


























development of music and musical practices. The main purpose of the Music
Education programme is to develop the aesthetic potential of the children to its
highest possible level. The reality of life in most countries, especially South Africa, is
that this must be seen in the context of the development of the society. The
development and changes required in human habits through Music Education, can
only take place with a realistic musical instruction. It is mainly after literature review

that the above research question is answered.

If today’s students are to be prepared for lifelong learning in Music Education in the

South African context, the focus should be on the following sub-questions:

What is the structure of the South African education system?
What is Outcomes-based education?
How do outcomes play out in a resource-poor education context?

Do outcomes in different musical contexts mean the same thing?

o o oo o a

Is the present Music Education programme for South African students balanced

and relevant?

a If not, could a balanced, constructivist and relevant Music Education programme
be a solution? _

a If one accepts that the provision of Music Education in terms of the new approach

is problematical, to what extent, if at all, can music educators be assisted?

Therefore, it is necessary to explain:
®  Why change to OBE?
®  How do paradigms influence education?
= What is the role of Music in the Arts and Culture Learning area?
»  How should the OBE be rethought in developing a Music curriculum?
= The necessity of Music Technology
»  How can advances in technology enhance existing music curricula? How

can advances in technology change traditional curricular content and

values?

in Music Education in South African schools and institutions.
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1.7.3 Culture

The word “culture” is used almost as frequently as the term “education” itself and
with little precise meaning. It is a word which conveys to most a general impression
rather than a precise idea. This general impression is of “doing the right thing”,

although one is not always clear as to what is “the right thing” (Schofield 1972: 107).

According to Barrow & Woods (1998:155), there are two types of uses of the word
“culture”. First, the anthropological use of ‘culture’ denotes a way of life or a code of
living distinctive of a society or group. This use of the word is purely descriptive. It
contains no value judgements and there is no particular emphasis on the sphere of art.
Second, culture also denotes ‘high culture’. In this sense, culture is a normative
notion and is in some sense desirable. A cultured way of life has some reference to

the sphere of art.

The researcher acknowledges Hauptfleisch (1997), who supports Slobin & Titon’s
definition of culture as the whole way of life of the people, learned and transmitted -
from one generation to the next. Likewise, a music culture is a group of people’s total

involvement with music (Slobin & Titon 1992: 1-2).

1.7.4 Music Education

The importance of music has been recognized in various settings such as in the home,
schools and various cultures. The researcher holds the view that Music is something
that people make or do. It is not an international language. However, its elements
constitute a universal medium to express our feelings and aspirations. The above idea
is supported by academics in order of priority such as Elliott (1989:11), Garfias
(1983:30) and Oehrle (1987:23). Winold in his book entitled Elements of Musical
Understanding aptly writes: “Music is an art, a craft, and science involving the
conscious organization of sound and silence in the framework of time for the purpose
of effecting communication between men” (1966:3). Having acknowledged the
above definition, the researcher supports the view that music is a science which

involves the conscious organisation of sound, enabling good communication amongst

people.

According to Elliott (1995:12-13), Music Education has at least four meanings:














































































past, the entry requirements to one institution usually depended on having
completed a qualification of a certain duration in another institution. Within
an open learning system, entry requirements are less important than exit
requirements.

An open leamning system links non-formal and informal provision with the
formal system. Such a system requires providers to change their admission
requirements and procedures. It will also result in learners’ entering and
exiting learning programmes at different levels.

By basic qualifications or outcomes, the NQF provides a means of recognizing
prior learning. This opens the way for learners who may informally have
acquired knowledge and skills to proceed with studies relevant to their level

and need.

Apart from formal criteria, as set by SAQA, universities will have to develop criteria

for programmes (and resultant qualifications), which are consistent with their own

vision, and the specific environment in which they operate.

Before 1994, there was a bias toward ‘qualification-as—destination’ which implies

that once the qualification is achieved, formal learning is considered to be over for

life. This conception is entirely at odds with the White Paper on education and

training (RSA 1995b: 15). This White Paper states that education and training

requirements of a successful economy and society include:

The desire and ability to continue to learn, to adapt and develop new
knowledge, skills, and technologies, and to move flexibly between
occupations, and to take responsibility for personal performance, to set
and achieve high standards, and work co-operatively.

2.12  OUTCOMES-BASED EDUCATION DEFINED

QOutcomes-based education (OBE) is an educational approach which is results-

oriented and which requires teachers and learners to focus their attention on the

following two aspects (Department of Education §997a: 17-23):

o First the focus is on the desired end results of each learning process. These

desired end results are called the outcomes of learning and at the end of a
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Western epistemologies in education, the world over, is also noted by no less a
scholar than Mills (1959: 178) who reveals that most, if not all, disciplines are
founded upon values created in the West. For this reason, he believes those who treat
these standards or values as if they were transcended, imminent or objective, refuse to
accept the simple fact that social reality is viewed from a particular standpoint. By the
same token it may prove difficult, if not impossible, for South Africans to transcend

the Western value basis upon which OBE stands.

The struggle for liberation from Western cultural domination has been embraced by
the Africanisation intellectual movement. In the Foreword to a book entitled Black

Perspectives, one of these intellectuals, Ramose, wrote:

Intellectual liberation from dependence and mimesis means a
radical and critical questioning of the dominant Western
epistemological paradigm from an African standpoint. The latter
means taking the African experience in its totality as an inescapable
point of departure for the construction of critique of knowledge. For
too long the African intellectuals and, by extension, intellectuals
with the experience of colonial domination, have been fixated upon
the Western epistemological paradigm, that is, the definition of the
meaning of experience, knowledge and truth according to Western
understanding (1998:v). ‘
The researcher agrees with Nekhwevha (1998: 3) that amongst liberal white scholars
in South Africa there is a tendency to equate the views of the Africanisation
intellectual movement to non-scientific practices. By the same token, critiques of
OBE which called for an education system constructed upon a solid African cultural
foundation have been dismissed on the same basis. Typical amongst these scholars is
the view that those who adhere to the cultural ‘back-to-basics’ project in the form of
African Renaissance in South Africa have lost respect for objective universal
knowledge in favour of the state and politics. For them, a researcher must adhere
rather to the rules of his/her scientific discipline in the name of an informed citizenry
in such a way that will hold the state accountable for its policies (Muller 1998: 220;
234-235). Nevertheless, the view which is being advanced by this author is that the
Western cultural values which inform the OBE system in South Africa must be
_replaced by African ones if an authentic educational transformation is to be effected.
This is in line with recommendations by the Brazilian educator, Paulo Freire (1970:

vi), that a neutral education is anathema. The implication of Freire’s views on
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