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ABSTRACT 
 

The main concern of this thesis was to investigate the possibility of implementing a 

Western Classical music listening programme for teacher training through integrated 

arts in Early Childhood Development (ECD). The outcome of this thesis suggests that 

it is possible to train musically untrained teachers at a one-day practical workshop 

how to introduce young learners in an acceptable and enjoyable way to Western 

Classical music. At these workshops, teachers had to dress up in homemade fantasy 

outfits to depict different characters in stories to music which they had to dramatize. 

The costumes turned the listening activity into a fun-filled experience which ensured 

the success of the training. The teachers were mostly generalists without any 

previous specialized music training. These teachers needed knowledge and skills to 

integrate the arts in the Early Childhood learning programme. 

 

In this programme, a selection of Western Classical music pieces is vividly brought to 

life through storytelling, dramatization, creative dance movements, instrumental play 

and the visual arts. Example lessons from the proposed listening programme were 

implemented during a pilot study in Mauritius with Creole and French speaking ECD 

teachers who were unfamiliar with Western Classical music. It became evident 

through the main research study that took place in underprivileged areas in Gauteng, 

Limpopo and Mpumalanga provinces in South Africa that most black African teachers 

were also unfamiliar with this music style. Both the pilot study and the main research 

showed that the methodology of the proposed listening programme is suitable for the 

training of ECD teachers from different cultures and language groups. Teachers in 

remote areas made it their responsibility to look for, find or fabricate resources for 

costumes they could not afford. 

 

It has proved to be an effective method that can be implemented at grass-roots level 

in underprivileged areas and used as a guideline for the integration of the arts 

throughout South Africa and other countries. The study concludes with 

recommendations to implement the proposed listening programme at all primary 

schools in South Africa. 
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