounting”, identify practitioners as ideally placed, as a
result of their experience, to provide insight into the competencies required to perform their
roles. The participants who were selected were considered to be practitioners in
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implementing integrated reporting as they either were part of the team putting integrated
reporting into practice in the organisations they worked for, or they consulted on the process
of putting integrated reporting into practice at a number of organisations. The participants
selected were either known by the researcher to be involved in the integrated reporting

teams or were known to the researcher as consultants on integrated reporting.

Another strategy in purposive sampling that will provide a richer variety to the data gathered
is to intentionally select participants who are known to have varied viewpoints on the
research question (Polit and Beck, 2012). This is also a key distinguishing factor of the
purposive sampling technique of “maximum variation sampling” in which participants with
differing characteristics are selected (Plano Clarke and Creswell, 2015). This method of
sampling is particularly useful, as any common themes that are identified in the data
gathered from these diverse participants will be valuable when addressing the research
question (Polit and Beck, 2012). The purposive sample has a number of distinguishing
factors, including: participants who work in organisations and have the responsibility for
implementing integrated reporting and participants who provide consultation services to
organisations on integrated reporting. The participants included people with an accounting
or finance background, and others with sustainability or communications backgrounds,
amongst others. In the interest of disclosure, it should be noted that the researcher knew
many of the participants before the interviews, as some of the participants worked with the
researcher or had been introduced to the researcher through integrated reporting networks
(Pratt, 2009). None of the participants resulting from the snowball sampling method used to
get more participants through referrals from the first round of participants were known to the

researcher. The qualifications and titles of the interviewees are set out Figure 2 below.

During the interviews, the participants were asked if they could recommend other
practitioners who were equally knowledgeable in integrated reporting and who were also
involved in putting integrated reporting into practice or provided consulting services to
organisations (Pratt, 2009). This referral or snowball sampling method, through suggestions
from participants, enabled the exploration of new insights from a more diverse grouping of
participants (Plano Clarke and Creswell, 2015, Polit and Beck, 2012). This technique was,
however, applied with caution so as not to divert attention from the central research question:

“What competencies are needed to put integrated reporting into practice?” (Creswell, 2012).
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None of the referred participants were known by the researcher before the interviews (Pratt,
2009).

A total of 21 semi-structured interviews were performed, based on the participants identified
through purposive diversity sampling and snowball sampling. Interviews were conducted

with 11 preparers and 10 consultant in integrated reporting.

The sample size could be affected by a number of variables, including the complexity of the
research problem and the quality of the information gathered during the interviews (Polit and
Beck, 2012). Pratt (2009) states that there is no “magic number” for interviews and that it
depends on the research question. Saturation is a state in which no new information is
gathered through additional interviews (Polit and Beck, 2012). The researcher believes that
saturation was reached with the 21 interviews conducted, as no new information came to
light.

3.2.2 Secondary data sampling

Secondary data was selected through purposive sampling by identifying competency
frameworks relating to professional bodies and organisations that have specifically stated
that their competency framework is prepared or updated to incorporate integrated reporting
(Bryman and Bell, 2015).

Specific professional bodies’ competency frameworks were identified based on the fact that
either the competency framework itself or other literature refers to the fact that the
frameworks were updated to incorporate competencies relating to integrated reporting.
Three of the competency frameworks relate to professional accounting and management
accounting professionals. The reason for the inclusion of these competency frameworks is
the fact that the competency frameworks have been updated for integrated reporting as
accountants and management accountants are often involved in the process of putting
integrated reporting into practice (Starbuck, 2012, IFAC, 2017a, Stubbs and Higgins, 2014).
Table 10 sets out the professional bodies’ competency frameworks selected and the
reference to the competency framework having been updated to incorporate integrated
reporting.
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Table 10:

Competency frameworks selected with relevant updates

Organisation
professional body

or

Extract from text indicating that the competency framework
was updated for integrated reporting

International
Integrated Reporting
Council (IIRC)

“The <IR> Competence Matrix has been developed to help
organisations identify the knowledge, skills and behaviours they
need to adopt Integrated Reporting and realise its benefits” (IIRC,
2016)

Association of
Chartered Certified
Accountants (ACCA)

“This paper reports on ACCA’s support of and response to the
latest initiatives in IR, in particular the impact this will have on the
education and training of accountants in order to reflect these new
principles to prepare the twenty-first-century accountant for a
much more challenging role in the near future” (Owen, 2013a)

Chartered Institute for
Management
Accountants (CIMA)

‘New material such as “Big Data”, sustainability, integrated
reporting and finance function transformation has been added”
(CIMA, 2015)

South African Institute
of Chartered
Accountants (SAICA)

“‘Major changes” in the 2014 and 2016 versions of the
competency framework document listed integrated reporting as a
“major change”. (SAICA, 2017)

Source: IIRC (2016), Owen (2013), CIMA (2015), SAICA (2017)

Based on the competency frameworks selected, the documents set out in Table 11 were
identified as containing detail on the competencies required by the professional organisation

of its members.

Table 11: Documents for each organisation or professional body selected for
analysis
Collective
Professional reference
body or | used in this | Documents
organisation research
study
International IR Matrix The <IR> Competence Matrix — Learning outcomes
Integrated for <IR> Training (IIRC, 2016)
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Collective

Professional reference

body or | used in this | Documents

organisation research

study

Reporting

Council (IIRC)

Chaﬁered CGMA Competency Framework syllabus (CGMA,

Institute of | CGMA 2014)

Management Competency

Accountants Framework ] o

(CIMA) 2015 Professional qualification (CIMA, 2015)
Guidance for Professional Programmes -
Competencies of a CA(SA) at the point of the
Assessment of Professional Competence (SAICA,
2015b)

South African

Institute of | SAICA Competency Framework Detailed Guidance for the

Chartered Competency | Academic Programme — Competencies of a CA(SA)

Accountants Framework at the point of the Initial Test of Competence (ITC)

(SAICA) (assessment of core technical knowledge) (SAICA,
2017)
SAICA Training programme — Implementation guide
— effective 1 January 2016 (SAICA, 2016)

o Web-based Competency Framework (ACCA, 2018)

Association of

Chartered ACCA _ )

Accountants Competency | “Integrated Reporting: A Review of Developments

(ACCA) Framework | and their Implications for the Accounting Curriculum”
G Owen (2013).

Source: Researcher compiled, references included in table

3.3 DATA COLLECTION

3.3.1 Primary data collection

The participants in the study were putting integrated reporting into practice in their
organisations or were assisting organisations to do so as integrated reporting consultants.
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The interviews were performed by direct, face-to-face communication with participants at a
time and in a venue of their choosing. The participants were therefore aware of the research
study and the topic of the research study in the artificial interview environment and may
consequently have altered their answers. The study was considered to be non-experimental,
as the interviewer had no intention of purposefully changing any factors impacting on the
participant but is rather seeking to understand specific experiences by the participants

through semi-structured interviews (Creswell, 2013).

The sources of primary data included recorded interviews and interview transcripts. Rowley
(2012:261) states that “interviews are generally used in conducting qualitative research, in
which the researcher is interested in collecting “facts”, or gaining insights into or
understanding of opinions, attitudes, experiences, processes, behaviours, or predictions”.
Semi-structured Interviews were ideal for this study as they enabled the researcher to gain
more insight and a detailed understanding of the participants’ views and experiences. Even
though semi-structured interviews are conducted based on a few questions that were
prepared in advance, the questions and time spent on exploring specific statements made
by the participants are left up to the interviewer (Rowley, 2012). An in-depth interview
enables the researcher to probe and obtain detailed responses on exactly what the
participant believes to be relevant (Mack et al., 2005). This method was most beneficial for
this research study as it allowed the researcher the opportunity to probe and gain insights
into the competencies identified by each participant within their realm of experience as

preparers or consultants in integrated reporting.

The interviews were conducted at the time and place agreed between the researcher and
contributor and were scheduled to last no more than an hour. The average time of each
interview was 44 minutes. The interviews ranged between just under half an hour and just
over an hour in duration. The researcher recorded all the interviews using a recording
application on a pre-tested cell phone device (iPhone application), as all the participants
agreed to it. All the recordings were successfully saved and were shared with the transcriber.
Even though the interviews were recorded, the researcher also took high-level notes that
were intended to assist the researcher in the unlikely event that the recording device failed

(Mack et al., 2005). The recording device worked in all instances and transcripts were done
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on the full recorded interviews. The high-level field notes were used during the interviews to

inform follow-up questions.

Each interview was transcribed for further analysis. The researcher enlisted the assistance
of a professional transcriber, who was able to transcribe the interview verbatim in Microsoft
Word, a computer-based format. All the data, which included recordings and transcripts,
were converted into computer files and labelled consistently to ensure that nothing was lost
or misplaced (Creswell, 2012, Mack et al., 2005). The transcriber retained the original audio
file labelling when labelling the transcripts. All the interview transcripts were shared with the
participants for confirmation that it accurately reflected their recollection of the content of the
interview as a procedure of member checking. Only two participants recommended slight
updates to the transcript, which were incorporated into the transcripts before further

analysis.

The interviews started with an open-ended question designed to draw out the participant’s
own experience relating to the topic of integrated reporting (Table 12, questions 1 to 3). The
interview then continued with questions to cover critical elements stated on the interview
guide as well as with probing questions to gain an in-depth understanding of the contributor’s
insights and views (Table 12, questions 4 to 10). The interviews were concluded by asking
if there was anything else that the participant wished to add with reference to additional
competencies that had not been addressed in .the interview questions (Table 12, question
11) (Galletta, 2001). The table below sets out the interview questions as they relate to the

research questions.

The interviews were conducted as part of a traditional job analysis to understand what
competencies are needed to put integrated reporting into practice (Cardy and Selvarajan,
2006). A traditional job analysis sets out to produce a list of the knowledge required and the
skills and aptitude needed by a person to be able to complete a specific job (Cardy and
Selvarajan, 2006). In the context of this study, that job is to put integrated reporting into
practice as employee of an organisation or as a consultant assisting the organisation. This
study can also be described as an activity-based assessment of the competencies needed
to put integrated reporting into practice as an activity-based assessment focuses on the

output that a competent person would deliver when performing a specific role (Hardern,
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1995, IIRC, 2016, Cardy and Selvarajan, 2006, Lester, 2014). In the context of this study,

the output or activity that was investigated was putting integrated reporting into practice.

Table 12: Interview questions relating to research questions

What are the main
research questions the
interview is designed to
answer?

(secondary research
questions)

Interview questions

Introduction

1. What is your role at [company name]?
2. What are your qualifications and where did you obtain
them?

3. In your own words, describe what IR means to you?

What knowledge have
you gained that enables
you to put IR into
practice?

4. What frameworks or other guidance do you commonly
use in the process of putting IR into practice?
5. What is the relevance of these frameworks to the
process of IR at [company name]?
a. [follow-up] Complete the sentence: In order to
be able to put integrated reporting into practice

you should know that......

What are the processes
followed by the
organisation to put IR into
practice?

6. What are the processes in place to implement IR at
[company name]?

Who is involved in the IR
process and what are the
tasks they need to
perform as part of the IR
process?

7. What are the titles or job descriptions of the different
people involved in the IR process in your company?
a. [probing question] Who is ultimately responsible

to approve the integrated report?

Describe the tasks that
you are required to
perform to put IR into
practice.

8. What tasks do you perform in the process of

implementing IR?
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What are the main
research questions the
interview is designed to
answer?

(secondary
questions)

research

Interview questions

a. [follow-up] Which of the tasks are the most
important?
b. [follow-up] Which of the tasks are the most time

consuming?

What are the skills, know-
how or things that you
should be able to do to
perform these tasks?

9.

What are the specific skills that are required to perform
these tasks?

[if asked what | mean by skills] “those things that a
person should be able to do when they are functioning
in a given area of work, learning or social activity”
[follow-up] Complete the sentence: In order to be able
to put integrated reporting into practice you should be
able to

[follow-up] What skills are needed to perform the most

important tasks in the IR process?

[follow-up] What are the skills needed to perform the

most time consuming tasks in the IR process?

Where was this

knowledge gained?

10.Where did you learn how to ...[refer to previous

question]

Closing

11. Are there any other competencies that we have not

discussed, that you believe are relevant to be able to
put IR into practice?

Source: Researcher

The process of primary data collection and analysis preceded the secondary data analysis
to avoid unintended bias. In other words the interview questions were not structured or asked
in such a way that could influence the outcome. An influence to the outcome of the interviews

would be for the interview questions to merely confirm a list of competencies that were
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already identified in the existing competency frameworks of specific professional
organisations. The interviews were conducted with participants from a variety of academic
backgrounds in order to identify a broader list of competencies needed to put integrated
reporting into practice. The academic background include the Chartered Accountant
qualification in South Africa (“CA(SA)”), a post-graduate diploma in Integrated Reporting
(“PGDIR”), and various other qualifications as set out in Figure 2. More than half of the
interviewees (15 interviewees) hold more than one academic qualification resulting in a total
of 36 qualifications amongst the 21 interviewees. The interviewees consisted of 10
consultants in integrated reporting and 11 preparers, who hold a wide range of titles within
their respective organisations including:

e Head of external reporting

¢ Internal financial reporting specialist

e Group technical accountant

¢ Group financial reporting manager

e Group integrated, sustainability and ESG reporter

e Head of strategy and transformation

e Group sustainability manager

¢ Head of sustainability

¢ Climate change and sustainability development manager

e Integrated reporting editor

e Team member in the integrated reporting and financial reporting team

Figure 2: Qualifications of interviewees

Legal , 1

Registered

auditor, 1 BA,
3

Bcom, 1

Journalism, 2
CA(SA), 12
Industrial /

sociology, 1

Sustainability

related, 2 PGDIR, 5 Certified
internal
Masters in aluditor 1
Science, 1 Masters in Science ’
Tax, 2 related, 2

Source: Interview transcripts
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3.3.2 Secondary data collection (competency frameworks)

The secondary data was collected by interrogating the selected documents (set out in Table
11) of each of the competency frameworks (set outin Table 10), to answer two of the original
interview questions. The interview questions answered by these documents are set out in
Table 13 below. None of the other research questions were included, as they were not
considered relevant or appropriate to the interrogation of the secondary information. The
questions that were omitted were relevant to the participants who were putting integrated

reporting into practice and would not be relevant to a competency framework.

Table 13: Questions relating to secondary data collection

What are the main research questions the competency framework analysis is

designed to answer?

Describe the tasks that you are required to perform to put IR into practice.

What are the skills, know-how or things that you should be able to do to perform these

tasks?

Source: Researcher

3.4 DATA ANALYSIS

3.4.1 Primary data analysis

The data analysis process that was applied to the primary data, the semi-structured
interviews, is described as thematic analysis which involves coding or giving meaning to
participants’ experiences of the research problem by identifying specific topics or premises
in the data (Braun and Clarke, 2012). Vaismoradi et al. (2013:398) state that a thematic
analysis assumes that the data reflects the truth and during a thematic analysis, “the
researcher wants to find out about the actual behaviour, attitudes, or real motives of the
people being studied”. Similarly, this study aims to identify the actions the participants

perform to put integrated reporting into practice.

Saldana (2013) suggests that a novice researcher could consider a combination of basic

coding methods as a starting point. The step-by-step process set out by Braun and Clarke
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(2012) is a reasonable guide for thematic data analysis and it was applied in my analysis.
The first step involved gaining in-depth knowledge of the data through repetitive and
methodical reading of the interview transcripts and listening to the interview recordings
(Braun and Clarke, 2012, Rowley, 2012). It also involved making notes on initial thoughts

on the data content (Braun and Clarke, 2012).

The second step involved initial coding based on the research questions. The process of
coding was done either based on the face-value of the words used in the interview (manifest
content) or by highlighting the hidden meanings that link to the research question (latent
content) (Braun and Clarke, 2012).Vaismoradi et al. (2013) describe manifest content as the
categories identified in aggregating the data and latent content as the themes identified in
the data. Braun and Clarke (2012) emphasise that coding should be a comprehensive,
complete and organised process. The first part of this process was to apply a structural
coding technique in which the transcripts were organised into sections based on the
interview questions, ensuring that all of the parts of the transcribed interviews were matched
up with one or more of the interview questions (Saldana, 2013). In order to apply this coding
technique, an Excel spreadsheet was set up with the interview questions listed in rows in
the far left column (column A). Each participant's answered questions and follow-up
questions were copied into the cell adjacent to the interview question to which it related. If
the whole answer or a part of the answer to any of the interview questions or follow-up
questions answered another interview question, they were allocated, on a systematic basis,
to the relevant interview question. Table 14 represents an example of the process followed

in the initial coding of the transcripts.

Table 14: lllustrative example of structural coding worksheet for primary data
A B C D E
Interv.lew Participant 1 Coding | Participant 2 Coding
question
Question 1: What | | am responsible | Preparer | So, | own my own | Consultant
is your role at|for the integrated company called X, | CA
[company report and for predominantly  writing
name]? sustainability integrated reports, but

reporting, so | do a also trying to bring more
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A B C D E
lot of the reporting than just words. So, a
on ESG issues, on creative style and also
a number of an understanding, with
platforms. my accounting, CA

background, helps me
to be a little bit more
analytical when | do the
reports.

Source: Researcher

An additional column was added to the right of the original transcribed text and the

information was coded according to a combination of coding methods. The additional coding

methods: attribute coding, descriptive coding, versus coding, in-vivo coding and learn

coding, as described in Table 15, were employed for the first cycle of coding (Saldana,

2013):

Table 15: Description of coding methods

First cycle coding
methods

Description of coding methods

Attribute coding

Including basic identifiers within the data such as the
participant’s characteristics, e.g. preparer or consultant.

Descriptive coding

Identify basic topics within each section of data e.g.
understanding materiality.

Versus coding

Identifying the conflicting dualism within the data e.g.
integrated reporting vs integrated thinking.

In vivo codes

Codes based on words used by the participant during the
interview e.g. “tick-box approach”.

Learn coding or eclectic
coding

Adding and building on the identified codes by repeating the
coding process.

Source: Saldana (2013)

In order to make sense of the codes identified in the first cycle, a code mapping technique

was applied. This technique requires that the initial codes are categorised, re-categorised
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and then grouped into categories (Saldana, 2013). The process of categorising and re-
categorising was done in the following manner. An Excel worksheet was created on which
the first column contained the reference to each participant in the study from Participant 1
to Participant 21. The column headings were populated with the three competency
categories: cognitive competency, functional competency and foundational competency.

The competencies each have the meaning ascribed to them as set out in Table 16.

Table 16: Summary of competencies considered in competency modelling

Competency

category Competency description

Cognitive competency | Having academic knowledge, and knowledge on how to perform
certain tasks based on past experience.

Functional competency | Skills or know-how needed to be able to perform a specific
function or do a specific job.

Foundational Soft-skills and attributes including: ethics, professionalism and
competencies or “soft- | judgement; developing self, others and profession; managing
skills” self, work, processes and others; communication, client and

public relations.

Source: Researcher

Table 17 describes an example of the use of the code-mapping technique that involved
grouping the codes identified in the first cycle of coding into the three competency

categories: cognitive competency, functional competency and foundational competency.

Table 17: Categorisation of initial coding into key competency categories

Cognitive Functional Foundational
competencies competencies competencies

Understand  value
Participant 1 IR Framework creation across | Think strategically
capitals

Source: Researcher

The initial categorisation of the competencies was informed partly by the interview

questions. The interview questions specifically aimed at identifying the knowledge and skills
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needed to put integrated reporting into practice. The questions were worded in such a way
as to solicit the three main categories of competencies used in competence modelling
processes (Sultana, 2009). The codes were mapped to each of the relevant competency
categories. Table 18 sets out the competency category the researcher set out to identify

through each of the specific interview questions:

Table 18: Interview questions matching competency categories

Interview questions Competency category

Interview question 3: In your own words, describe what
integrated reporting means to you.

Interview question 4: What framework or other guidance do you Cognitive competencies
commonly use in the process of putting integrated reporting into
practice?

Interview question 6: What are the processes followed by the
organization to put integrated reporting into practice?

Interview question 8: What tasks do you perform in the process
of implementing integrated reporting?

Functional competencies
Follow-up questions question 8: Which tasks are the most
important or the most time consuming?

Interview question 9: What are the specific skills that are required
to perform these tasks?

Interview question 9: What are the specific skills required to

perform these tasks? Foundational competencies

Source: Researcher

After the initial classification of the initial codes into the three competency categories, each
competency category was further analysed to identify themes and sub-themes. The third
step in the process of data analysis was searching for themes (Braun and Clarke, 2012).
Saldana (2013) refers to DeSantis & Ugarriza (2000:358) and states that a theme “captures
and unifies the nature or basis of the experience into a meaningful whole”. Themes were
identified through a collection of related categories into a joining theme that addressed the
research question. The ultimate goal of identifying themes is in order to answer the research
question through relevant themes (Braun and Clarke, 2012). In order to standardise the
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search for functional competencies in the interviews, the terminology used in the <IR>
Framework as its guiding principles and content elements was used to identify specific

functional competencies.

The fourth step involved consideration of the relevance and appropriateness of the emerging
themes in the context of the data set (Braun and Clarke, 2012). It could also include creating
a thematic map (Braun and Clarke, 2012). The thematic map was created in the format of a
table. This process was repeated until all the relevant themes had been identified and

reviewed and the thematic map or table was updated accordingly.

In the fifth step of the analysis, names were assigned to the themes and each theme was
defined in a way that was descriptive and identified each theme in the context of the research
question (Braun and Clarke, 2012). The theme names were added to the thematic table and

are discussed in the findings section of the study.

The outcome of the analysis was a write-up that included convincing extracts (proof quotes),
from the interviews, as examples that can be linked back to the research questions
(Vaismoradi et al., 2013). The focus was on how the results could best be presented in a
creative manner (Vaismoradi et al., 2013) one that highlighted the key theme that flowed
throughout all the data (Vaismoradi et al., 2013). As Pratt (2009) suggests, a leading theme
was identified and highlighted in the final write-up of the data analysis and contained a

balance of primary data and secondary data analysis.

3.4.2 Secondary data analysis

Secondary data analysis in this study involved the identification of the competencies
required by a number of professional bodies, including the [IRC, SAICA, ACCA and CIMA,
,in order to put integrated reporting into practice. The analysis was performed by asking the

following interview question of the secondary data:

- What are the specific skills required to perform tasks related to integrated reporting?
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The answers to the interview question were then further analysed by conducting exploratory
content analysis (Guest et al., 2013). Vaismoradi et al. (2013) quote Elo and Kyngas, (2008)
in describing the process followed during content analysis. The first step, similar to thematic
analysis, entailed familiarisation with the content of the documents selected. For each of the

selected competency frameworks, a summary was made of its layout and key chapters.

The second step (set out in Table 19) is described as “open coding and creating categories,
grouping codes under higher order headings, formulating a general description of the
research topic through generating categories and subcategories as abstracting” (Vaismoradi
et al., 2013:401) For the process of coding, the answers to the two interview questions were

identified and documented on an Excel worksheet for each of the competency frameworks.

Table 19: lllustrative example of structural coding worksheet for secondary data
A B (o D E
Interview CGMA
. IR Matrix Coding Competency Coding
question
Framework
What are the | “Participate work as part of a |“So, in addition to |understand the org's

effectively as part of

o |team accounting  and |business model
a team planning

specific  skills

that are | _nd coordinating analytical  skills,
required to | the implementation |implement finance understand the org's
perform  tasks | Of Integrated integrated thinking | Professionals must | competitive position
Reporting, including
related to | . o also have an
integrated thinking,
integrated within an understanding  of
o plan and understand the org's
reporting? organization. , the organisation,
coordinate strategy
) its business
integrated

model, its strategic

reporting .
context and its | PEOPIe skills

implementation N
competitive
position. They also |leadership skills

need the people
and leadership | provide relevant
skills necessary to |information, analysis

accounts, management
information,
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A B C D E

Interview CGMA
. IR Matrix Coding Competency Coding
question
Framework
analysis and |ensure that

insights which they |information provided
can supply 1o [to management is
management are |gpplied effectively.

applied

effectively.”

Source: Researcher

The third step was reporting on the process followed and the results of the analysis by using
conceptual maps or categories, and a story line. The same three categories of competencies
were identified in this process of open coding, including cognitive competency, functional
competency and foundational competency. In order to standardise the search for functional
competencies in the competency frameworks, the terminology used in the <IR> Framework
as its guiding principles and content elements, were used to identify specific functional
competencies. All the foundational competencies that could be linked to putting integrated
reporting into practice were identified. Some of the competencies were identified by using a
word-search of key words. The words used in word searches of each of the competency

frameworks are listed in Table 20 below.

Table 20: Word-searches performed on the selected competency frameworks

during the secondary data analysis

Functional competency
keywords

Integrated report
Integrated reporting
Non-financial
Value creation
Capitals

Business model
Governance
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Functional competency
keywords

Stakeholders

Source: Researcher

3.4.3 Comparison between primary and secondary data

The secondary data analysis was inductive as it was analysed separately from the primary
data analysis. This was because it did not inform the interview questions and was not used
as pre-determined competencies that were confirmed during the semi-structured interviews.
The competencies identified in the four frameworks were used firstly to confirm that the
competencies identified in the interviews were contained in the competency frameworks.
Competencies identified that were not comparable with those identified in the interviews, but
that were still considered relevant to an understanding of the competencies needed to put

integrated reporting into practice were discussed separately in the findings chapter.

The method used to compare competencies identified in the interviews with competencies
identified during the secondary data analysis was first to compare competencies that were
categorised as cognitive, functional or foundational. In the functional competency category,
the coded competencies identified during the primary data analysis were compared with the
competencies coded as part of the secondary data analysis based on the <IR> Framework
guiding principles and content elements. For example, identifying a link between
performance and remuneration was highlighted as a competency falling under the

“‘performance” content element in both the primary and secondary data analysis.
Competencies identified in the analysis of the four competency frameworks that were not
directly comparable with those identified during the primary data analysis, but that were still

relevant to the integrated reporting process, were grouped into the relevant themes and

roles fulfilled by the integrated reporter.

3.5 ETHICAL CONSIDERATIONS
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The key ethical matters to consider in a qualitative research study can be divided into various
stages. Before the study was undertaken it was approved by the Research Ethics
Committee of the Faculty of Economic and Management Sciences at the University of
Pretoria. The ethical clearance document is included as Appendix B to this document. Each
participant was informed of the purpose of the research and they voluntarily signed a
consent form to take part in the research project. An example of the consent form is included
as Appendix C to this document. Research was conducted with the necessary respect for
the participants and their contribution with minimal personal disturbance. When analysing
and presenting the data, the participants remained anonymous and their contribution
remained confidential. Data was reported honestly and without bias while taking into account
the rules concerning using the work of others as part of the research project (Creswell,
2013). The participants were not harmed physically or psychologically in the execution of

this study, as the study did not focus on psychologically sensitive topics.

The proposal, including the attached application for ethical clearance, served as a request
for approval from the University of Pretoria to continue with the study (Appendix B). Each
participant was informed about the overall purpose of the research project by means of an
e-mail or at the start of the interview. The participants were allowed the opportunity to decide
not to participate at the start of the interview or were alternatively requested to sign the
consent form (Appendix C). The consent form set out the researcher’s promises towards the
participant relating to time commitment and confidentiality. The participants were also
informed of their right to withdraw from the interview at any point without explanation to the
researcher. As the identified participants were not concentrated at any one company or

institution, a formal letter of introduction was not deemed necessary.

One of the measures to ensure that no plagiarism had been committed was to submit the
proposal and the final document through Turnitin in order to consider and correct the

Originality Report for any inadvertent reference issues (Appendix A).

3.6 DEMONSTRATING QUALITY AND RIGOUR

The four Guba criteria of credibility, transferability, dependability and confirmability should

be applied to the research study to ensure the required levels of quality and rigour are

-68 -



adhered to (Shenton, 2004, Polit and Beck, 2012). The credibility of a study speaks for its
trustworthiness and authenticity and its achievement in attaining what it set out to achieve
(Shenton, 2004). To ensure the credibility of the research study, a few measures were taken,
including having used well recognised research techniques as set out in the preceding
sections in this research study (Shenton, 2004). The use of triangulation in the form of data
source triangulation ensured that perspectives from a diverse sample of participants on the
research topic had been obtained by interviewing both the participants tasked with preparing
integrated reports for organisations and participants who consult on integrated reporting with
organisations. As the participants were given the option of refusing to be interviewed, data
that was gathered could be assumed to be from willing contributors, which added to the
credibility of the data collected (Shenton, 2004). The right of refusal was implemented in the
study by the use of consent forms (Appendix C) and informing the participants that they
could at any point stop participating without reason. In addition, the researcher implemented
the recommended approach of regular discussion with research supervisors to gain from
their experience and insights (Shenton, 2004). In order to ensure the credibility of transcripts,
the participants were asked to read and approve or make changes to transcripts if they did

not agree with the output.

Transferability relates to the ability of the reader to sufficiently understand the context of the
research study in order to duplicate it elsewhere (Shenton, 2004). The researcher ensured
that the findings set out sufficient detail about the background and environment in which the
study was conducted (Polit and Beck, 2012). In addition the researcher ensured that the

research findings set out scope of the research project in sufficient detail (Shenton, 2004).

Shenton (2004:63) believes that “dependability criteria are difficult in qualitative work,
although researchers should at least strive to enable a future investigator to repeat the
study”. Another researcher should be able not only to repeat the study but also to end up
with the same or similar results. If the processes followed during the research study address
credibility, the research study can already, to some extent, be considered dependable
(Shenton, 2004). In order to provide sufficient detail, the research study sets out the research
design in detail (Chapter 3: Methodology). The research study includes information on the
data-gathering procedures followed and a reflection on the “effectiveness of the process of
inquiry undertaken” (Shenton, 2004:68).

-69-



Finally confirmability relates to the fact that the research findings are not unduly influenced
by the researcher’s biases (Shenton, 2004). The use of triangulation by having compared
data gathered in the interviews with data found through the secondary data analysis is one
method that will be used to ensure confirmability. In addition, any suspected predispositions
were identified and critically discussed with the research supervisors, wherever considered
necessary (Shenton, 2004). As much information as was practicable was documented in a
research log relating to the primary and secondary data analysis, as the output of the

research activities undertaken during the research project.

3.7 DESCRIPTION OF RESEARCHER BIASES

The researcher identified a number of biases that impacted on the research study. The first
bias related to the fact that, at the time of the study, the researcher was also responsible for
putting integrated reporting into practice at an organisation. This enabled the researcher to
have first-hand insight into the successes and frustrations voiced by the participants, as they
were putting integrated reporting into practice in their organisations, or were consulting on
the process of doing so. The researcher faced many of the same frustrations in the process

of putting integrated reporting into practice.

The second bias related to the fact that, at the time of the research study, the researcher
was involved in the adjudication of an integrated reporting award. This resulted in the
researcher’s curiosity and questions around whether organisations reward participants for

winning awards.

The third bias that the researcher wanted to highlight was the fact that the researcher was,
at the time of the research study, of the view that integrated reporting has significant potential
as a corporate reporting tool but that it is, in many instances, not appropriately implemented
or understood. This has resulted in the researcher identifying the theme relating to the
integrated reporter as interpreter of the <IR> Framework and in identifying the difference
between participants and organisations focused on the integrated report, and those focused

on integrated reporting.
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4 FINDINGS AND DISCUSSION

4.1 INTRODUCTION

This part of the chapter sets out the findings as competencies needed to put integrated
reporting in the various roles that integrated reporters fulfil in organisations. In analysing the
competencies needed to put integrated reporting into practice, it was noted that integrated
reporters have to fulfil a number of roles in the organisations for which they work or consult.
A number of key themes also emerged in connection with each of these roles, highlighting
the different competencies used by these integrated reporters as they put integrated

reporting into practice. A summary of these findings are set out in Table 22.

The findings section of this chapter sets out the five roles that integrated reporters fulfil as
well as the identified themes within each of the roles fulfilled by the integrated reporter. It
further sets out the cognitive, functional and foundational competencies specifically required
in each of these roles and themes. These competencies are further compared to the
competencies set out in existing competency frameworks of professional organisations that
have recently been updated to incorporate integrated reporting as a field of competency.
The discussions part of the chapter further unpacks some of the observations made during

the research project.

The competencies identified were grouped into three competency categories (set out in
Table 21), including: cognitive competencies, functional competencies and foundational
competencies (Botha, 2001, Sultana, 2009). A number of functional competencies were
identified in each of the roles played by the integrated reporter. These functional
competencies are output driven and reflect a task that the integrated reporter should be able
to perform in fulfilling the various identified roles of systems architect, nexus of information,
storyteller and innovator. Foundational competencies represent personal competencies that

are often referred to as soft skills (Lawson et al., 2014).
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Table 21: Competencies considered in the job analysis

Competency

category Competency description

Cognitive competency | Having academic knowledge.

Functional competency | Skills or know-how needed to be able to perform a specific
function or do a specific job.

Foundational Soft-skills and attributes including: ethics, professionalism and
competency judgement.

Source: Lester (2014) Brown and McCartney (1995), Delamare-Le Deist and Winterton (2005) and Sultana
(2009) (adapted)

The study does not comment on whether the participants were effective in their role of
putting integrated reporting into practice or whether their organisations have produced a
good integrated report or have mature reporting processes in place. The maturity of an
organisation’s reporting processes, its understanding of the integrated reporting concept
and the objectivity of the integrated report, however, affect the different roles that the
integrated reporter fulfils. Each participant interviewed confirmed that they were required to
put integrated reporting into practice, either as a preparer of integrated reports or as a
consultant who assisted clients in the implementation of integrated reporting. All of the
participants functioned as part of a team of differing sizes. The competencies identified were
considered to be competencies that each member of the integrated reporting team
contributed to the process of putting integrated reporting into practice. These competencies

should therefore be present in individual integrated reporters.

Even though the participants fulfil one core role, which is putting integrated reporting into
practice, this role was found to contain five facets. It was noted that not all five of the facets
were relevant to the integrated reporting teams in each of the organisations. The five roles
that the integrated reporters fulfilled are: as an interpreter of the <IR> Framework, as a
systems architect, as a nexus of information, as a storyteller and as an innovator of

integrated reporting.

As interpreter of the <IR> Framework, the integrated reporter should understand what
integrated reporting is trying to achieve through an in-depth knowledge of the <IR>

Framework. As a systems architect, the integrated reporter is required to reverse engineer
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integrated thinking into the organisation’s systems and continually improve on the journey
of integrated reporting. The integrated reporter as nexus of information is required to
interrogate large volumes of information, especially where information systems are manual
and informal. In the integrated reporter's role as nexus of information, the integrated
reporters also act as the custodians and editors of the information. In the role as storyteller,
the integrated reporter has a platform to challenge leadership on its integrated reporting
views as advocate for a specific integrated reporting story. The story that the storyteller

advocates could be influenced by the motivation to report for awards.

Part 2 of this section sets out the findings chapter and includes Table 22 that summarises
the roles integrated reporters fulfil and the competencies identified that are relevant to each
of these roles. Table 22 captures both the primary and secondary data analysis findings.
Part 3 to Part 7 include the findings for each of the roles that the integrated reporter fulfils
that was identified during the primary data analysis. The competencies identified in each of
the roles are contrasted with the competencies identified during the secondary data analysis
(in other words the finding sets out if the competencies were found in the selected
competency frameworks). The roles integrated reporters fulfil are as: interpreter of the <IR>
Framework; as systems architect; as nexus of information; as storyteller; and as innovator.
Part 8 discusses the competencies that were only identified in the secondary data analysis
of the competency frameworks that are relevant to the integrated reporting process. Part 9
includes a discussion on the impact of the maturity of the reporting organisation on the roles
of the integrated reporter, the changing roles of the integrated reporter, the advocacy role of

the integrated reporter and a discussion on meta-competency.
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4.2 FINDINGS ON THE ROLES INTEGRATED REPORTERS FULFIL AND COMPETENCIES NEEDED TO FULFIL THESE

ROLES

The table sets out the roles that interacted reporters fulfil, the themes identified and the competencies needed in each

of the themes, set out in the three competency categories: cognitive, functional and foundational competencies.

Table 22: Roles and competencies needed to perform the roles of integrated reporters

Role

Theme

Competencies identified by
integrated reporters

Competencies identified in
competency frameworks

lIRC

CGMA

SAICA

ACCA

Integrated reporter

The business

Understanding the requirements of
the <IR> Framework (C)

. case for Ability to present a business case for
as interpreter of the . . .
integrated integrated reporting (F1)
<IR> Framework .
reporting
Sustainability mindset (F2)
Determining material social,
environmental and financial
impacts (F1)
Identify connections (F1)
Reverse Report financial and non-financial
Integrated reporter engineering measures (F1)
as systems architect integrated
y 'g . Align performance and
thinking

remuneration (F1)

Strategic mindset (F2)

Implement an information
management system (F1)
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Role Theme Con_1petencnes identified by Competencies identified in e CGMA
integrated reporters competency frameworks
Finding the gaps (F1)

Integrated repo_rter . Continuous Resourcefulness (F2)

as systems architect improvement

Stakeholder engagement (F1)

Custodian of

Interrogator of integrity of
information (F1)

. . Project management skills (F2)
information
Integrated reporter
as nexus of Interpersonal skills (F2)
information
Concise presentation of volumes of
Editor of information (F1)
information
Analytical thinking (F2)
Assess completeness in reporting
Speak truth to (F1)
power

Integrated reporter
as storyteller

Influencing skills (F2)

SAICA

ACCA

Telling a specific
story

Identify shareholder information
needs (F1)

Communication skills (F2)

-75-




Role

Theme

Competencies identified by
integrated reporters

Competencies identified in
competency frameworks

lIRC

CGMA

SAICA

ACCA

Integrated reporter
as storyteller

Telling a specific
story

Determine materiality for the
integrated report (F1)

Reporting for
awards

Understanding the requirements of
the <IR> Framework (C)

Integrated reporter
as innovator

Meta competency

Source: Researcher

C — Cognitive competency

F1 — Functional competency

F2 — Foundational competency

-76 -




4.3
4.3 INTEGRATED REPORTER AS INTERPRETER OF THE <IR> FRAMEWORK

The role of interpreter of the <IR> Framework involves formulating a business case for
integrated reporting. The competencies required to be able to fulfil this role is summarised
in Table 23 as a cognitive understanding of the requirements of the <IR> Framework, a
functional competency of being able to present a business case for integrated reporting and

foundational competency of having a sustainability mindset.

Table 23: Competencies of integrated reporter as interpreter of the <IR>

Framework
Competencies
Competencies identified by identified in Similar competencies identified
integrated reporters competency in competency frameworks
frameworks
Roles Themes
Cognitive Functional Foundational
competencies competencies competency lIRC CGMA | SAICA | ACCA
Understanding
the requirements y

of the <IR>

Integrated The Framework. —
. Ability to present
reporter as | business .
: a business case
interpreter case for for intearated v v v
of the <IR> | integrated 9
Framework | reporting reporting
Sustainability
mindset v v

Source: Researcher

4.3.1 Understanding the requirements of the <IR> Framework

All the participants highlighted the <IR> Framework as the basis used to put integrated
reporting into practice in their organisations or at their clients. The integrated reporter is
therefore the interpreter for integrated reporting, as set out in the <IR> Framework. The
competency required by the integrated reporters as interpreters of the <IR> Framework was
identified as an in-depth knowledge and understanding of the <IR> Framework. This
includes an in-depth understanding and knowledge of its fundamental concepts, guiding
principles and content elements (IIRC, 2013). The role of the integrated reporter as
interpreter of the <IR> Framework can also be found in the IR Matrix.
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The competencies set out for the introductory level of the IR Matrix are considered to aptly
describe the cognitive competency needed for the role of integrated reporter as interpreter

of the <IR> Framework.

Many of the integrated reporters believed that the <IR> Framework is misapplied. This is
evident in their interpretation of what integrated reporting represents to them, as well as in
their opinions of how other integrated reporters appear to apply the concepts in the <IR>
Framework. In response to the interview question asking the participants to describe
integrated reporting in their own words, seventeen of the participants described integrated
reporting in the context of integrated thinking. The participants described integrated
reporting in their own words as integrated performance management, impacting on how
decisions are made by management, all the while considering the impact the organisation
has on the broader economic, social and environmental elements and the value it creates
for its stakeholders. In terms of the <IR> Framework, there is more to putting integrated
reporting into practice than merely preparing an annual integrated report. The IIRC
(2013:33) definition of integrated reporting is “a process founded on integrated thinking that
results in a periodic integrated report by an organisation about value creation over time and

related communications regarding aspects of value creation”.

Participant 20 reiterated that integrated reporters must have a good understanding of the

concepts contained in the <IR> Framework.

Participant 20: “So, | guess the skill set is, | think having been part of the IIRC process
right from its start, it's having a good understanding of what the IIRC is asking for and
what integrated reporting is trying to achieve.”
The concept of integrated reporting is considered to be misapplied in some instances. The
<IR> Framework is used as a checklist to compile an annual integrated report, which is used

as a marketing document, as highlighted by the following integrated reporters:

Participant 13: “Because business culture in South Africa is very much, | won't do
things until I'm forced to do things. So, they’re doing an integrated report, but it's a
tick-box.”

Participant 5: “in our company, integrated reporting is viewed as a marketing
opportunity.”
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Participant 6: “... but | think a lot of it [integrated reporting] is used as marketing as
well, just to give some other information to the market...”.

The lack of understanding by preparers of the intention behind the <IR> Framework was
highlighted in recent studies on the difficulties encountered by preparers when putting

integrated reporting into practice (Du Toit and Van Zyl, 2017, McNally et al., 2017).

4.3.2 Ability to present a business case for integrated reporting

The functional competency identified in this role was the ability to present a business case
for the adoption of integrated reporting to those charged with governance. Participant 1

summarises this process as a cumbersome one.

Participant 1: “The other challenge that is quite time consuming, but some people just
skip it, it's really getting the board on side in terms of everything you're trying to
achieve through integrated thinking and therefore integrated reporting as the product.
So, that's a very timely process to engage with the board. Again, that's generalising
but some boards might be better than others, but generally the time spent to get the
board’s support on messaging, themes, content and then getting that content, is

probably the most time consuming of tasks.”

Participant 12 described the proses of building a business case with the board, as an
engagement with the board on the issues faced by the organisation. Once this engagement
has taken place, the board easily approves the final report as they understand the business

case underlying the reporting process.

Participant 12: “...it was also the session that we took to the board to say, you know,
we sat with your management, this is what they think are the issues that will impact
your business. But as a board member, what are you seeing, that's part of approving

the integrated reporting.”

A search for this competency in the competency frameworks returned three references,

summarised in Table 24. The ability to present a business case for integrated reporting was
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highlighted by the IR Matrix as a required competency. A similar competency in the CGMA
Competency Framework refers to the ability to articulate the benefit of the integrated report,
although it would depend on whether integrated reporting supports the preparation of the
integrated report. The SAICA Competency Framework refers only to applying integrated
thinking with little context to explain what that might imply.

Table 24: Competency frameworks on presenting a business case for integrated

reporting
Competency
RO Creating a business case for integrated reporting
IR Matrix Present the business case for the introduction of Integrated

Reporting, including integrated thinking, to an organisation.

CGMA Advise on the use of sustainability and integrated reporting to
Competency inform stakeholders of relevant information concerning the
Framework interaction of a business with society and the natural environment.
SAICA
Competency Considers and applies integrated thinking.
Framework
ACCA
Competency
Framework

Source: IIRC (2016), CGMA (2014), SAICA (2017) (adapted)

The role of the integrated reporter as interpreter of the <IR> Framework is crucial, as the
integrated reporter advocates for better corporate reporting. The IFAC (2017) has identified
a similar role and competency for professional accountants and that is the ability to develop
a business case for integrated reporting. Where the integrated reporter is not able to develop
and sell the business case for integrated reporting to management, the legitimacy of

integrated reporting is called into question.

The legitimacy of integrated reporting was challenged by authors such as Van Bommel
(2014), who is of the opinion that, without further empirical research into the practices of

integrated reporting, there is a risk that the reporting process remains a self-serving tool of
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the organisation, to the detriment of society and the objectives of sustainable development.
This tension between the business case for integrated reporting and its ability to progress
sustainable value creation, has been highlighted by a number of researchers as a hurdle for
the future development of integrated reporting as a legitimate corporate reporting initiative
(Adams, 2015, Brown and Dillard, 2014, Flower, 2015, Thomson, 2015). It is evident from
the discussions with the participants that the use of an integrated report as a marketing

document is, in fact, self-serving.

4.3.3 Sustainability mind-set

A competency that was not specifically highlighted by the participants was that of having a
mind-set that would consider the broader environmental impacts of actions and decisions.
The concept of value creation in the <IR> Framework sets out to consider the broader impact
of an organisation on society and the environment (IIRC, 2013). There is an argument to be
made that it is difficult for the integrated reporter to apply a sustainability mind-set to the

activities of an organisation, without having those values underlying their own behaviour.

We highlight again the fact that a number of researchers believe that the <IR> Framework,
although it set out to promote sustainability, has failed in doing so in favour of providers of
financial capital (Flower, 2015, Thomson, 2015, Brown and Dillard, 2014).

The SAICA competency framework makes reference to good corporate citizenship

characteristics and the ACCA competency framework refers to ethical and sustainability

principles as a competency as set out in Table 25.

Table 25: Competency frameworks on sustainability mindset

Competency
Sustainability mindset
Framework

IR Matrix -
CGMA

Competency -

Framework
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Competency L )

Sustainability mindset
Framework
SAICA

Understand and can apply all aspects of good corporate
Competency - _

citizenship
Framework
ACCA Embed ethical and sustainability principles and examine ethical
Competency and environmental dimensions in the form of values and
Framework judgements

Source: SAICA (2017), ACCA (2017) (adapted)
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4.4 INTEGRATED REPORTER AS A SYSTEMS ARCHITECT

The integrated reporter often fulfils the role of a systems architect. The role implies that the
integrated reporter assumes responsibility for ensuring that the necessary internal
processes are put into place to support integrated reporting. This aspect of the role of the
integrated reporter is often neglected, as they are compelled to spend most of their time
preparing the integrated report. Two key themes were identified; one that the integrated
reporter is often responsible or assumes the responsibility for reverse engineering the
process of integrated thinking, after having prepared an integrated report. Secondly, the
integrated reporter is expected to demonstrate continuous improvement in what is often
referred to as a journey in integrated reporting. The themes and competencies for the

integrated reporters’ role as systems architect is set out in Table 26.

Table 26: Competencies of integrated reporter as systems architect

Competencies identified by Similar competencies identified in
integrated reporters competency frameworks
Roles Themes Functional Foundational
unctiona oundationa IIRC | CGMA | SAICA | ACCA
competencies competencies
Identify
. v v v
connections
Report financial
and non-
. . v v v
Reverse financial
engineering m(;\al_sures
integrated Iign
Integrated thinking performance
reporter as and v v
systems remuneration
architect .
Strategic
. v v v 4
mindset
Finding the v
Continuous gaps
improvement
Resourcefulness

Source: Researcher

441 Reverse engineering integrated thinking

The ability to reverse engineer integrated thinking implies that the integrated reporter is often
given or assumes the responsibility for putting into place systems that mirror the information

reported in the integrated report. Integrated reporters often identify the limitations of existing

-83-



systems through the reporting process, and then put processes and controls in place to
correct these limitations. Participant 19 attributes this to the fact that many South African

companies prepared an integrated report before implementing integrated reporting.

Participant 19: “I think South African companies are backwards-engineering it
[integrated reporting] now so that they’'ve reported some stuff out there and now
they’ve got to figure out, well how do we get this information into our internal systems
and into our internal decision making. Some are doing that and others aren’t.”
Participant 10 described the responsibility of the integrated reporter as one of fixing systems

to improve the process.

Participant 10: “And | think people get too focused on, my job is the report, no your
job’s not the report, your job is to lead integrated reporting. So, you're responsible to
drive integrated thinking. Much like | said to the guys, from a financial statement
perspective, if you say well this note is poor because of poor process that happens
on a monthly basis, that’s your job, go fix the poor process.”

Participant 16 highlights this realisation that, without internal processes that facilitate

integrated thinking, the reporting process would not be meaningful:

Participant 16: “in my mind in order for integrated reporting to be successful, there’s
got to be something that happens before that. | don't think that you can have
integrated reporting without actually having made your decisions in an integrated
way. Otherwise you're just pulling together random pieces of information which don’t
actually stack up to anything.”

Participant 10 referred to the complexity of reporting if there are many different systems in

place without formal controls.

Participant 10: “it's the accuracy of the information that you’re providing that may or
may not live in a system, or lives in disparate systems. So, it kind of, forty different
systems where you've got to go find all of these KPI's.”

Owen (2013a) reiterates the requirement for accounting education to focus more on

developing proactive systems of governance, internal control or risk management.

Three functional competencies and one foundational competency were identified by the
participants as those the integrated reporter uses in the role of systems architect required

to reverse engineer integrated thinking. The first functional competency is the ability to
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create connections between various elements in the organisation, including, for example,
between material issues and strategy. The second functional competency identified is the
ability to align internal reporting to external management for better decision-making. The
third functional competency identified is the ability to advocate for the alignment between
performance management and executive remuneration. The foundational competency that
stands out in the integrated reporters’ role as systems architect is having a strategic mind-

set.

4411 Identify connections

The first functional competency identified was the ability to identify and demonstrate
connections between various elements in the organisations. The <IR> Framework describes
the guiding principle of connectivity of information as ...a holistic picture of the combination,
interrelatedness and dependencies between the factors that affect the organisation’s ability
to create value over time (IIRC, 2013). Even though the guiding principle refers to the
connections reflected in the integrated report, many of the participants who consult on
integrated reporting use the topic of connectivity as a discussion point with management
and the board to identify material issues and, in doing so, identify connections. Connections
that the participants specifically referred to were those between the material issues faced
by the organisation, the risks and opportunities identified by the organisation, its strategy
and business model, as well as key performance indicators. Participants see the ability to
create links within the strategy and management of the organisation as integral to the
process of putting integrated reporting into practice, and did not focus only on the ability to

create connections in the integrated report.

Participant 1 specifically described this competency as the ability to identify the links
between the material issues impacting on the organisation, its strategy and key performance

measures.

Participant 1: “... get to what are your material issues, considering all that information.
Once you have that, then | think you can start understanding how that all links into
your strategy, well let's say mainly into your strategy and then with regard to your
strategy, what are the key metrics you're using to measure where your performance
Is against your strategy and your performance in terms of those material issues.”
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Participant 2 highlighted the difference between the annual reporting process and the
integrated reporting process as the ability to identify connections between financial and

sustainability elements that impact on the organisation.

Participant 2: “It's not that much different to when we did our annual reports, if | look
back at my corporate experience and also dealing with companies that | work with.
But | think that there is a greater connection between the sustainability areas and the
finance areas.”
The participants identified the ability to identify and demonstrate connections between
various elements within the organisation as a competency in the process of reverse
engineering integrated thinking. The ability to create connections was also identified as a

competency in the three frameworks set out in Table 27.

Table 27: Competency frameworks on identifying connections

Competency i .
Creating connections
Framework
. Manage interrelatedness and dependencies between factors
IR Matrix
affecting value creation
CGMA
Evaluate non-financial measures and interaction with financial
Competency
measures
Framework
SAICA
Competency Link financial reporting to integrated reporting
Framework
ACCA
Competency -
Framework

Source: IIRC (2016), CGMA (2014), SAICA (2017) (adapted)

The ability to create connections was identified in three of the four competency frameworks.

Both the CGMA and the SAICA frameworks refer to creating links between financial and

non-financial information. The IIRC framework refers to the broader elements that impact on

value creation. The <IR> Framework defines value creation as a process of changes in the

capitals as a result of the organisation’s business model (IIRC, 2013). The connections in
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the <IR> Framework are therefore broader than merely relating to financial and non-financial
performance management, as described in the CGMA frameworks. The SAICA framework
made reference only to the connections created in reporting, and did not refer to them as

part of the broader implementation of integrated thinking.

44.1.2 Reporton financial and non-financial performance measures

The second functional competency performed by the integrated reporter as systems
architect is to report on both financial and non-financial performance measures in the
integrated report. There is often a lack of alignment between the broader organisational

financial strategy and its sustainability strategy.

The purpose of alignment between financial performance measures and non-financial
performance measures is to assist management in making better decisions based on a
balance of financial and non-financial key performance indicators. Internal performance
metrics used for decision-making should be aligned to address the impact of the
organisation on all the capitals, not only on financial capital. Participant 1 highlighted that

the information that reported internally should be used in preparing an integrated report.

Participant 1: “So, you're getting that information in, you're using that information for
decision-making along the way and then you get to the end of the year where it's a
matter of bringing that together into a story, rather than putting the data together at
that point in time.”
This competency is not unique to the integrated reporting process, as Participant 15
describes the absence of an integrated internally implemented performance management

system.

Participant 15: “l remember going to a GRI event here, and people were talking about
using the [IR] framework and stuff and | made the point, | raised my hand and | said,
but how many of us are applying integrated thinking and integrated performance
management, and seeing the report as just an outcome of that? And | got, you know,
people were like, what are you talking about?”
Even though performance measures are available in some entities and are used throughout
the year, Participant 4 described the complexity of identifying key performance metrics for

reporting when they are not available as part of internal management reporting.
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Participant 4: “Because sometimes this information comes from clearly defined KPI'’s.
Sometimes the companies don’t even have the non-financial KPI's to sufficiently
measure this data and to capture it. So, it's very difficult. | think the first step is to
ensure that the KPI's are in place and then to capture this information.”
The participants identified the competency to report on both financial and non-financial
performance measures, and similar competencies were identified in the four frameworks

evaluated, set out in Table 28.

Table 28: Competency Frameworks on using financial and non-financial

performance measures

Competency o ) i )
Using financial and non-financial performance measures
Framework
IR Matrix -
CGMA . . o o
Discuss the use of traditional financial and non-financial
Competency
performance measures
Framework
SAICA o : : .
Ensure non-financial information enhances the fair presentation of
Competency .
the entity's performance
Framework
ACCA Directs organisational performance through the selection and
Competency measurement of financial and non-financial performance
Framework indicators.

Source: CGMA (2014), SAICA (2017), ACCA (2017) (adapted)

Reference to the use of both financial and non-financial performance measures was found
in some form in three of the four frameworks. The CGMA framework referred to
consideration of the use of both financial and non-financial metrics. The ACCA framework
specifically refers to the competency to measure the organisation’s performance by using
both financial and non-financial performance measures. The SAICA competency framework
refers to non-financial performance measures in the context of reporting of those measures

in addition to financial performance measures.
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441.3 Align performance and remuneration

The third functional competency is the ability to advocate for the alignment of balanced key
performance indicators and executive remuneration. This competency is described as the
ability to advocate for alignment, as it is assumed that the integrated reporter is not in the
position to set executive remuneration but is in the position to influence it. The link between
key performance measures and executive remuneration was often described as the best
evidence of the integration of a broader perspective on value creation into the business
(Owen, 2013). Participant 21 describes how the key performance metric that impacts on

executive remuneration, should drive behaviour that benefits the organisation as a whole.

Participant 21: “It’s in their own interest, like every CEO, MD has KPI’s that they need
to achieve, one of the components is also the efficiency component which | call
sustainability... There’s certain components with certain things that he has to do to
bring that down, because it's in our interest as well. Remember, as a company if you
can save without any shortcuts, it's money in the bank effectively as well”.
Participant 19 reiterates that alignment would evidence that integrated thinking is applied by

the organisation.

Participant 19: “I guess in my mind, if you really wanted to see whether they’'d done
so or not, you'd start off by looking at the way in which remuneration is structured.
So, if you found that the remuneration actually had elements of, kind of financial as
well as non-financial, that it was kind of this broader based approach, that did take
into account multiple stakeholders, well then, I think you can say probably they’'ve got
their act right internally.”
The ability to advocate for the alignment of financial and non-financial key performance
indicators to executive remuneration was identified as a competency in the process of
reverse engineering integrated thinking. Only one of the frameworks analysed, the ACCA
competency framework, makes specific reference to the alignment of executive

remuneration with performance measures set out in Table 29.

It can be assumed that the reference to performance measures in this context is balanced,
as the ACCA competency framework makes reference to both financial and non-financial
performance indicators. The SAICA competency framework merely makes reference to

obtaining and appreciating the impact that a link between remuneration and performance

-89 -



measure could have on the strategy of an organisation. None of the other competency

frameworks make reference to the structure of executive remuneration.

Table 29: Competency frameworks on aligning performance and remuneration

Competency ) i
Align performance and remuneration
Framework

IR Matrix -
CGMA

Competency -

Framework

SAICA

Competency Understands the impprtance of identifying appropriate measures
of performance and linked remuneration

Framework

ACCA

Competency Align executive remuneration with performance measures

Framework
Source: ACCA (2017),SAICA (2017) (adapted)

4414  Strategic mind-set

The foundational competency of having a strategic mind-set was highlighted by a number
of participants as being critical to enabling the implementation of integrated thinking. The
participants emphasised that integrated thinking requires a broader perspective on the ability
of the organisation to create value, and that value creation can be understood only by
someone with a strategic mind-set. As the participants believe that they have a role to play
as systems architects, having a strategic mind-set applies to more than the preparation of
the integrated report, but applies rather to the process of putting integrated reporting into

practice. Participant 13 referred to this as the ability to see the bigger picture.

Participant 13: “... being able to see the bigger picture and not get so focused on
reporting on KPI's, that's all that matters. So, to identify it in the first place is more a
strategic, bigger picture view.”
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Participant 1 highlighted the importance of the ability of the integrated reporter to think
strategically.

Participant 1: “... the ability to think strategically around important issues such as
where you've got resources that are constrained and you don’t know how to assess
a decision, between two decisions the company has to make, how do you assess
those trade-offs? So, a bit of understanding of how to think strategically.”

Participant 9 uses strategic thinking as recruitment criteria for the integrated reporting team.

Participant 9: “So, the systemic thinking, strategic thinking is what I'm looking for in
my team.”

The competency frameworks analysed do not all necessarily refer to strategic mind-set as
a competency, but require the ability to evaluate and comment on the strategy applied by

the organisation set out in Table 30.

Table 30: Strategic competencies described in the competency framework

Competency o i )
Description of strategic competencies
Framework

IR Matrix Explain how strategic focus on capitals creates value

CGMA

Competency Evaluate the process of strategy formulation.

Framework

SAICA

Competency Identifies and evaluates an entity's strategies.

Framework

ACCA

Competency Acts proactively and thinks strategically.

Framework
Source: IIRC (2016), CGMA (2014), SAICA (2017), ACCA (2017) (adapted).

The IIRC framework requires insight into the link between strategy and value creation. The
CGMA framework requires insight into the strategy creation. Similarly, SAICA requires the

ability to evaluate the organisation’s strategy. The ACCA framework refers specifically to the
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ability to think strategically. Having the ability to sufficiently understand the organisation’s

strategy to comment on its effectiveness, would require a strategic mind-set.

The inclusion of having a strategic mind-set as a competency was also highlighted by
(Owen, 2013) in the assessment of the impact of integrated reporting on accounting
education. (Owen, 2013) suggests that accounting education should no longer focus on the
transactional level in an organisation, but should rather focus on a more strategic, longer-

term perspective on the ability of an organisation to create value.

4.4.2 Continuous improvement

The integrated reporter as systems architect is also responsible for ensuring the continuous
improvement in the integrated report. As there is no substance to an integrated report that
is not backed by integrated thinking, the integrated reporter is compelled to look for areas of
improvement in the integrated reporting process. The functional competency identified is the
ability to use the integrated reporting process to recognise and fix gaps in the integrated

reporting process. The foundational competency identified is resourcefulness.

4421 Finding the gaps

The functional competency is the ability to use the integrated reporting process to identify
system gaps in the organisation's risk management processes, strategy or business model.

Participant 18 refers to the ability to identify gaps as a specific competency.

Participant 18: “I can tell you where’s your gaps and where you need to improve, but
it's your decision to make. And it's about telling what you’re doing but not giving them
the recipe.”

Participant 19 refers to this competency of being able to identify systems gaps for future

improvement as an integral part of the integrated reporting process.

Participant 19: “So, | think that’s true and raise that continuous feedback loop that
says how are we doing, what do we need to change? But | think, if you think about
what integrated reporting is, it's telling the story about not just how you're creating
value now but also how you're going to create value in the future.”
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The ability to use the integrated reporting process as a mechanism for identifying gaps and
initiating continuous improvement was identified as a competency by the participants. A
similar competency was identified in only one of the competency frameworks analysed, set
out in Table 31.

Table 31: Strategic competencies described in the competency frameworks

Competency o i )
Description of strategic competencies
Framework

IR Matrix -
CGMA

Competency -

Framework

SAICA

Competency

Evaluates an entity's strategies and makes recommendations for

improvement
Framework

ACCA

Competency -

Framework
Source: SAICA (2017) (adapted)

The SAICA competency framework refers to the competency to evaluate the organisation’s
strategy and make suggestions for enhancing the strategy. This competency is not in the
context of the integrated reporting process, but is rather linked to the broader ability of the

professional accountant to think strategically.

4422 Resourcefulness

The foundational competency described as resourcefulness encompasses resourcefulness
in the process of putting integrated reporting into practice. Resourcefulness was described

as unconventional thinking and the ability to challenge customary practices and processes

by Participant 2 and Participant 19:
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Participant 2: “...and then | also think you need to be a creative, out the box type of
thinker.”

Participant 19: “I think the traditional roles often accompany kind of traditional metrics.
So, the traditional roles, | don't, in many of the companies actually that | deal with, |
guess those traditional roles are there and they continue to be there. | think a lot of it
is kind of activity based rather than outcomes based.”
Being an out of the box, resourceful thinker was therefore identified as one of the
competencies of the integrated reporter in the role of systems architect. None of the

competency frameworks make reference to resourcefulness or a similar competency.

4.5 INTEGRATED REPORTER AS A NEXUS OF INFORMATION

The organisations where the participants act as integrated reporters have significantly
different processes in place and therefore varying levels of integrated reporting maturity.
Regardless of the maturity of the internal systems underpinning the integrated reporting
process, all the integrated reporters referred to their role relating to the collection and
verification of information. Burke and Clark (2016) through interviews with early reporters in
the US and the EU, also identified the collection of accurate data as a never-ending and
time-consuming process” This role comes to the fore as part of the process of putting
together the integrated report. The two roles integrated reporters fulfil are those of custodian

of information and editor of information, as set out in Table 32.

Table 32: Competencies of integrated reporter as nexus of information

Competencies identified by | Similar competencies identified
Roles Themes — nl(l;ltti(:)gr!;alted r:zz:gzional in competency frameworks
, . IIRC | CGMA | SAICA | ACCA
competencies | competencies
Interrogator of .
information
Project
Custodian of management v v v
Integrated | information skills
reporter as Interpersonal
nexus of . v v v v
. : skills
information
Concise
Editor of presentation of y .
information volumes of
information
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Competencies identified by | Similar competencies identified
integrated reporters in competency frameworks

Functlonagl Foundatlor?al IRCc | cema | saica | acca
competencies | competencies

Roles Themes

Analytical
thinking

Source: Researcher

4.5.1 Custodian of information

In the role of the integrated reporter as custodian of information, one functional competency
and two foundational competencies were identified. The functional competency was the
ability to ensure that the information is relevant and reliable through interrogation knowledge
of the business. The foundational competency that stood out in this role as custodian of
information was the ability of the integrated reporter to apply project management skills and

people skills in the process of collecting information for the integrated report.

4511 Interrogator of information

The first functional competency identified in the integrated reporters’ role as custodian of
information was the ability to interrogate information as part of the information management
process. Participant 9 described interrogating the information as asking the question “Why?”
to gain insight into the relevance of the information. According to Participant 9 the ability to
interrogate the information is an inherent ability that the integrated reporting team should

have.

Participant 9: “So, we ask certain questions throughout the year, and we receive
answers which allows us to have a really holistic view on how we transform our
resources, where we actually provide value or not. First is they [the integrated
reporting team] need to be able to ask the question why, almost involuntarily.”

Participant 10 described the competency as the ability to continue interrogating the

information until the integrated reporter is certain that it is relevant and reliable with the “So

what?” question.

Participant 10: “People often put down what they did, not what they achieved, or what
was the outcome of what you did. So, you have to probe and ask, so what does that

-95-



mean? ...you'd call it the "so-what" question. So you do something, so what? So why
does it matter? ...you said you trained so many people, so what? So let's try to get to

.. what does it mean?. Okay, because we trained people, we found that trained
people are more likely to stay than untrained people.”

Participant 21 stated that knowledge of all the aspects of the business assisted in the

integrated reporter’s role as custodian of information.

Participant 21: “And then they look at me to say, is this what these guys are saying,
do you think? I'll say it makes sense because I've been there and you know, | can
vouch for what they’re saying, or I'd be cautious to make that statement because I'm
not so sure if this is actually what happens in that business.”

Participants 2 and 14 referred to knowledge of the business enabling the integrated reporter

to identify inaccuracies in reported information.

Participant 2: “Absolutely. Knowledge of the business. And some of them know, when
they look at a figure, it looks wrong, so they really know their business very well,
inside out”.

Participant 14: “But when you look at the report, you must have a feel for the business

so if there’s something in there that doesn’'t make sense, you must be able to

evaluate, is it making sense, does it look right, etc”.
The competency to interrogate information, either by asking the right questions or through
knowledge of the business, to ensure that it is relevant and reliable should be inherent in
the abilities of the integrated reporting team. Even though reliability is a guiding principle
within the <IR> Framework, no specific competencies are identified in the IR Matrix that
address this guiding principle other than the ability to explain the role played by governance
structures to ensure the reliability of the information in the integrated report. The ability to
interrogate the information by asking the right questions and probing for the underlying
meaning of the reported information is a competency of the integrated reporters themselves
and is separate from the governance and other oversight roles over the integrated reporting
process. (Owen, 2013) confirms the competency to be able to interrogate information by
referring to the ability of accounting professionals to “demonstrate higher-level synthesis

and evaluation skills”.

The integrated reporter’s ability to use knowledge of the business to ensure the reliability of

information is considered a key competency, set out in Table 33. None of the frameworks
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make reference to this competency. Only SAICA identifies the need for considering the
integrity of information in the integrated report. The reference in the framework is, however,
only to financial information, and there is no guidance on how this consideration should be

made practically.

Table 33:  Competency frameworks on integrity of information

Competency
Integrity of information
Framework

IR Matrix -
CGMA

Competency -

Framework

SAICA

Competency Consider integrity of financial information in integrated reporting

Framework

ACCA

Competency -

Framework
Source: SAICA (2017) (adapted)

4.51.2 Project management skills

Project management and time management skills as foundational competencies were
referred to by 15 of the participants as a critical skill in putting integrated reporting into
practice. Many of the participants referred to the challenges faced by project managers when
information is not submitted punctually. In many instances, the inability to manage the
project could derail the entire process of preparing an integrated report on time. Participants

6 and 13 referred to the complexity of managing the information-gathering process.

Participant 6: “It's very difficult to coordinate the whole project and to get the
information on time, because you have so many different inputs that goes into the
report.”

Participant 13: “... you need a strong project manager ... But that saying, it's all about
project management, actually knowing what has to happen when and chasing and

-97-



making it happen. That's how you get it coordinated, you know, a bit like how we try
to do it.”

The complexity of managing the information=gathering process also depends on the
maturity of the information management system that is in place. As many participants made
reference to project management skills as critical to the integrated reporter’s role as nexus

of information, it may be that these systems are not yet mature.

Three of the four frameworks refer to project management skills as set out in Table 34.

Table 34:  Competency frameworks on project management skills

Competency o . )
Description of project management skills
Framework

IR Matrix Plan and coordinate the implementation of integrated reporting

CGMA

Competency Lead in developing and implementing complex project plans

Framework

SAICA

Competency Plans and effectively manages teams and projects

Framework

ACCA

Competency -

Framework
Source: [IRC (2016), CGMA (2014), SAICA (2017) (adapted)

The IIRC framework refers to project management, specifically the integrated reporting
project. The CGMA framework refers to the ability to develop and implement complex project
plans and the SAICA framework adds the element of managing teams in addition to projects.
Project management is a foundational skill that is endemic to any project that an integrated
reporter may undertake. One would expect that not all of the members of the integrated
reporting team would take the lead on the integrated reporting project. There should ideally
be only one project manager who sets out and monitors the integrated reporting project.
Project management competencies may, however, apply to the annual project of preparing

the integrated report, or a project to implement integrated reporting systems. All three of the
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competency frameworks (IIRC, CGMA and SAICA) refer to the competency, not only to set

the project in motion but also to lead the project.

4.51.3 Interpersonal skills

The second foundational competency, interpersonal skills, was identified as a foundational
competency that is specifically relevant to the role of the integrated reporter as custodian of
information. Interpersonal skills have two elements, building relationships and teamwork. A
majority of the participants specifically referred to the use of the cross-functional team in the
integrated reporting process, where interpersonal skills may be even more essential than in
divisional teams. This cross-functional team often includes a governance body responsible
for integrated reporting e.g. a social and ethics committee or an audit committee, a core
team driving the integrated reporting process, including members of management and
content owners. In some organisations the team also includes consultants and other service
providers who contribute to the layout and design of the integrated report. The core team
therefore needs interpersonal skills to be able to build relationships with everyone involved,
regardless of subject area or level within the organisation to ensure their co-operation in this
often complex process. The core integrated reporting team themselves should also work
together effectively to achieve, the outcome of the process, being the integrated report.

Participant 9 referred to the importance of teamwork in the integrated reporting team.

Participant 9: “Teamwork is very important because you have to, you're not writing
your section, you're writing as a team. So, we’ve got really good teamwork between
us, that's important.”

Participant 11 also referred to interpersonal skills as a competency essential to the

integrated reporting process.

Participant 11: “What else? Obviously you have to get along with people. Unless you
are one of those people that go in, get the information and go back and write the
report. But it but it does not work like that here, you work with people all the time.”

It is clear that the integrated reporter needs the skill to work as part of a cross-functional

team taken from all levels within the organisation, to prepare the integrated report. This is
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also evidenced by the people competencies found in all four of the competency frameworks,
set out in Table 35.

Table 35: Interpersonal skills described in the competency frameworks
Competency o .
Description of people skills
Framework
Participate effectively as part of a team, working with diverse
IR Matrix
cross-functional teams
CGMA
Drive cross-functional initiatives across the business that create
Competency
value
Framework
SAICA
Competency Work effectively as a team member
Framework
ACCA _ . . .
Experience is required to understand how best to motivate and
Competency o _
manage people to optimise performance and effectiveness.
Framework

Source: IIRC (2016), CGMA (2014), SAICA (2017), ACCA (2017) (adapted)

The IIRC and SAICA frameworks refer to the competency of working as a part of the team
and the CGMA competency framework of driving cross-divisional projects. The ACCA
framework refers to the underlying skills of being able to motivate and manage people to

perform optimally.

4.5.2 Editor of information

As editor of information, the integrated reporter should have the functional competency to
sift through volumes of information and report on the information in a concise manner. As
editor of information, the integrated reporter should focus on the foundational competency,

analytical thinking.
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4521 Concise presentation of volumes of information

The <IR> Framework only requires that the integrated report be concise. A few participants
highlighted the ability to scrutinise volumes of information as a competency. Nine
participants identified the ability to articulate elements of the integrated report in a concise
manner as a specific functional competency. Participants 6 and 18 specifically refer to the

skill to present volumes of information in a concise manner.

Participant 6: “It would also be, you know, the skill of being concise, because you
don’t want reams and reams, that nobody is going to read. You want something which
is to the point, nothing more, nothing less.”

Participant 18: “Other people’s skill is taking this thick stack of documents and
transforming it into a two-page chapter.”

There is a skill in the ability to sift through volumes of information and reporting in a concise

manner. Two of the four frameworks also refer to this skill set out in Table 36.

Table 36: Competency frameworks on conciseness of information

Competency . ) )
Conciseness of information
Framework

R Matri Draw information from a variety of sources and perspectives
atrix
through research, analysis and synthesis

CGMA
Competency

Framework

SAICA Synthesize the views of others
Competency
Framework Integrate ideas and information from various sources

ACCA

Competency

Framework
Source: 1IRC (2016), SAICA (2017) (adapted)
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The IIRC framework refers to the ability to research, analyse and summarise information
from a number of sources. SAICA refers to the ability to summarise the views of others and

to source information from various sources.

(Owen, 2013) refers to the ability of accounting professionals to gather different types of
information from a number of sources and to present that information in a meaningful way
as the broader effects of the organisation on society and the environment. This is in line with

the conciseness competency identified by the participants.

4.5.2.2 Analytical thinking

The ability to think analytically in the role of editor of information was identified as a
competency by the participants. Analytical thinking was identified as a competency as it
enables the integrated reporter to follow a coherent, methodical thought process when
preparing the integrated report. Analytical thinking was highlighted by Participant 2, who is

a chartered accountant, as a skill that is commonly found among chartered accountants.

Participant 2: “And | think analytical skills is important, so | think that's where the CA
helps me a lot...”
Participant 9 specifically highlighted the fact that the ability to think analytically or
systematically is a skill more to be found in people with a scientific background. Both

accountants and non-accountants are usually part of the integrated reporting teams.

Participant 9:“I'm looking for people with more scientific background, because then
they naturally have this tendency to order things, to put them in a system. They are
able to think in a systemic way.”

The ability to think in an analytical manner when working with information is the competency
of an integrated reporter. Two of the frameworks analysed, refer to this competency, set out
in Table 37.
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Table 37: Analytical thinking described in the competency frameworks

Competency
Description of analytical thinking as a competency
Framework

IR Matrix -
CGMA

Competency Analytical skills

Framework

SAICA

Competency

Analyse cause and effect relationships and make logical

inferences
Framework

ACCA

Competency -

Framework
Source: IIRC (2016), CGMA (2014), SAICA (2017), ACCA (2017) (adapted)

The CGMA framework refers broadly to analytical skills and the SAICA framework refers to

the ability to make logical conclusions after analysing information.
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4.6 INTEGRATED REPORTER AS A STORYTELLER

As storyteller, the integrated reporter engages with executives and boards and challenges
them to adhere to principles such as transparency and completeness in their integrated
reporting. Often the integrated reporter also advocates for a specific organisational story,
which is often influenced by investors and analysis. In some instances, if incentivised to do
so, integrated reporters report to win awards. The themes and competencies required for

the role of the integrated reporter as storyteller is set out in Table 38.

Table 38: Competencies of integrated reporter as storyteller

Competencies identified by integrated reporters | Similar competencies identified in
competency frameworks
g Uliirss Cognitive Functional Foundational
competency | competencies | competencies RS | by | Sl ) e
Assess
Speak cgmpleteness v
truth to in reporting
power Influencing skills
Integrated Identify
reporter as shareholder y
_nexus of Telling a information
information specific needs
story Communication y y y y
skills
. Understanding
Reporting the <IR> y
for awards
Frameworks

Source: Researcher

4.6.1 Speaking truth to power

The concept of “speaking truth to power” refers to a comment made by one of the
participants who provides consulting services to organisations on integrated reporting. The
participant said that they were in a privileged position to be able to discuss and challenge
the board and executives on integrated reporting concepts. It was noted that it was often
easier for consultants on integrated reporting, to challenge the board and executives on
concepts such as transparency. This may be because the consulting integrated reporter was
not employed by the organisation and was not bound by the organisation’s internal

hierarchies. An employee who was not an executive might not be able to challenge the
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executives or the board on their decisions, as they are dependent on the organisation for

employment and remuneration.

One functional competency and one foundational competency were identified in the role that
the integrated reporter fulfils when speaking truth to power. The first functional competency
was the ability to challenge the completeness of the information reported on in the integrated
report. The foundational competency was leadership skills, specifically being able to

influence decisions at executive levels.

4.6.1.1 Assess completeness in reporting

Assessing and challenging transparency in integrated reporting addresses the integrated
reporting guiding principle “completeness” (IIRC, 2013). The <IR> Framework described
completeness as the disclosure of a balance between good and bad news, knowing how
much to disclose, and at what level of detail and accuracy (IIRC, 2013). Participant 16
described the privileged position of being able to challenge the board on their misplaced
preconceived ideas on transparency and completeness of information reported on in the

integrated report.

Participant 16: “We kind of see ourselves as the court jesters of the day. So, you
know, we occupy an incredibly privileged position at the top table, like an auditor or
a banker, because people are terrified of disclosure, and you know, they're terrified
of putting stuff out there in the public domain ... which is the whole point | guess. So,
you know, the first thing is really to speak truth to power, to ask the difficult questions
behind closed doors, to challenge them, to disclose, to be honest, to be truthful.”

Participant 12 described the reason why completeness in reporting is critical, as information
is no longer owned by organisations but is publicly available. Therefore an organisation
should not think that it can hide information, especially that relating to negatives, as the

information may already be available to its stakeholders.

Participant 12: “You know what, that's the thing, if you are not being fair then you
won't be that transparent. And my advice always will be, somebody out there would
have read it somewhere in the media, so you cannot just keep quiet about it.”

Participant 21 explains how the organisation was transparent about its challenges.
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Participant 21: “...we like to be transparent about those kind of things and say listen
here, there were challenges here and this is the story.”
Participant 20 attributed the lack of ability to challenge the board to absence of maturity in

the organisational governance structures.

Participant 20: “But others, and | think I'd say that it reflects a greater, how do | put it,
maturity in the organisation, where they’re willing to have a tough discussion. So, |
know certain companies that we’ve worked with, they really don't tolerate tough
discussions in that organisation”.

The ability to challenge the board on the transparency and completeness of their reporting
was identified as a competency. The <IR> Framework refers to the fact that integrated
reporting, if done in accordance with the <IR> Framework, “enhances transparency and

accountability, which are essential in building trust and resilience” (IIRC, 2013).

No competencies were identified in the competency frameworks relating to completeness
and reporting except for a reference in the IR Matrix, included in Table 39. The IR Matrix
states that the integrated reporter must be able to explain the interaction between
completeness and materiality. It may be that the competency to assess and challenge the
completeness in reporting is preceded by the competency of being able to identify material
issues in the context of the organisation. Once an issue had been identified as material,
disclosure of that issue would be required, whether the outcome of the material issue was

positive or negative.

Table 39: Competency frameworks on completeness of reporting

Competency ) .
Completeness of information
Framework
Explain how materiality relates to both conciseness and
IR Matrix
completeness
CGMA
Competency -
Framework

- 106 -



Competency ) .
Completeness of information
Framework

SAICA

Competency

Framework

ACCA

Competency -

Framework
Source: IIRC (2016) (adapted)

4.6.1.2 Influencing skills

In the context of integrated reporting, influencing skills refer to the ability of the integrated
reporter to challenge and influence matters relating to integrated reporting at an executive
and board level. Participant 13 believed that the integrated reporter should be positioned as

a credible contributor to discussion on the integrated reporting process.

Participant 13: “Then it's, again it depends whether, where people are pitched and
how they do it, | mean, some are very strategically positioned and they sort of run
those materiality workshops and develop their content outline and understand
material issues and have started creating dashboards as you should do. But there’s
others that are quite un-strategically positioned and just try and put a report together
based on the framework and just try and fill in the gaps.”

Participant 20 referred specifically to the ability to exert influence in the organisation with

competency at the right levels on matters relating to integrated reporting.

Participant 20: “I think the most critical competency is the understanding of the
broader societal context and the value creation process and also being able to
challenge the executive team. And sometimes they don’t have that credibility in their
organisation. Or the attitudes to ask tough questions of the executives.”

None of the competency frameworks refer to the competency relating to the ability to
influence management. This is not a competency that can be gained in isolation. Influencing
skills are established when the integrated reporter gains and applies a number of other

competencies, such as knowledge of the <IR> Framework, the communication skills to deal
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with the topic of integrated reporting and resourcefulness enabling innovative action to solve

the complex problems faced by organisations.

4.6.2 Telling a specific story

In the role of storyteller, the integrated reporter often tells a specific story. The one functional
competency identified by the participants was the ability to identify the information the
providers of capital want to see disclosed in the integrated report. The foundational

competency identified that is critical to this role was communication skills.

4.6.2.1 Identify shareholder information needs

The first functional competency of engaging with investors and shareholders links to the
guiding principle of stakeholder relationships, as set out in the <IR> Framework. However,
the participants did not refer to engagement with stakeholders in order to understand their
information needs, but referred specifically to engagement with the providers of capital and

potential providers of capital represented by shareholders and investors.

Having the competency to engage with broader stakeholders rather than with just
shareholders would enable the preparers of integrated reports to “provide insight into the
nature and quality of the organisation’s relationships with its key stakeholders”. (IIRC,
2013:34). However, many of the participants referred to investors and analysts in the context
of the story they were reporting on rather than to the broader stakeholders who are affected
by the organisation. It was evident that the integrated reporters themselves or the members
of management were aligning their story to the information needs of shareholders and

investors.

Participant 2 referred to the importance of shareholders in driving the story in the integrated
report.

Participant 2: “Investor relations and your FD would know what the analysts are
looking for. So, that goes to their shareholders, so that's quite important with the
integrated report, you need to also please your shareholders and know what they’re
looking for and address those issues.”
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Participant 6 indicated that the questions raised by investors directly influenced the contents

of the integrated report.

Participant 6: “And as they [investors] ask the questions, that helps us to identify what
needs to be in the document and also in the AFS [annual financial statements], and
that's then how we change this on a yearly basis to make sure that the information
that the investors want is actually in there. And some of the things that doesn’t matter,
we’ll have to take out to make a shorter document but that has a purpose and is
helpful.”

Participant 5 pointed out that investors are not interested in anything but profits, which is

why the organisation’s integrated reporting story focused on financial performance.

Participant 5: “So, if we don’'t have more investors who care about things other than

profits, | don’t see our company doing much more in other areas of the business”.
Participants 20 and 21 pointed out that South African investors were the reason for
integrated reporting focusing on financial performance. Specific stories were not integrated
as they were more concerned with financial performance in comparison with foreign

investors.

Participant 21: “...I think the South African investor is still very much financially driven.
| think it's a culture, it's a South African culture....Whereas the overseas investors
think very differently. They want to know, are you going to be sustainable in the next
couple of years. Yes, you're making money now but is your business geared up to
ride all of this uncertainty that’s actually happening. Because they’re not interested in
short termism, let’s put it this way.”

Participant 20: “I think the foreigner investors have a deeper understanding of some
of the societal issues, and see ESG issues more strategically, but, and while the
investor community is shifting, | still think the mainstream is some way off where it
needs to be.”

The competency to identify the information needs of investors and shareholders is
somewhat controversial in South Africa, as it appears to contradict the requirements of the
stakeholder-focused approach set out in the King IV code (Institute of Directors South Africa,
2016). Even though the approach followed by the participants appears to contradict King 1V,
it is in line with the primary purpose of the <IR> Framework (IIRC, 2013). The <IR>

Framework sets out to “explain to providers of financial capital how an organisation creates
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value over time” (IIRC, 2013:4). The contradiction, however, becomes more evident in the
explanation in the <IR> Framework, which is that value creation includes both financial and
other relevant information (IIRC, 2013). It appears that the integration of non-financial
information into the performance measure of organisations is constrained by the information

requirements of investors and analysts.

The only competency framework that refers to the ability to identify the information needs of
shareholders is the SAICA competency framework, set out in Table 40. It is ironic that the
competency framework of South African professional accountants would list engagement
with investors and lenders as a specific competency when it is the South African investor
community that is blamed for placing undue emphasis on financial performance. Perhaps
South African organisations are giving shareholders and analysts too much power over what

they report in the integrated report.

Table 40:  Competency frameworks on shareholder engagement

Competency
Shareholder engagement
Framework

IR Matrix -
CGMA

Competency -

Framework

SAICA

Competency Identify information needs of investors and lenders

Framework

ACCA

Competency -

Framework
Source: SAICA (2017) (adapted)

4.6.2.2 Communication skills

Communication skills in the context of the integrated reporter’s role as storyteller were

highlighted by most of the participants. Communication skills come in a number of forms,
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including knowing what to say, how to say it and how to write it down. Participant 3 referred

to communication skills as language skills.

Participant 3: “I think we spend a lot of time on the actual writing and then making
sure that, you got let's say ten different people providing content, making sure the
language is consistent, there’s that golden thread that runs through from end to end.”

Participant 16 referred to the role of integrated reporter as that of storyteller.

Participant 16: “Ours is about story telling. Our role is really about telling a unique
story and trying not to, you know, not to bully the story into the framework, but to use
the framework exactly as that name would suggest, to tell a better story.”

Participant 19 described communication skills as a specialised competency with many

facets.

Participant 19: “I think you can ask communication experts about what that means
but certainly it's the ability to get your message across in a clear, succinct,
unambiguous way. | think it's about better use of text, better use of narratives, better
use of pictures.”

Communication skills are an important part of the integrated reporter’s role as storyteller. All
the frameworks referred to communication skills as a competency as highlighted in Table
41.

Table 41: Communication competencies described in the competency frameworks
Competency
U Description of communication as a competency
IR Matrix Communicate effectively
CGMA
Competency Communicate effectively and assertively in high risk situations
Framework
SAICA
Competency Communicates effectively and efficiently
Framework
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Competency o L
Description of communication as a competency
Framework
ACCA
Engages and communicates information effectively to
Competency
stakeholders
Framework

Source: IIRC (2016), CGMA (2014), SAICA (2017), ACCA (2017) (adapted)

All four of the frameworks refer to the ability to communicate effectively. Communication
skills have a number of facets, all of which are important to the process of putting integrated

reporting into practice.

4.6.3 Reporting for awards

In their role as storyteller, integrated reporters are sometimes incentivised to report so that
the organisation wins awards for its integrated report. Many of the participants described the
competency needed to report for awards as a theoretical understanding of what the <IR>
Framework requires, and therefore what the judges would be looking for when adjudicating
the award. It was evident in discussions with some of the participants that, even though
organisations win awards, they may not have implemented the <IR> Framework as
intended. Some participants even went as far as acknowledging that they were aware of
significant gaps in integrated reporting in their organisations or that they were instrumental

in fabricating integrated reporting in an award winning integrated report.

Participant 18 described the judges’ requirements as a tick-box approach to integrated

reporting.

Participant 18: “If you're too stuck on the theoretical requirements, you forget the fact
that you have to write a unique value-creation story of your company, and in the best
way that your stakeholders will understand, not making sure you've ticked off all the
theoretical requirements and that when reporting judges look at it, they’ll give you a
good rating.”
Participant 20 described how a report could meet all the requirements of the <IR>
Framework and win awards without integrated reporting being put into practice in the

organisation.
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Participant 20: “But you know, you can game the IR [integrated report], you can game
it so that you win awards. And I've seen it, and sometimes we've helped companies
do that. Which is not great. So, there’s just one company I'd rather not work for again,
because | think they look too good through their IR [integrated report], when it's not
properly done, you know. There isn’t a genuine interrogation of the value creation
process in that organisation.”

The only competency therefore identified to report to win awards is an in depth knowledge

of the <IR> Framework, which represents a cognitive competency.

4.7 THE INTEGRATED REPORTER AS INNOVATOR

Table 42: Integrated reporter as innovator

Roles Competencies identified by integrated reporters

Integrated reporter as innovator Meta-competency

Cardy and Selvarajan (2006) state that competencies are often identified as the most time-
consuming tasks. It was evident from the discussions with integrated reporters that they are
spending time on planning and monitoring information collection and ensuring that the
information collected is accurate. However, they would like to achieve more progress
through integrated reporting. The participants were asked which part of the integrated

reporting process was the most time-consuming and they identified the following tasks:

¢ |dentifying material matters for reporting
e Looking for and collecting information
e Ensuring the accuracy of information

e \Writing the integrated report.

If these were the most time-consuming parts of the integrated reporting process, they

directly influenced the integrated reporters’ roles and competencies. It was clear that the
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integrated reporters wanted more time and to be empowered to be innovative and able to

realise the benefits of integrated reporting for their organisations.

Participant 5 expresses frustration with the lack of innovation and focus on the integrated

report.

Participant 5: “So, we are thinking about how we are going to report on more things,
but there hasn’t really been an initiative to say, how we are going to understand the
company’s impact in society, or on the environment”.

Participant 18 expressed frustration with the process and the lack of realised benefits

through the integrated reporting process.

Participant 18: “You really need to apply your mind to it. You can actually have a lot
of internal benefit for your company and | don’t think everyone realises that. It's just
a report that needs to go out”.
Burke and Clark (2016), in interviews with early adopters in the US and EU, identified the
chance for organisations to be involved in developing new guidelines and industry specific
metrics in their integrated report. Only one of the integrated reporters referred to innovation
in the context of developing key performance indicators. Participant 19 described the
importance of innovation in the broader context of the organisation’s business model

remaining relevant.

Participant 19: “It might be, | think increasingly, you're seeing companies start to say
well, maybe | need something like an innovation officer on this team. What happens if
| get disrupted? What's the possibility of us disrupting ourselves before others do?”
In a case study on integrated reporting in South Africa, Du Toit and Van Zyl (2017)
emphasised the importance of innovation and that integrated reporters should “develop a
mind-set to continuously improve their reporting”. It is evident from further research on
existing integrate reporting practices that preparers are rather following a silo and tick-box
disclosure approach to integrated reporting and are not considering innovative approaches

to integrated reporting (McNally et al., 2017).

4.8 COMPETENCIES IDENTIFIED IN THE COMPETENCY FRAMEWORKS
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Some competencies were identified in the four competency frameworks that could be
considered to be associated with integrated reporting, and therefore relevant, even though
they were not identified by the participants interviewed. The functional competencies

identified in the competency frameworks that were not identified in the interviews were:

. the ability to engage with stakeholders
o the ability to determine materiality in the context of the integrated report
. the ability to determine materiality in the context of social, environmental and

economic issues faced by the organisation

o the ability to implement an information management system.

The foundational competency identified:

. having a sustainability mind-set

4.8.1 Engaging with stakeholders

The ability to engage with stakeholders as part of the integrated reporting process forms an
aspect of the <IR> Framework guiding principles (IIRC, 2013). Not only is it critical to
understand the relationships between the organisation and its stakeholders but stakeholder
engagement forms the basis of understanding how the organisation’s activities create value

for these stakeholders and how the organisation attends to their concerns (IIRC, 2013).

The IIRC framework refers to the ability to identify the nature and quality of stakeholder
relationships and to develop new engagement channels if the existing ones are not
sufficient. The IIRC competency framework does not allude to the topics of these
stakeholder engagements. The CGMA and ACCA frameworks refer to the integrated report
as a tool for communication with stakeholders. However, it appears that the communication
is one-sided. SAICA refers to obtaining an understanding of the information requirements of
stakeholders and addressing those in non-financial reporting. It does not specify what the

format of the non-financial reporting might be.
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Table 43: Competency frameworks on shareholder engagement

Competency
Stakeholder engagement
Framework
Identify and describe nature and quality of stakeholder
relationships
IR Matrix
Design additional approaches to stakeholder engagement, if not
sufficient.
CGMA Advise on the use of integrated reporting to inform stakeholders
Competency of interaction between the organization, society and natural
Framework environment
SAICA
Competency Consider needs of stakeholders in non-financial reporting
Framework
ACCA
Discloses non-financial information to provide a holistic view for
Competency o
stakeholders of the organisation.
Framework

Source: IIRC (2016), CGMA (2014), SAICA (2017), ACCA (2017) (adapted)

Stakeholder engagement is a complex subject area with its own guidelines and practices. It
should, however, be a critical skill in the arsenal of an integrated reporter, specifically in the

role of the integrated reporter as systems architect.

4.8.2 Determining materiality

Being able to identify material issues that are ultimately reflected in the integrated report is
a competency that the integrated reporter would apply as systems architect, nexus of
information and storyteller. The IIRC (2013) requires the integrated report to ultimately
reflect “information about matters that substantively affect the organisation’s ability to create

value”.

Even though the reference to materiality is limited to the context of the integrated report, the
concept applies to all of the roles that the integrated reporter fulfils. The reason that the
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ability to identify material issues would be relevant to all five roles that the integrated reporter
fulfils is that the identification of material issues permeates the focus areas of the
organisation’s strategy. The strategy in turn impacts on the performance measures and
internal reporting of the organisation. The importance and emphasis on aspects of
information collected by the integrated reporter as nexus of information would depend on
the determination of material issues. Lastly, the story in the integrated report would reflect

matters that are material to the organisation.

As two of the four competency frameworks identify the ability to determine materiality
specifically for the integrated report, it was listed as a competency relating to the role of the
integrated reporter as storyteller. The ACCA does not refer to materiality in the context of
the integrated report, but refers rather to the material effect that the organisation has from
an economic, social and environmental perspective. This competency was highlighted as

part of the integrated reporters’ role as systems architect.

Table 44: Competency frameworks on materiality

Competency . L
Materiality determination as a competency
Framework
R Matri Design an appropriate materiality determination process for the
atrix
purpose of preparing and presenting an integrated report.
CGMA
Competency -
Framework
SAICA . o .
Explains how materiality is defined for the context of the integrated
Competency
report.
Framework
ACCA Account for the sustainable performance of the organisation,
using financial and non-financial key performance measures of its
Competency . : . . o
material social, environmental, economic, and financial impacts
Framework
on key stakeholders.

Source: IIRC (2016), CGMA (2014), SAICA (2017), ACCA (2017) (adapted)
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4.8.3 Implementing an information management system

Even though many of the participants referred to their role as nexus of information, none
referred to the implementation of an information management system as a solution to the
information-gathering process. It is not clear why the participants did not refer to a system
solution to their information challenge. The competency was therefore grouped with the
integrated reporters’ role as systems architect. In interviews, Burke and Clark (2016) also
identified the necessity for organisations to invest in information systems to assist with the

process of ensuring the accuracy of data collected.

All four frameworks make specific reference to the implementation of an information
management system as set out in Table 45. The IIRC framework refers to the ability to
implement an information management system and the CGMA framework refers to the
evaluation of the effectiveness of existing information management systems. The SAICA
framework takes a step back and refers to the design of information systems to facilitate the
collection of reliable, non-financial information. The ACCA competency framework considers
the use of appropriate technology to enable effective information management. Therefore,
if information reliability is addressed as part of the design of an information management
system, it would reduce the requirement for an integrated reporter to interrogate the
information they receive and it would reduce the time they spend as nexus of information. It

is a competency used by the integrated reporter in the role as systems architect.

Table 45:  Competency frameworks information management systems

Competency )
Information management systems
Framework
IR Matrix Implement information management system
CGMA _ . _ _
Evaluate information systems required for successful strategic
Competency . _
implementation
Framework
SAICA Design and develop information systems for non-financial
Competency information
Framework
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Competency )

Information management systems
Framework

Design procedures to ensure reliability of non-financial information
ACCA Consults on the design and use of current and emerging
Competency technology and information systems to improve strategic decision-
Framework making and organisational performance

Source: IRC (2016), CGMA (2014), SAICA (2017), ACCA (2017) (adapted)
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4.9 DISCUSSION

4.9.1 Changing existing processes remains a challenge to integrated reporters

An inverse relationship was identified between the roles that integrated reporters fulfilled
and the integrated reporting maturity of the organisations for which they worked or
consulted. Without maturity of systems and processes, integrated reporters interpret their
role as that of systems architect, attempting to put systems in place to facilitate integrated
reporting. As highlighted by McNally et al. (2017), it was found that organisations make due
with existing systems without spending sufficient time changing these systems to

accommodate the concepts in integrated reporting.

The integrated reporters also fulfil the role of nexus of information, collecting and
interrogating information to ensure reliability and completeness and as storyteller
challenging management on the holistic story to be told to shareholders and stakeholders.
When asked which roles they spend most of their time on, both preparers and consultants
referred to their role as nexus of information and as storyteller as set out in Figure 3. A role
that was not highlighted as significantly time consuming was that of interpreter of the <IR>

Framework and a role that was not highlighted at all was that of innovator.

Stubbs and Higgins (2014) refer in their assessment of early integrated reporters in Australia
that the change they identified was at best incremental. In this study, the remaining role of
the integrated reporter as systems architect implies that there is still room for systems
change in the integrated reporting practices in most organisations. By implication, the lack
of systems change or maturity, also directly impacted on the other roles that the integrated

reporters fulfilled.

In their role as nexus of information, and in the absence of sophisticated information
management systems, integrated reporters appeared to be overwhelmed by the volumes of
information they were required to interrogate and summarise for presentation in the
integrated report. This further confirms a recent finding that information collection and
interpretation is a problematic area for organisations, especially due to the lack of change in

systems and processes (McNally et al., 2017).
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As storytellers, integrated reporters were challenged by the lack of completeness in
reporting by executives and the board. Another challenge to the role of storyteller is the
continued focus on shareholder information needs, at the expense of the legitimate needs
and interests of other stakeholders. The risk is that the integrated report is used to manage
perceptions of the organisation held by its stakeholders and not as a tool to promote

sustainable growth (Atkins and Maroun, 2015).

It is evident that the requirement to prepare an integrated report has not resulted in every
organisation putting processes in place to facilitate integrated reporting (Macias and Farfan-
Lievano, 2017, Gutherie et al., 2017, Stubbs and Higgins, 2014, McNally et al., 2017).
Organisations have not updated management systems and processes for integrated
reporting and not all organisations were focusing on continuous improvement as described

by Participants 1 and 13.

Participant 1: “If you're looking for information, | think that’s taking the most time. A
few reasons being, people don’t understand what information is important, it hasn’t
been set up as important so therefore systems and processes haven't been set up to
collect that information. Where they have, the systems and processes are typically
not very mature”.

Participant 13: “They [SA businesses] are not changing their strategy, they’re not
changing their risks. Business cannot continue as it is in the way we treat the
environment, and the way we treat people, how we operate in the new economy. But
it's not legislated and so, businesses don’t care, that's perhaps, I'm being very cynical
maybe, but that's what | see”.

Participant 18 referred to the impact of increased maturity in systems and processes on the

integrated reporting process.

Participant 18: “The company is finally starting to improve this process and that
process, that's something, they’re using it [integrated reporting] to tangibly affect how
they run the business, which is great”.

There is a clear co-dependency between the role of the integrated reporter as interpreter of
the <IR> Framework, nexus of information, systems architect and storyteller that integrated
reporters assume as they put integrated reporting into practice. As these roles change
according to the integrated reporting maturity of the organisation, so do the competencies

needed by the integrated reporters.
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The frustration that the integrated reporters expressed with their roles as systems architect,
nexus of information and storyteller indicated that they wanted their organisations to
experience the benefits of integrated reporting. If integrated reporters were able to spend
less time on the roles of systems architect, nexus of information and storyteller in a mature
organisation, they could spend more time on being innovative in their application of the
various concepts of integrated reporting. Such innovations may include new ways of
measuring and understanding the broader impacts of the organisation on society and the
environment. Such innovation may also include refining the organisation’s strategy, risk
management, business model and performance measures, which in turn will increase the
accountability of the organisation (Silvestri et al., 2017). If integrated reporters were
spending the bulk of their time on fixing processes and collecting and interrogating
information and on crafting a storyline, it is understandable that they would not have time to
truly implement integrated reporting as it was intended for the benefit of the organisation (Du
Toit and Van Zyl, 2017, McNally et al., 2017).

Figure 3: Roles on which most time is spent

Most time consuming part of putting
intergated reporting into practce

Consultant Preparor Average

100%
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60%
50%
40%
30%
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% of Time spent

m Systems architect Nexus of information m Storyteller
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4.9.2 Changing roles of the integrated reporter

If the maturity of the organisation’s integrated reporting impacts on the roles fulfilled by the
integrated reporter, it would impact directly on the competencies used by the integrated
reporter in those roles. Owen (2013), maintains this in an assessment of the changes
required in accounting curricula as a result of integrated reporting. The changes that Owen
(2013) referred to include a shift from the traditional, transactional focus of accounting
education to a more strategic and holistic understanding of business and the environment

in which it operates.

The second change was for a longer-term perspective on the ability of the business to create
value rather than developing a short-term. perspective (Owen, 2013, Tweedie and Martinov-
Bennie, 2016). In addition, Owen (2013) referred to the change in competencies of
accountants as the ability to prepare and evaluate forward-looking information rather than a
mere historical performance of the business. It would be better to be able to discuss
performance from both the narrative and numerical viewpoints, and for performance

measure to include both financial and non-financial measures (Silvestri et al., 2017).

It was not possible to confirm how the competency frameworks were updated to incorporate
competencies relating to integrated reporting. However, both the integrated reporters and
the competency frameworks used in the secondary data analysis confirmed some, but not
all of the new competencies identified by Owen (2013). The changes identified by Owen can

be mapped to the following competencies identified during this study.

Table 46: Comparison between changes in competencies identified by Owen

(2013) and competencies identified in this study

Changes in the competencies of
accounting professionals identified by | Competencies identified in this study
Owen (2013)

Shift from a transactional, operational focus o
_ Strategic mindset
to a strategic focus
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Changes in the competencies of
accounting professionals identified by | Competencies identified in this study
Owen (2013)

Long-term perspective compared to a short-

term perspective

Review of forward-looking information

Qualitative and quantitative performance

assessment

Financial and non-financial performance

measures

Source:Owen (2013) adapted and this study

Most of the participants and all the competency frameworks analysed reiterated the view
that the integrated reporter should have a strategic perspective on the organisation in order

to be able to put integrated reporting into practice.

Owen (2013) further points out that integrated reporting require competencies that enable
the integrated reporter to hold a long-term perspective on the organisation’s future, rather
than maintaining a short-term focus. The foundational competency of having a sustainability
mind-set identified for the integrated reporter as innovator requires a longer-term
perspective on the ability of the organisation to be able to continue to create value for its

stakeholders.

Owen (2013) makes reference to the ability of the integrated reporter for “prospective rather
than retrospective analysis” .This change in perspective did not emerge strongly either from
the discussions with participants or from the competency frameworks and appears to be an
area for future focus. Participant 16 attributed a lack of future targets in integrated reporting

to a lack of confidence.

Participant 16; “I think, it's confidence. If your strategy is right and you've done
everything you possibly can to reconcile the interests of your stakeholders, so if you
were confident that you are right, and how are you confident that you are right?
You've spoken to people and you've listened to them. You've made a call based on
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good information. If you really think, we’re on the right track, surely it's not such a big
ask to put a target to it?”

Another competency area is the ability to prepare “qualitative commentary as well as
guantitative information” Owen (2013). Integrated reporters are quite proficient at

interrogating qualitative and quantitative information in their role as nexus of information.

Lastly, Owen (2013) identifies a change in competencies based on the requirement that
integrated reporting results in “reports on wider business performance metrics” over and
above financial performance. In the role as system architects, the integrated reporters
should be proficient at identifying and reporting on both financial and non-financial

performance measures.

4.9.3 Advocacy role of the inteqrated reporter

A number of studies have been conducted on the use of sustainability disclosure to hide
meagre sustainability results (Stacchezzini et al., 2016) or to focus on intellectual capital
achievements to manage perceptions of an organisation or obscure negative performance
(Melloni, 2015, Atkins and Maroun, 2015). The use of reporting to obscure actual
performance or focus on positives was confirmed by the integrated reporters, who identified
that some organisations were using integrated reporting as a marketing tool or as a means

of winning reporting awards.

When the integrated reporter is unable to enact strategic change, either because it is not
their assigned role (Higgins et al. (2014), or, owing to a lack of maturity in the organisation’s
integrated reporting processes, or the fact that management stifles their ability to implement
integrated reporting, the integrated reporter takes on an advocacy role. This role of
integrated reporter as advocate of the <IR> Framework principals spans all five of the roles
that integrated reporters fulfil: interpreter of the <IR> Framework, systems architect, nexus

of information, storyteller and innovator.

Participant 5 humorously described the experience of advocating for integrated reporting
with a new employer, just to be told that the organisation was not interested in improving its
integrated reporting practices.
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Participant 5: “I sat with the CEO to talk about what are we going to include in the
next integrated report, and he told me, look | don’t want to drive a Ferrari, | want a
Corolla that gets me from point A to point B. Because | was very excited, | went from
a report identifying everything that we could improve on, and | didn’t even present all
of that to him, I just sat down and said, I'd like to discuss including more integrated
information and he was like, huh uh, we’re not going there. We're driving a Corolla.
Let’s just stick to that.”
As the home of integrated reporting, according to Burke and Clark (2016), should South
Africa not be at the forefront of developments in integrated reporting? It is concerning, then,
that the integrated reporters interviewed believed that the concepts set out in the <IR>
Framework were misapplied by the organisations for which they work or provide consultation
services and that they needed to continue to advocate for a better application of the <IR>

Framework. Participant 20 stated that the <IR> Framework is misunderstood.

Participant 20: “That’s [the <IR> Framework] not sufficiently understood by quite a
few companies and also by the consultants that are advising companies.”

As systems architects, the integrated reporters are advocating for integrated reporting
through changes in the existing systems and processes. These systems and processes
should be in place not only for integrated reporting, but also for internal decision-making.
The integrated reporters continue to apply their knowledge of the <IR> Framework to
challenge the existing internal processes and practices and to advocate for a more
integrated approach to performance management. Owen (2013:350) specifically refers to
an integrated reporting outcome of an accounting curriculum to “account for the
sustainability performance of the organisation, using financial and non-financial key
performance measures of its material social, environmental, economic, and financial

impacts on key stakeholders”.

Integrated reporters are not afraid to speak up for integrated reporting. Participant 15
reflected on an experience where it appeared that performance management was not

integrated as intended by the <IR> Framework.

Participant 15: “l remember going to a GRI event here, and people were talking about
using the [integrated reporting] framework and I raised my hand and | said, but how
many of us are applying integrated thinking and integrated performance

-126 -



management, and seeing the report as just an outcome of that? And, you know,
people were like, what are you talking about?”
As nexus of information, the integrated reporters all describe how they continue to advocate
for the disclosure of more reliable and relevant information. Participant 10 explained how
the integrated reporter would draw out the relevance of information by asking the “So what?”
question until the information is considered to be relevant and reliable enough to be
reported. The focus was on drawing out the impact of the activities of the organisation on its

stakeholders.

Participant 10: “You'd call it the so-what question. So, you do something, so what?
Why does that matter? You're talking about staff, why does it matter for staff? So
what? Okay, you said you trained so many people, so what? So, what does it mean?
Okay, because we trained people, we found that trained people are more likely to
stay than untrained people. So I've learned to ask that question, interrogate
information will, I guess, you understand what the information means?”

The integrated reporter as storyteller has an even greater advocacy role. Participant 16

highlighted that, in the role of storyteller, the integrated reporter can challenge executives

and the board to adhere to the principles of integrated reporting, such as transparency,

reliability and completeness of information.

Participant 16: “So, you know, the first thing is really to speak truth to power, to ask
the difficult questions behind closed doors, to challenge them, to disclose, to be
honest, to be truthful.”
In all five of the identified roles of integrated reporters, the study revealed some form of
advocacy for the principles underpinning integrated reporting. Some integrated reporters
were content with seeing small changes in organisations as a result of their employing their
advocacy role, while others expressed significant frustration at the lack of change they

witnessed in the implementation of integrated reporting.

The overarching advocacy role of the integrated reporter implies that there is an additional
role that integrated reporters should be playing, and that is integrated reporter as innovator.
Participant 16 refers to the fact that business has to think differently about how it creates
sustainable value. The integrated reporter can play an integral role by being innovative in
the ways it puts integrated reporting into practice to at least improve the ability of the

organisation to be sustainable in the long-term.
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Participant 16: “And | suppose we’re back to sustainable growth. The issues with it
is, it's the only way to get it right. Well, | don’t think that one can get it right. | suppose
it requires a kind of innovation. And business’s role in coming up with a new form of
capitalism. But when it's their very interests that are being challenged in doing so,
that's a big ask. Because these companies don’'t move very quickly. Integrated
reporting or not.”
Owen (2013) states that the developments in integrated reporting as well as an update in
the curricula of professional accountants could result in more transparent and more
accountable corporate reporting. The advocacy role of the integrated reporter is ultimately
to advocate for more transparent integrated reports that hold the organisation, and therefore
management, accountable to its stakeholders for the way in which the organisation creates

value in the long term.

4.9.4 Meta-competency

In his assessment of the impact of integrated reporting on accounting curricula, Owen
(2013:350) stated that the greatest impact would be that the “accounting curriculum must
draw from a broader range of business disciplines than included currently”. As integrated
reporters fulfil the various roles as interpreter of the <IR> Framework, systems architect,
nexus of information, storyteller and innovator, the competencies they apply change.
Competencies are not, however, switched on or off and can be used interchangeably in
these roles. The ability to know how and when to use which competencies and to leverage
each of the competencies depending on the role, can be described as a meta-competency.
(Brown and McCartney, 1995) maintain that

“[m]eta competence is the overarching ability under which competence shelters. It
embraces the higher order abilities which have to do with being able to learn, adapt,
anticipate and create”

The competency category meta-competency is essentially the ability to leverage off
competencies when faced with complex environments or situations. Lawson et al. (2014)
identify integrated reporting as such a complexity As integrated reporters fulfil the various
roles they are assigned, or the roles they assign to themselves, they are forced to use all

the competencies in their arsenal interchangeably. When asked what skills are needed to
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put integrated reporting into practice, Participant 1 just responded that many

interchangeable skills are required.

Participant 1: “the first point is multi-skilled.”

Participant 20 described the ability to apply competencies over and above their traditional

academic competencies.

Participant 20: “and those CFQO'’s that | think really get this and that have been really
useful, is they see beyond traditional accounting training.”

In terms of Daff et al. (2012), none of the categories of competencies, cognitive, functional
or foundational, function in isolation and it is the foundational competencies that pull the
other competencies together to enable integrated reporters to deal with the complexity of

integrated reporting, in the business environment.

A competency that could be interpreted to be a meta-competency was identified specifically
was resourcefulness. Resourcefulness was identified as a competency in a very complex
role where the integrated reporter, as systems architect, has to find ways of continually
improving the integrated reporting process. While being resourceful, and thinking creatively
about alternatives and solutions, the integrated reporter is essentially drawing from any one

of the other functional or foundational competencies.

The application of meta-competencies would play an increasing role as the integrated
reporter is required to be more innovative and resourceful. Resourcefulness would be
required as the integrated report fulfils the new role of innovator but also as the integrated
reporter fulfils an advocacy function across the other roles. The integrated reporter would
have to use the identified competencies as well as meta-competencies to continuously adapt

and change as they defend and call for more sustainable value creation.
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5 CONCLUSION

The roles that integrated reporters fulfil in organisations are diverse and are not completely
captured in the <IR> Framework or any of the existing competency frameworks evaluated
in this research study. The roles are a function of the maturity of the systems and processes
put into place in various organisations as this study confirms the findings on previous
research studies that integrated reporting does not result in a significant system changes in

most organisations (McNally et al., 2017, Gutherie et al., 2017).

5.1.1 Meta-competency and the integrated reporter as innovator

The identified roles that integrated reporters fulfil are as: interpreter of the <IR> Framework;
systems architect; nexus of information; and storyteller. Another key function fulfilled by the
integrated reporter across its roles is the advocacy role. The role emerged based on the
frustration voiced by the participants in how they are unable to apply the <IR> Framework
as intended and the desire of integrated reporters to spend less time on fixing systems and
interrogating information and more time on being innovative in understanding the ability of
the organisation to create sustainable value in the long term. The researcher identified a fifth
aspirational role of the integrated reporter as innovator. As innovator, the integrated reporter
is able to balance its competencies in complex situations by applying a competency referred

to as a meta-competency (Brown and McCartney, 1995).

5.1.2 Inteqgrated reporters as interpreter of the <IR> Framework

Each of the roles that integrated reporters fulfil has its own identified cognitive, functional
and foundational competencies. As interpreter of the <IR> Framework, the integrated
reporter needs an in-depth knowledge of the <IR> Framework. According to Burke and Clark
(2016), South Africa has been in the forefront of developments in integrated reporting and
they refer to South Africa as “the home of integrated reporting”. This appears to be true, as
South African listed companies have been preparing integrated reports since 2010. It is
concerning then that the integrated reporters in this study are unable to apply the <IR>

Framework as intended as a result of immature systems and lack of time and resources.
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The integrated reporters themselves identified that the <IR> Framework is used as a
disclosure checklist to prepare a report which is, in many instances, used as a marketing
document or a document that speaks to shareholder information needs. There is significant
advocacy required for the correct interpretation of the <IR> Framework and the
accountability of the organisations towards all stakeholders. There appears to still be tension
between the business case of preparing an integrated report, and the ability of the <IR>
Framework to promote sustainable value creation (Adams, 2015, Brown and Dillard, 2014,
Flower, 2015, Thomson, 2015).

5.1.3 Inteqgrated reporter as systems architect

In order to fulfil the role of systems architect, the integrated reporter is required to reverse
engineer integrated thinking into systems and processes. The competencies that the
integrated reporter requires in this role of systems architect is first to be able to identify
connections between elements within the organisation, in other words to practice integrated
thinking. The competency frameworks evaluated refer to this competency as the ability to
direct the interdependent elements within the organisation that impact on its ability to create
value. In order to implement integrated thinking, the integrated reporter should have the
ability to think strategically. All of the competency frameworks require competencies
addressing having a strategic mind-set. The integrated reporter fulfils an advocacy role in
calling for the alignment between performance measures and executive remuneration.
Alignment of performance measures and remuneration is often flagged as evidence of

integrated reporting.

Even though organisations have been preparing integrated reports for a number of years,
the role of systems architect remains relevant as the organisation strives to continuously
improve. In this process of continuous improvement the integrated reporter should be able
to identify gaps in the systems that require future improvement. Being able to identify these
gaps and recommend improvements was only identified as a competency in one of the
existing frameworks evaluated. The ability to take an organisation on a journey of
improvement may not be a competency that every integrated reporter has, as it requires a

measure of creativity, or the ability to think out of the box. The foundational competency
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identified in this was resourcefulness. Resourcefulness is a typical meta-competency as it

implies the ability to adapt and innovate in complex situations.

5.1.4 Integrated reporter as nexus of information

The third role that integrated reporters fulfil is as custodian and editor of information.
Integrated reporters flagged this role as very time-intensive. As custodian, the integrated
reporter is required to interrogate the information through “Why?” and “So what?” questions
until it makes sense in the organisational context. While interrogating information, the
integrated reporter is advocating for a better understanding of how the organisation impacts
on broader society and the environment in which it functions. Another skill was the ability for
the integrated reporter to gauge the integrity of the information presented through an in-

depth knowledge of the business.

In this role as nexus of information, the integrated reporter depends heavily on two
foundational competencies - project management skills and people skills. Both these skills

have been identified in the competency frameworks evaluated.
As editor of information the integrated reporter requires the ability to sift through volumes of

information and present the information in a concise and understandable manner. The

foundational skill that adds to this competency is that of analytical or logical thinking.

5.1.5 |Integrated reporter as storyteller

In the fourth role of the integrated reporter, that of storyteller, a number of competencies
were identified. The first competency, which is not mirrored in any of the competency
frameworks, is the ability to speak truth to power by advocating for transparency in an
organisation’s reporting. Transparency would entail finding balance in presenting both
negative and positive aspects of the organisation, all the while remembering that the
organisation’s information is not contained in a closed system but is publicly available to its
stakeholders. The foundational competency that is critical to the role is influencing skills in
terms of which the integrated reporter has the ability to influence the organisation’s

executives.
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It was also noted that, as a storyteller, most of the integrated reporters focused on a story
for the organisation’s shareholders. Three of the frameworks refer to a broader stakeholder
perspective when contemplating the organisation’s story, while the SAICA competency

framework refers to the information needs of the organisation’s shareholders.

Regardless of the story to be told, the critical competency required by the integrated reporter
is communication skills. All of the competency frameworks refer to effective communication
as a required competency. Interestingly, almost all the studies on accounting curriculum
deficiencies in the last thirty years flag communication skills as lacking accounting

education.

5.1.6 Contribution and future research opportunities

This study provides new perspectives on competency development for integrated reporters
and would be of benefit to future developers of competency frameworks for integrated
reporters. It contributes to the literature on integrated reporting, as it discusses the roles that
integrated reporting fulfil in organisations and also discusses the changes in these roles as

a result of the maturity of organisations’ integrated reporting processes.

The study makes a link between the skills required and the concepts: competency,
competency modelling and competency frameworks. This direct link has been absent from
previous studies. The study therefore brings new understanding to the concepts by
addressing them in combination with each other, thereby increasing the quality of the

findings in the study (Vaismoradi et al., 2013).

It would be interesting in future research to understand whether these role and related
competencies change over time and whether organisations start to implement more systems
and processes relating to integrated reporting, as well as whether more integrated reporters

are able to take on the aspirational role of innovator.
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5.1.7 Researcher biases

Lester (2014) identifies the fact that interviews were conducted over a specific period in time
and the relatively small size of the population of participants was a potential limitations.
Possibly the characteristics are present only in that population. A limitation that the
researcher identified in this study is the fact that the study itself does not ask the participants
to judge or evaluate whether they are successful in implementing integrate reporting. It also
does not focus on the competencies used by the best implementers of integrated reporting.
One of the reasons is that the researcher acknowledges that there are differing views as to
what constitutes the successful implementation of integrated reporting. It is the researcher’s
opinion that award-winning reports do not necessarily imply that integrated reporting is

underpinned by robust integrated thinking.

The researcher would like to remind the reader of a number of biases that may have
impacted on the research study. The first bias related to the fact that, at the time of the study,
the researcher was also responsible for putting integrated reporting into practice at an
organisation. This enabled the researcher to gain first-hand insight into the successes and
frustrations that were voiced by the participants as they put integrated reporting into practice
in their organisations, or consulted on the process of doing so. The researcher faced many

of the same frustrations in the process of performing this task.

The second bias related to the fact that, at the time of the research study, the researcher
was involved in the adjudication of an integrated reporting award. This resulted in the
researcher’s curiosity and questions arising from whether organisations reward participants

for winning awards.

The third bias that the researcher wanted to highlight was the fact that the researcher was,
at the time of the research study, of the opinion that integrated reporting has significant
potential as a corporate reporting tool but that it is, in many instances, not appropriately
implemented or understood. This has resulted in the researcher identifying the theme
relating to the integrated reporter as interpreter of the <IR> Framework and in identifying the
difference between participants and organisations focused on the integrated report, and

those focused on integrated reporting.
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Table 1: Interview Guide

What are the main research
questions the interview s
designed to answer?

(secondary research questions)

Interview questions

Introduction 1. What is your role at [company name]?
2. What are your qualifications and where did you obtain them?
3. In your own words, describe what IR means to you?
What knowledge have you gained [4. What frameworks or other guidance do you commonly use in the process
that .enables you to put IR into of putting IR into practice?
practice?
5. What is the relevance of these frameworks to the process of IR at
[company name]?

a. [follow-up] Complete the sentence: In order to be able to
put integrated reporting into practice you should know
that......

What are the processes followed by |6.  What are the processes in place to implement IR at [company name]?
the organisation to put IR into

practice?

Who is involved in the IR process |7. What are the titles or job descriptions of the different people involved in
and what are the tasks they need to the IR process in your company?

perform as part of the IR process? ) . ) ) .

a. [probing question] Who is ultimately responsible to approve
the integrated report?

Describe the tasks that you are |8 What tasks do you perform in the process of implementing IR?
[)?'gztlirss to perform o put IR into a. [follow-up] Which of the tasks are the most important?

b. [follow-up] Which of the tasks are the most time

consuming?
What are the skills, know-how or |9 What are the specific skills that are required to perform these tasks?
things that you should be able to do [if asked what | mean by skills] “those things that a person should be able
to perform these tasks?
to do when they are functioning in a given area of work, learning or social
activity”
[follow-up] Complete the sentence: In order to be able to put integrated
reporting into practice you should be able to .....
[follow-up] What skills are needed to perform the most important tasks in
the IR process?
[follow-up] What are the skills needed to perform the most time consuming
tasks in the IR process?
Where was this knowledge gained? |10, Where did you learn how to ...[refer to previous question]
Closing 11. Are there any other competencies that we have not discussed, that you

believe are relevant to be able to put IR into practice?
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Acronym
AAA
ACCA
AICPA
CDSB
CGMA
CIMA
CRD

GRI
ICAEW
IFAC
[IRC

IRC

<IR> Framework
JSE

SAICA

Description

American Accounting Association

Association of Chartered Certified Accountants
American Institute of Certified Public Accountants
Climate Disclosure Standards Board

Chartered Global Management Accountant
Chartered Institute of Management Accountants
Corporate Reporting Dialogue

Global Reporting Initiative

Chartered Accountants in England and Wales
International Federation of Accountants
International Integrated Reporting Council’s
Integrated Reporting Committee of South Africa
IIRCs Integrated Reporting Framework
Johannesburg Stock Exchange

South African Institute of Chartered Accountants
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