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Deelnemer 4

Facilitator: Interview with M. Okay M, maybe you can tell me what do
you think relationship is all about?

Respondent: Relationship is broad though relationship involves people
from different cultures and their backgrounds, where they come from, it
involves [0V@] sometimes in a relationship there can be fRatfed, it's not
always love, it involves Eaf@] caring about someone, and then
communication, how do you communication in the relationship,
understanding and accepting one’s ideas in a fruitful way, not
demeaning the way people understands or take things. That is all what |

can say about relationships
Facilitator: okay that is how you understand the word relationship?
Respondent: yes

Facilitator: Now if you think of the Asset based interventions, the
workshops that we did at your school. What do you think was the role of
relationships in that whole Asset Based intervention?

Respondent: In the beginning we had a good relationship because we
didn’t understand what we were going to do. So we were interested in
knowing what it was all about. At a |ater stage we understood and then
our relationship with you, H and T and M was getting more better, |
mean we were getting closer to you, we got to know each other and
understood what was taking place, what you wanted us to do with you
and what you wanted us to do in our school, what you wanted us to help
the community with, to improve the quality .., | mean to bridge the gap
between us and the school itself, us the teachers and the environment
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Facilitator: okay you say that at the beginning we not that close but the
relationship was good, and later on it became even better because we

were close?
Respondent: yes

Facilitator: what caused that closeness , because did you also
experience it between the group members?

Respondent: We experienced the closeness because we didn't ..,
actually everybody was not certain what was expected of him/her to do,
but we grew more closer because .., normally we were talking about the
things we were doing in the group and EHelingmideas and then that
brought us more closer because we UlideISio0d what we were talking
about, what we were supposed to do, the children, the community and

ourselves

Facilitator: that closeness made you open up more in the group?
Respondent: exactly

Facilitator: and it brought you closer as colleagues?

Respondent: to one another yes

Facilitator:  what else was the effect of that closeness on the
intervention and on the group, the positive effect because you said it
was good, so what else, or negative if there was any negative?
Respondent: no it was positive because it was .., whatever you brought

to our school was an eye opener, we never tend to take into cognisance

the importance of what you wanted us to observe, so by coming in you
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brought us light. WWe could sit'down and discuss these problems on a

larger scale and with an understanding of what the problems or the
things or the answers that were there, how we could use them and get
them in our spectrum and understanding of the whole thing, the situation
that we were in. So we are now close actually, we can even sit down
during break and open up, and talk about anything that we see as
something good or bad and then try to find a solution to it

Facilitator: so you are saying that it sort of opened your eyes to other
things and you also formed sort of a group and experienced the
closeness that the other colleagues who is not part of the group is not

experiencing?

Respondent: ja we shared most of the things that we did with you when
you visited our school. Like we would, the following day, because we
knocked off late, so the following day we would like caucus over a cup of
tea during a short or long break and talk about things that we gained or
learnt from you. Like we knew they were .., we went to different places
and took photos. But before we never understood that there were such
places in our community, in the community of our school children or
learners. But when you came over you opened our eyes that we should
look at things not in a short span of time but we should broaden our
eyes and look further, there are things that do happen, there are things

that we ignored before, but now wherever we go we ...

Facilitator: and how did you personally M, experience the relationships?
What did it mean to you because you said now what it meant for the

group as well, but what did you get from the relationships in the group?

Respondent: | gained more friends, | learnt to understand people, my
listening also improved because | can now sit down and listen to people

when they talk with an understanding and like thinking over what they
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are talking about and then scrutinise whatever they are talking about.
So the relationship therefor gave me more experience and more

learning — | am learning a lot from the relationship that we have now.

Facilitator: if you think of different types of relationships, in the
intervention, during the time that we had the intervention or the
workshops with you. What would you say, was there different types of
relationships and what were they?

Respondent: can you expanciate a bit more on your question?

Facilitator: you said earlier for example that we were sort of the outside
people and at first you didn’t know what we were going to do, and then
later on we became almost a part, we were not the outside anymore, we
became a part, so you had a relationship with us as facilitators initially
and there was a relationship between the colleagues, what else was
there? What about your other colleagues that was not part of the group,
what different types of relationships were there?

Respondent: okay, your coming to our school brought more people to
be closer to us, the people who were working with the group because
they wanted to know what was happening. And if you can see the other

group people fell off and then the others joined us, the new group joined

us because they were more interested in knowing what was happening
in the relationship that we were in

Facilitator:  that's interesting because initially the people that was
nominated to come to the group did not nominate themselves, is that

correct?

Respondent: no they did nominate themselves, but because it was

done after school hours they never wanted to take part
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Facilitator: and then other people came on that was really committed —
so what would you say what was the value that relationships added to

this intervention programme or workshop?

Respondent: more knowledge | think, we learnt more from you as | said
earlier on, we tend to ignore some things before you came to us, but
immediately you came to us we would like sit and look at different things
that are happening in our school and in the community and then we
Like if
children came with a problem of abuse we would address it as a team,
give each other ideas before we could give an answer. We [HOUIGHRNUSE

JUMBNRIGNCORGINSION and say let’s call the police or let's do it, but we
would say fwhat'can'we do with'this'problem, what ideas can we bring

in to solve this”

would look at it on a positive side not on the negative side.

Facilitator: so it made you more aware?
Respondent: yes, aware

Facilitator: okay, just another way of putting almost the same question,
what would you say is the purpose of relationships during the Asset

based intervention?

Respondent: relationships is B8SiStilig one another or developing a
person from an emotionally,  physically, psychologically and like
especially emotionally because people don't see things exactly the
same. So if you are in a relationship, in a group, you can discuss
problems and like maybe you didn’t know this person had a problem of

this sort, and then when another one discusses their problems, you say

but I didn’t know we Eould'selve this‘problem Very easily., it Biiigslideas
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COMMOMERSWET to whatever

Facilitator: when we started you said, if you think of relationships, what
comes to your mind, there were certain words. | remember correctly it

was communication ..

Respondent: jajllovelcaring™

Facilitator: if you can just .., what comes to your mind if you think of the
workshops that we did and why maybe .., if you want these workshops
to be successful, what would those words be that comes to mind. You

said caring, ..?

Respondent: ja, loving GheNanother Stpporting each otherintihe
differentSitliations and understanding the different ideologies that
people bring into that meeting and | mean support, supporting each
other emotionally and otherwise.

Facilitator: just to come back to the different types of relationships, | am
just thinking that people also play different roles in the group and you
know | would just like you to maybe expand a little bit about that, they
play different roles, that has also got to do with relationships — what did
you think about that?

Respondent: | don’t know when you talking about fBI€8, maybe one was

a striker, and then one was a leader?

Facilitator: yes, and how did the relationship in those areas, how did

that work in the group?
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Respondent: they worked lighter and easier to can do it because when

one facilitates the whole thing, the other one writes the ideas, people get
EICHERCENOIEXpIessl whatever is in their mind. They can share their own

way of thinking, it is written down, and | also think that [iClONEHNRNEIend
IBRWIBRE but when we discuss there will be a person who talks for the

group, who reports for the group. We tend to add at a later stage. The
other group listens and then maybe they can add some ideas that we

are dealing EEIGIGIOND

Facilitator: okay where does relationship comes in, what role did

relationship play then?

Respondent:  [earning to work in a group, and bringing our
understanding into play like .., bringing the understanding of Eifferent

people on one maybe topic in a different .., everybody brings their ideas
or subject that is being discussed at the time
Facilitator: and accommodating each other

Respondent: yes, and [Glefance

Facilitator: and what would you say, how did it happen. How did
relationships happen in that group, was it like that, did people

accommodate each other?

Respondent: we never used to accommodate each other. We would ..,
maybe if you felt a person was talking what you never thought was right,
you would [fll8f that person at moment and not give fime as we did in
the group, it developed our understanding of how should we treat each

other, we should care and support each other
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Facilitator: but why did you develop that understanding during the
group, what happened?

Respondent: | mean maybe the way you taught us or showed us how
things would be done or should be done. The discussion that we had
with you, we learnt to understand that okay things are done this way, we

should talk this way, [iEiSHoUIGIGVEISaCRIGRSIENCHaRCENoNAIKIE
SHoUIENREErSERGNENPEISORSIVISWARGIRl 2nd not undermine them or

intimidate that person when they talk. You brought us the whole

Facilitator: almost the way that you facilitate and the way that the

course was structured?
Respondent: yes

Facilitator: okay, your expression also adds on to that. What do you
think M, should be in place, if we had to repeat this workshop
somewhere else, what do you think we should do differently, what
should be in place for us to make sure that there’s good relationships or
effective relationships, what do you think should be in place?

Respondent: according to myself, for now | don’t doubt the way you
communicated to us, and | don’t have an additional thing | can say you

should add, for me it was excellent, you taught us'so many things, you
made us learn and change our behaviour towards each other and you
brought, e learnt to'work'in‘a'group] so | doubt anything that you can

add something to your viewpoint, that was excellent.

Facilitator: okay, maybe let’s just focus on the whole group now again
and then .., because sometimes even in the best groups, sometimes
relationships at some stages are ineffective or are not working very well.

Where did you experience that in the group work?
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Respondent: our problem was on the time factor because we had lots
and lots of work from our school side and so when you will find that they
are tired and exhausted, but we forced each other to form a group and
be there for you. So | think it was a problem from our school side,
because everyone had his/her own job to do. So when she thought of
coming over to be with you, some would drag their feet because they
are tired or because they still had work to do that was still outstanding,
work that they were not able to cover in their classes. That was a

problem

Facilitator: just comment on relationships — you know relationships
maybe outside our group, that was ineffective, that was not working,

what did you feel, why was it not working?

Respondent: outside our group?

Facilitator: ja, because you say inside the group relationships were
effective and it was working, but now relationships between you and the
school were not working, maybe you can just elaborate a little bit on the
relationship part. You say you were tired, you were overloaded, if you
think of relationships, what happened and why did it happen?

Respondent: maybe | can talk about the school management team.
They expected a lot from us. They expected us to maybe attend maybe
your workshop or facilitation group and at a later stage explain what
happened in the group. Time was a problem, the time factor was a
problem because we couldn’t give feedback timeously because we were
doing so many things at the time. | think our relationship was .., not

understanding why we couldn’t give feedback on what we were doing

Facilitator: and you felt that they didn’t accommodate you?
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Respondent: ja, they tend to talk badly about us, saying things like “you
think you're better off because those people are there, you thinking you
doing psychology”, those kinds of remarks

Facilitator: a sort of jealousy?
Respondent: ja, jealousy

Facilitator: Monica is there anything that you think of now that you want
to say around relationships or anything?

Respondent: as we learnt that people should understand that a
relationship is not like anything to develop, you need to have passion,
you need to have [0V€, you need to SlippOItipeople, you need to fespect
other people’s ideas in order to be in good relationship actually. | think

people should learn that to have a relationship is not an easy task or an

easy thing to do, iflinvolves'many things to'be in'a relationship

Facilitator: and you think we addressed those things in the Asset Based
workshops?
Respondent: exactly, you did exactly address those things, as I'm
saying our relationship Gréw' more closer than it was before, we were
just not interested in what the other one was doing, you brought us
together and we [EaRMNMOICHTOMIGacHIOther, we Understood more of
other people’s ideas when they came with their ideas. So we
understood that life is like this, it is not like .., you cannot be a single

person, you EGIGIEHPEOPISHOISHPEOH you. to believe them, to SHEE

With them whatever you have in your head
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Facilitator: so what you learnt regarding relationships inside the group
you also did outside the group?

Respondent: yes, exactly

Facilitator: and you became friends?

Respondent: Welbecame ffiends and our friendship is growing stronger
actually.

Facilitator: Okay, thank you M.

End
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